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Guidelines for writers
The EYC editorial panel welcomes articles and ideas for possible inclusion in the journal.
One of the journal’s strengths is in the variety and individuality of contributions. These style guidelines should help you to 
prepare your contribution in the EYC ‘style’.

Style
We like to maintain a uniformity of approach within the journal. Here are some examples of the preferred ‘house’ 
style.
• Use Australian spelling in preference to American.
• Write numbers up to twelve as words; figures are used for numbers 13 upwards. (For example: one, eleven, 18, 

• Use the following examples to help you write dates and times: 
 15 February 2006, 1900s.

• Usually, you would write amounts of money in numerals. (For example: 20c or $0.20, $120 and $88.15.) 

• Use italics for titles. For example: 
• Aim for a style that is free of jargon or slang (unless this is relevant to your contribution). 
• Don’t assume that your audience has prior knowledge of your topic. For example, it is possible your readers 

• Advertorial should not be included.

Referencing
If your contribution concludes with a list of references, you should check these carefully as the editor may only 
pick obvious typographical errors. A search on Google usually brings up any reference you do not have to hand.
Maybe you need help with referencing. If so, you should find the 
edn)
ECTA Journal. 
Example of referencing for a book: O’Hagan M 2001, 
Example of referencing for a journal: Bredekamp S (2006) ‘Staying true to our principles’, 
Vol 12 No. 2, Spring 2006, Australia.
Direct quotations within your article should be in italics and referenced with name of author and the source. 

Specific terminology
We are presently compiling a standardised list of frequently used terms. Examples are:

The journal committee reserves the right to undertake some minimal editing or rewriting in order to maintain 
conformity of ‘house style’. If an article is provisionally accepted, but fairly major changes are required, we will contact 
you to discuss this.

Length of contribution
•  Article: 1200 words  •  Book review: 300 words  •  Regular article: 650 words

Form of submission
Your contribution should be submitted via email to 
minimum 3 megapixels on the highest resolution. Art works should be scanned. Photographs require a release 
agreement. A hard copy should also be included.

Author release forms must be signed and a hard copy forwarded to ECTA 20 Hilton Road, Gympie, Qld. 4570. Where 
original artwork or material has been submitted it will be returned at the contributor’s request. All contributors will be sent 
a copy of the journal.
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any camera-ready artwork supplied by advertisers. Advertisements in 
Educating Young Children (EYC) are the responsibility of the advertiser. 
While EYC makes reasonable efforts to ensure that no misleading 
claims are made by advertisers, responsibility is not accepted by EYC 
or ECTA Inc. for statements made or the failure of any product or 
service to give satisfaction. Inclusion of a product or service should not 
be construed as an endorsement or recommendation by ECTA Inc. 
Advertisers should comply with the Trade Practices Act 1974.

Copyright ©
No part of this journal may be copied or reproduced in any form 
without written permission. To the best of the editors’ knowledge all 
details were correct at the time of printing.

EYC subscriptions
Subscriptions to the journal are included in your ECTA membership. 
Single back copy issues can be purchased for $15 plus postage
(GST inclusive).

EYC disclaimer
The opinions expressed in this magazine are those of the authors and 
not necessarily those of the ECTA Inc. or the editorial panel.

Editorial policy
The material published in the journal will aim to be inclusive of 
children in Australia wherever they live, regardless of race, gender, 
class, culture and disability. The journal will not publish material which 
runs counter to the wellbeing and equality of all children and their 
families, and those who work with them.

Registered Teachers - Continuing Professional Development 
(CPD) requirements
Registered teachers are advised to note the Queensland College of 
Teachers endorsed position on professional reading, accessing online 
resources and viewing video-streamed materials as contributing 
to their CPD requirements for renewal of teacher registration. The 
endorsed position can be viewed on the ECTA website www.ecta.org.
au from the Educating Young Children link.

Online access to journal
Educating Young Children is also available online via EBSCOhost and 
Informit databases.
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Editorial

From the President
Kim Walters

In this, my tenth year as ECTA president, I 
reflect on ECTA’s growth during this time. 
My own association with ECTA began as a 
kindergarten teacher via attendance at the 
ECTA Annual Conference in 1982. Living and 
working in Blackwater, Central Queensland, 
for six and half years, this journal and the 
conference enabled me to connect with 
like-minded professionals and be inspired 
to continue to grow as a teacher. Being the 
only early childhood teacher working in a 
before school setting in my town I did feel 
isolated and ECTA provided a much needed 
connection.  

After a move to Gympie I was involved in 
re-establishing the ECTA Cooloola Regional 
Group.  This led to attending an ECTA 
AGM where I became the Regional Group 
Coordinator in 2002. This was a position I 
held until 2009. In 2005 I became the Vice-
President and then moved into my current role 
of President at the 2006 AGM. 

Perhaps my story of involvement 
provides some insight for educators 
thinking of joining one of the ECTA 
committees.

Across ten years, I have watched how
the dedication of our state coordinating 
committee and the journal, website and 
conference committees have remained strong 
and grown.  With the increased use of 
technology, we are now able to have committee 
members from across the state support the 
work of the State Coordinating Committee 
and Subcommittees. I am particularly proud 
of the strong commitment ECTA has shown 
to supporting regional members and regional 

groups. Many of whom do not have the same 
opportunities to connect with and attend 
professional development as do metropolitan 
members. 

ECTA’s roll out of webinars has been a huge 
success, with all presentations being well 
attended. 

The benefit of being able to login from any 
computer has allowed all members, regardless 
of where they live to participate. 

Webinars are also proving to be a major 
benefit to organisational membership and 
I believe this will have a huge impact on 
membership numbers into the future. 
Regional groups are working to host 
gatherings so that their members can network 
whilst participating as a group in the webinar. 
It is hoped that the nine webinars planned 
for next year will have each of the regional 
groups facilitating.

Our regional groups continue to grow in strength 
and have become an invaluable support to the 
conference committee.  We now have members 
on the committee from Gympie, Cairns, 
Rockhampton, Yeppoon and Hervey Bay regional 
groups. In addition, most regional group office 
bearers attend and help facilitate on conference 
day.  The skills and knowledge that are taken back 

ECTA membership for 2016 totals 
800, with 260 organisational, 455 
individual, 16 graduate, 15 concessional, 
44 students and ten life members. 

Sector breakdown is:  Kindergarten 281, 
Primary 228, Family Day Care/Outside 
School Hours Care 11, Long Day Care 177, 
Tertiary 32 and other 71. 
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to build capacity within the region are an added 
benefit to participation in the conference.

This year’s conference saw a large increase 
in the number of long day care attendees. I 
congratulate our conference team on selecting 
the 43 presentations that gave a very broad 
range of topics and appropriate content for those 
working with children from birth to eight years of 
age. In response to your feedback that there were 
too many great sessions to choose from, we are 
looking at feedback from the conference sessions 
to select webinar presenters for next year.

The conference committee is in 
full swing organising next year’s 
conference and I encourage you 
all to place Saturday 24 June, 2017 
on your professional development 
calendar for next year. 

As always I am confident the conference will 
inspire and enthuse all who attend.

This issue of the journal will be the last edited by 
Lynne Moore. I would like to personally thank 
Lynne for her dedication and commitment to 
Educating Young Children, ECTA and the early 
childhood profession.  Lynne joined ECTA and 
the EYC committee in 2000, becoming ECTA 
secretary from 2002 until 2005 when she 
became editor of the journal.  It is through 
Lynne’s guidance that the journal has moved 
to a new design and to full colour. The quality 
of articles and focus on positive, relevant and 
engaging information from practitioners and 
educational experts has made the journal a ‘must 
have’ for all early childhood professionals. Lynne’s 
contribution has been outstanding and we 
cannot thank her enough for her commitment to 
the journal and ECTA.  Lynne leaves a very strong 
committee with several members who have 
been on the journal committee for well over ten 
years. If you would like to support the journal 
committee, email journal@ecta.org.au.

Remember, you do not have to live in Brisbane 
to fully participate in ECTA’s committees. 

It has been a busy year for the state coordinating 
committee, with increased representation via 
submissions and participation on committees, 
boards and stakeholder groups. Members should 
be confident that ECTA is a strong voice through 

participation in a wide range of stakeholder and 
reference groups including:

Queensland Curriculum Assessment 
Authority – Identifying Core in the 
Australian Curriculum; 

Queensland College of Teachers 
(QCT) - Early Childhood Reference 
Group, Professional Standards for 
Early Childhood Professionals and 
Accreditation of Initial teacher education 
programs: Standards and Procedures 
Program Panel; 

State Government Early Years 
Stakeholder Group: Child Protection 
Mandatory Reporting, Tobacco 
and Other Smoking Products Act, 
Immunisation Bill rollout; 

Department of Education - Early Years 
Curriculum Teaching and Learning 
Reference Group (EYCTLRG), Early Years 
Forum, Compulsory Prep, continuation 
of state Early Childhood Development 
Programs (ECDPs ) and National 
Disability Insurance Scheme (NDIS), 
Early Entry to Prep Framework and Age 
Appropriate Pedagogy.  

We also contribute to Early Childhood 
Education and Care Workforce Development 
Acton Plan, Brisbane Teacher Education Industry 
Advisory Group (TEIAG) and the Joint Council of 
Queensland Teacher Associations.

I would like to thank our Vice-President Suzie 
Wood, for facilitating the development of the 
ECTA Strategic Plan in collaboration with the 
state coordinating committee. You will find an 
article by Suzie in this issue, outlining our goals 
for the coming years.

Lastly, I would like to thank the regional group 
office bearers and outgoing committee for their 
continued support, enthusiasm and dedication 
to ECTA over the past year. I look forward to 
working with you all next year.

Please enjoy the DVD recordings of A kinder 
approach to behaviour management – using the 
Calmer Classrooms approach by Carol Braunack 
and The impact of sensory issues on behaviour by 
Anna Tullemans.

Kim
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Early Childhood Teachers Association (ECTA) 
has a bright future

How this quote rings true for the Early 
Childhood Teachers Association (ECTA). Forty-
one years ago a small group of committed 
early childhood practitioners came together 
to support colleagues in the early childhood 
field. Little did they know their actions would 
lead to the ECTA of today with representation 
from over 800 individual and organisational 
members across Queensland who work with 
children from birth to eight years. This is strong 
evidence of the reputation ECTA has in the early 
childhood community. Today, ECTA provides 
best practice information through the ECTA 
website, the Educating Young Children journal, 
support for local networks, webinars, video links 
and an annual conference that includes both 
international and national speakers.  

So what does the next 40 years hold? 

To frame the work of ECTA and give direction 
to the many volunteers who work within the 
ECTA network the state coordinating committee 
has, over the past six months, developed a 
new mission statement and strategic plan.  On 
behalf of the committee I am pleased to present 
these to you today.  

The strategic direction ECTA will take is 
underpinned by values and principles in action 
that demonstrate ECTA’s commitment to the 
early childhood sector. This commitment is 
visible in the continued work and committed 
actions taken on behalf of our members. ECTA 
members are currently represented on the 
following committees and reference groups: 

• Education Minister Forum – held quarterly 
and chaired by Kate Jones, QLD Minister for 
Education

• Queensland College of Teachers – 
Professional Standards Committee

• Queensland Early Childhood Stakeholders 
reference group

• Griffith University Tertiary Education 
Industry Advisory group

• Joint Council of Queensland Teacher 
Associations

• Young Learners Conference

• Queensland Curriculum Assessment 
Authority and Early Childhood Australia.

In addition, ECTA is supporting early childhood 
practitioners through:

• thirteen regional groups working at the local 
level to support early childhood professionals 
through networking, advocacy and 
professional development to suit local needs

• ten webinars per year at no cost to 
members on a wide range of topics relevant 
to all sectors of early childhood education 
and care 

• development of a meaningful Reconciliation 
Action Plan 

• submissions to Federal and State 
Government bills, policy changes and 
employment awards

• publication of the high quality Educating 
Young Children journal

• an annual conference with over 600 
delegates.

We hope this direction resonates with every 
member as ECTA moves forward with clear 
strategic direction and the influence to provide 
quality early childhood practice to every child 
from birth to eight years of age.

Suzie Wood, Vice President ECTA, on behalf of 
the ECTA state coordinating committee

‘Never doubt that a small group of thoughtful, committed citizens can change 
the world; indeed, it’s the only thing that ever has.’

Margaret Mead (1901 – 1978), American cultural anthropologist



A united influential voice Connectedness within the 
early childhood community

Professional identity and 
growth

STRATEGIC PLAN 2016–2018
Advocating for the early childhood 

profession, by influencing and 
promoting active, inclusive and 

holistic learning

Supporting and facilitating 
opportunities for professional 

interaction

Enabling learning opportunities 
informed by contemporary early 
childhood pedagogical practice 

and research

Advocate for a professional identity 
for all Early Childhood Practitioners.

Partner with key stakeholders 
to promote best practice in early 
childhood.

Maintain a strong focus on 
exemplary leadership to ensure 
ECTA remains a sustainable and 
viable association.

Promote and increase active 
regional groups.

Establish a meaningful 
Reconciliation Action Plan (RAP).

Increase membership from all 
employees working in the early 
childhood sectors birth to eight 
years.

Monitor and maintain a focus on 
membership numbers and trends.

Engage proactively with the media; 
articulating agreed positions on key 
issues through a range of media 
opportunities.

Develop and strengthen ties with 
local communities so that Early 
Childhood Practitioners are seen as 
a source of expertise and valuable 
partners in developing stronger 
professional learning communities.

Connect with other state 
associations to promote ECTA.

Influence and embed age 
appropriate pedagogy in birth to 
eight settings.

Continue to develop and refine 
ECTA as an influential association 
through collaboration with local 
community stakeholders.

Engage social media and virtual 
training platforms to connect and 
collaborate on early childhood age 
appropriate pedagogy.

Increase attendance at ECTA 
professional development events.

Ensure ECTA maintains a high 
quality professional journal that 
grows with a shifting and engaging 
media platform.

Provide opportunities to support 
all educators and stakeholders in the 
sector.

Promote an age appropriate 
pedagogical philosophy at all 
meetings and training.

Support opportunities for 
emerging Early Childhood 
Practitioners to connect and 
collaborate with experienced early 
childhood colleagues.

Encourage, promote and publicise 
research and projects related to 
early childhood age appropriate 
pedagogy.

Demonstrate ECTA’s commitment 
to a meaningful connection with 
First Nations peoples.

Commit to increasing ECTA 
awareness through educational 
information to encourage 
membership of ECTA by Indigenous 
leaders and practitioners.

Maintain a dedicated commitment 
to ensuring ECTA continues to unite 
with First Nations peoples on all 
aspects of education and care.

Continue to be influential leaders 
in the early childhood sector to 
support and maintain learning 
opportunities for all Early Childhood 
Professionals.

Early Childhood Teachers’ Assoc.
20 Hilton Rd, Gympie, 4570
t: 0418 157 280
f: (07) 5481 1148
e: info@ecta.org.au
w: www.ecta.org.au
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From the editorial panel
Lynne Moore

Hello, and welcome to the final Educating Young 
Children for 2016. In this issue our authors 
promote the importance of relationships. 
Relationships with and among children, 
relationships with families and relationships 
between educators. The message is unanimous, 
warm, close and authentic relationships are critical.

Stuart Coppin, Deb Hay, Keriann Reissenberger 
and Carol Braunack agree. Their stories will 
inspire. So too, do the men who take part in our 

conversation. Their perceptions about their role 
in early childhood are revealing.
In environments, Viki Rozsas explores the 
wonderful world of relationships during infancy 
and toddlerhood. In stressing the importance of 
kindness and thoughtful practice, Viki reminds us 
of the extraordinary power we have to positively 
transform infants’ and toddlers’ experiences and 
learning.

Partnerships are all about relationships and we 
are proud to share news from ECTA 
partners; the Department of Education 
and Training, the Australian Children’s 
Education and Care Quality Authority 
(ACECQA) and Hear and Say.

There is also ‘you’ to consider. Julie 
Cross strikes a chord in saying it is the 
relationship you have with yourself 
that will ultimately affect every other 
relationship. The theme continues 
as Anna Tullemans explores the link 
between behavior and sensory issues, 
Vicki Bennett unlocks the key to 
imagination through visualization, Kellie 
Clarke engages with the gifted and 
Angela Wunsch responds positively to 
children’s sexual behaviours.

Then there is music. Kathryn Yarrow and 
Wendy Kerr stress the importance of 
songs and rhymes that are playful and 
engage the imagination. What better 
way to build togetherness?

Finally, EYC’s own Kate Shapcott reflects 
on the peaceful and relaxed learning 
atmosphere and enduring value of the 
Steiner pedagogy.

On behalf of EYC, I wish you a safe and 
relaxing holiday season filled to the brim 
with warm and close relationships.

Super is like a good education. 
You’ll appreciate it in the future.

QIEC Super Pty Ltd (ABN 81 010 897 480), the Trustee of QIEC Super (ABN 15 549 636 673) is 
Corporate Authorised Representative No. 268804 under AFSL No.238507 and is authorised to provide 
general financial product advice about superannuation. QIEC MySuper Product Unique Identifier 
15549636673397.

qiec.com.au

I don’t want to 

go to school

but my mum
says I have to.but my mum
says I have to.but my mum
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Nurturing leaders of the future

I gained access to a post-graduate educational 
diploma focusing on early childhood. There 
were two males in the entire course and it 
had a high attrition rate. It started with 100 
students and finished with about 30 students. 
I loved working with an emergent curriculum 
in C&K kindergartens. I also loved the early 
primary years setting the foundations for formal 
learning. My final practicum was at Lady Gowrie 
in a babies’ nursery and I was kept on as a 
floating cover staff member. 

For six months I worked as an assistant at Lady 
Gowrie. This taught me loads about interacting 
with others. Early childhood centres are all about 
relationships, particularly with families. I also 
realised that maybe I could be doing more. A 
call came from out of the blue: ‘Would I like a 
six month contract at Lower Tully in Far North 
Queensland as a P-2 teacher at a three teacher 
school?’ I said ‘Yes’.

The children came from very difficult 
backgrounds. The six month contract soon turned 
into four years.

After country service and six years with Education 
Queensland, I decided that I would like to try an 
independent school. I applied for a position at St 
Margaret’s. I was very fortunate to have the Head 
of Primary and Principal put their trust in me. 
Those girls were amazing! They loved learning 
and came with so much cultural capital that they 
gobbled up every learning opportunity. There 
were humorous times too. I was the first male in 
the then 110-year history of St Margaret’s. 

I remember the Head of Primary, Angela 
Drysdale, saying ‘If you can teach early 
childhood you can teach any grade’ and she 
was right. Moving to St Margaret’s was very 
rewarding. At the end of my first year I was 
given the opportunity to drive curriculum 
change in a role as Coordinator of Teaching 
and Learning. The teachers worked on some 
incredible units of work. My favorites being a 
primary biotechnology unit in collaboration 
with QUT and a unit on the ‘Journey of 
Refugees’ based on Reggio Emilia principles. 
Much of the teaching was with year six and 
seven girls but underpinned by principles of 
early childhood educational practice.

It was at this time that I realised my heart lay 
with girls’ education. On a trip to Sydney I 
opened The Australian newspaper and there 
was a job for Deputy Head of Junior School at 
a school called Abbotsleigh. There was synergy 
between Abbotsleigh and St Margaret’s with 
both schools emphasising academics, service 
learning and pastoral care, and both were 

I was the product of a very liberal arts education. Attending an all boys’ 
school in an era when pastoral care was thought to be a topic related 
to animal husbandry, the one thing I knew was that I wanted to make a 
positive impact on people’s lives. I commenced a Bachelor of Behavioural 
Science degree at Griffith University. After a year of post-graduate studies, 
I became impatient that further study and supervised clinical experience 
were required. Teaching appealed because at the end of the degree you 
were a teacher. I also felt that I could become a school psychologist. At 
the time I had a four-year-old niece and the way in which she viewed the 
world with eyes wide open, curiosity and wonder appealed to me.

Stuart Coppin

A champion of each and every student
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committed to the Reggio Emilia philosophy. 
After jumping through a myriad of recruitment 
hoops I was successful in gaining the position.

Next stop Sydney. I remember the headmistress 
describing Abbotsleigh as a hot educational 
environment. I would describe it as a sauna. The 
pace of change was rapid but at the same time 
exhilarating and addictive. I loved it. I learnt 
from the Head of Junior School, Sally Ruston, 
to be the champion of each and every student 
at the school. She also entrusted me with the 
school when she went on long service leave 
and sabbatical. During my time as Deputy I was 
fortunate to be appointed Educational Leader 
of the Early Learning Centre. The educational 
projects that the ELC would work on were 
beyond belief and I loved chairing the weekly 
collaboration meetings. The centre also went 
through an assessment and rating visit during my 
time.

I have to thank Judith Poole as Headmistress of 
Abbotsleigh. She and Sally Ruston felt that a 
position at Kambala was going to come up and 
that I was ready. With their encouragement I 

applied and was given the gig. It was the first 
time in 35 years that the Head of Junior School 
at Kambala was on offer! The former Head was 
Jenny Holt, retiring after 35 years and leaving 
an impressive legacy. Kambala Junior School has 
400 girls and a 70 place Early Learning Centre 
called Hampshire House, which falls under my 
responsibility. Hampshire House’s philosophy 
is based on the fundamental tenets of Reggio 
Emilia philosophy.

I feel like an entrusted custodian of girls’ learning 
and leadership and I have loved my first year at 
Kambala.I am passionate about STEM (science, 
technology, engineering and mathematics) 
for girls. I was also fascinated to learn that 25 
percent of female leaders in ASX 500 companies 
hold engineering degrees even though they are 
not CEOs of engineering-based companies. We 
have been blessed this year to introduce art/
maker specialised lessons and science specialised 
lessons in addition to coding lessons where the 
girls are mentored by a Kambala old girl! I feel so 
very fortunate to be able to work in a field where 
I am able to nurture the leaders of the future.

The ELLA program is funded by the Australian Government Department of Education and Training and is 
managed by Education Services Australia. © 2016 Commonwealth of Australia, unless otherwise indicated. 

Tomorrow’s  
global citizens  
are in preschool. 
Give them the tools 
to connect.

Join the Early Learning Languages Australia (ELLA) 
program to give your preschoolers a head start 
in learning a new language. ELLA play-based apps 
are free and fun. They help educators and children 
to learn together. Support payments are available 
for eligible preschools. Visit the ELLA website today 
to apply for the program.

www.ella.edu.au
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A kinder approach to behaviour management – 
using the Calmer Classrooms approach

The role of teachers and educators cannot be 
underestimated – if a child develops a positive 
attachment to kindy/day care/school and an 
enthusiasm for learning, they will do better in 
life. The first key for teachers is to understand 
children and their behaviour; the second is to 
develop relationship-based skills to help them 
learn.

In this article  I will share the principles of 
Calmer classrooms: a guide to working with 
traumatised children and the ways I incorporate 
these permanently into my teaching practices 
for all the children. Calmer classrooms: a 
guide to working with traumatised children 
was commissioned by the Child Safety 
Commissioner and written by Laurel Downey in 
2007. The resource shows the effect of trauma 
on children’s brains, and the strategies for 
managing their behaviour. 

The importance of early security and 
attachment theory is well known. Modern 
advances in neuro-technology shows that 
a caring adult who responds to our needs 
is necessary for healthy brain development. 
A loving adult who soothes us in stressful 
situations helps build the biological framework 
required for dealing with future stress and to 
manage our emotions in positive ways.

The ability to regulate our emotions and 

reactions is built in these early years. We do this 
through relationship-based practices. The best 
outcomes for children depend on the quality of 
the interaction between the adult and the child. 
I have found that what helps is understanding 
the child – that there is always a reason for 
behaviour. This will unlock empathy.

First, and most important, we need 
to be in control of the relationship, 
without being controlling. The 
teacher sets the tone and the 
emotional quality. 

Second, we need to manage our own reactions. 
This is where it helps to have a PLAN.

Having a plan helped us to feel in control. We 
could be firm and pleasant, we could manage 
our words and our tone. Mostly. But it was 
enough. The tone and emotional quality were 
set, the adults were in control and calm. 

The strategies:

1. Keep close. We all know how to do this 
– get down to the child’s level, be next 
to them not in front of them, use gentle 
physical contact like a light touch on their 
arm or holding their hand if welcomed by 
the child.

Carol has extensive experience teaching in kindergartens and at 
university. With qualifications in early childhood and psychology, her 
interests include relationship-based practices, gifted children and 
empowering parents.

Carol Braunack
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2. Instead of giving warnings, help the child to 
do the expected behaviour. When you see 
misbehaviour, say in a neutral or warm tone 
‘I see you need help with …’ (walking past 
the blocks without knocking them over/
tidying up/sitting on the mat etc.) 

3. Help children practice the right thing. ‘Let’s 
try again. I’ll help you’ and then walk with 
the child past the blocks. This is the action 
I have incorporated into my every day at 
kindy. With most children you only need to 
do it with them the first time. For instance 
‘Go back to the door and walk into the 
room this time’.

Use humour when practising standard 
behaviours – for a child who doesn’t respond 
when called, we do a light-hearted practice ‘You 
walk away and I’ll call you and you turn around’ 

with a fun praise ‘Yay you did it!’ Do this three 
times, say ‘Good job!’ and usually it’s fixed.

Time in, not time out

Limits are still set and the outcomes are still 
controlled by you. ‘You hit Jack, so you need 
to sit here with me until I decide that you can 
play without hurting someone’. Keep them 
close to the activity, by your side; encourage 
them to watch how the other children are 
playing gently with each other. Or you might 
say ‘I see that you aren’t ready to [do the 
activity], sit quietly for a moment with me and 
then try again’.

We work on relationships from the very 
beginning, encouraging new children to visit 
often before they start; the first day only half 
the group attend, the second the other half, 

while the first half stay 
home. We employ an extra 
educator for the first two 
weeks so both regular staff 
are free to build strong 
warm relationships with the 
children. 

Other practices we use 
include teaching the 
children how to take a few 
deep breaths to calm down 
just before a group session, 
so they can do it easily when 
overstimulated, angry or 
upset. And of course, the 
standards that are good for 
all children – consistent rules 
and boundaries, warmth and 
humour, familiar routines 
and constancy of staff.

I have found that the 
kinder, calmer approach has 
improved outcomes for all 
the children in my classroom 
and expanded and enriched 
my teaching practices.

Reference

Downey, L 2007, Calmer 
classroom: a guide to working 
with traumatised children, 
State of Victoria, Child Safety 
Commissioner.Educators build warm relationships with children
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Building relationships to allow the sharing of 
authentic practice in early childhood settings

Our learning journey 

Our roles as ECTA regional group office bearers 
have given us opportunities to collaborate with 
many professionals who have supported us on 
our learning journey. We are continually working 
to strengthen links between prior to school and 
school settings. We look at ways to meet the 
curriculum requirements authentically while 
maintaining integrity and age appropriate early 
childhood pedagogy. We do this by:

• building authentic relationships 

• looking at the whole child and nurturing 
life-long learners

• guiding children and supporting them to 
learn how to learn

• building a strong foundation and 
supporting children to develop positive 
attitudes, dispositions, ownership, emotional 
intelligence and resilience

• focusing on oral language acquisition

• using our connection as an opportunity to 
support transitions for children

• encouraging children to enquire, persist and 
take risks. 

Authentic relationships

Relationships are vital to the success of our 
programs. They should be authentic – real, 

genuine and practical, but not tokenistic. 
Authentic relationships should be built with:

• children

• families

• colleagues in our own settings/school

• colleagues in the local community (eg 
universities, health support professionals, 
other relevant organisations and regulatory 
authorities)

• the wider community including groups that 
support teachers and advocate for children

• the environment.

The way we communicate with, and actively 
listen to, children is evident in our everyday 
practice. Being a participant rather than having 
control in the children’s learning journey 
helps us grow as teachers and maintains our 
professional enthusiasm.

In both the kindergarten and Prep settings 
where we teach we are supported to provide 
appropriate pedagogy to meet the curriculum 
requirements and also the needs and interests of 
the children. We are given the ‘What’ to teach 
but the ‘How’ is up to us. We establish what the 
children need to ‘Know’ and ‘Do’ and are trusted 
as teachers to provide a program that we believe 
is the best for the children in our care.

Deb and Keriann have a combined total of over 50 
years’ experience in the early years sector. They first 
met at preschool focus group gatherings and then Deb 
was a teacher of Keriann’s children in the Prep years. 
A relationship grew when Keriann volunteered in the 
classroom and they realised they had a similar philosophy 
towards the way children learn in the early years. 

Their unique working relationship allows them to share ideas 
and age appropriate pedagogy while meeting the day to day 
challenges and expectations of the learning environments. 
Deb and Keriann are continually learning from each other 
and would like to share their journey with others.

Deb Hay and Keriann Reissenberger

Deb Hay Keriann Reissenberger
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We use our working relationship to build a 
strong link between the kindergarten and the 
Prep room. We also link the two curriculums to 
support the transition to school and to continue 
to enhance the age appropriate practices in 
both settings.

How our relationship impacts on our 
teaching and own development

• We engage in collegial conversations that 
help us to reflect on our own practice. 

• We are comfortable to try out different ideas 
and take risks.

• We support one another and motivate, 
encourage and mentor.

• We provide continuity between sectors for 
the kindergarten children transitioning to 
school. 

• We have helped our children see themselves 
as part of a wider community and built a 
sense of belonging.

The kindergarten gingerbread man visits the 
teachers’ and children’s homes in kindergarten 
to provide us with a way of sharing a little 
about our families. He starts his school visits 
in Deb’s Prep room with a list of questions 

that the kindergarten children have for him 
to answer. The children often ask thoughtful 
questions that their teachers would not have 
thought of.

What have we learnt?

• Meeting children’s needs should be the 
focus and is equally important in both 
environments.

• It is not essential for us as teachers to 
know everything. It is through authentic 
connections that you can have access to 
what you need.

• How we teach is important.

• Teachers need to be flexible and seize 
teachable moments.

• Authentic relationships allow us to support 
one another professionally.

Keriann: I remember walking into Deb’s 
classroom at the beginning of the year. There 
were two big boxes not yet unpacked. A 
new child-sized couch had arrived. Deb had 
chosen not to unpack this and set it up prior 
to the children starting. On the first day she 
attached a letter from the Principal. The letter 
was to welcome the children to the school 
and inform them that the contents of the 
box were a gift to them. The excitement 
and feeling of belonging created by this was 
amazing to watch. There were of course so 
many links to learning with this. The letter 
provided a modelled reading experience, 
concepts of print etc. But that feeling of 
belonging and the discussions about where 
this couch could go and the idea that it was 
a gift for them as a group has stayed with 
me. When I am setting up my kindergarten 
environment, I am mindful that provocations 
can be used to enrich our relationships.

We maintain creativity and playfulness
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• Our relationship has enabled us to gain 
an insight into each other’s curriculum 
requirements. 

Maintaining our relationship 

This year our working situation has changed 
and Keriann is no longer working in Deb’s 

school. The challenge is to continue what we 
have started in a different way. We have found 
we need to visit each other’s classroom settings 
and be involved in the learning rather than 
just talk to each other. A half hour visit in our 
non-contact time can inspire and inform us 
to continue providing opportunities for our 
children that are meaningful and enriched. 
Other links that we have made include:

• ECTA meetings each term

• sharing professional development and sector 
information

• letter writing between the classes

• Deb and her principal visiting to talk to the 
kindergarten parents in term four about the 
transition into school

• encouraging more relationships between 
the local schools and pre-school settings.

We are continually looking for ways to grow as 
teachers. Growth cannot occur in isolation – 
real authentic relationships are essential.

Keriann: As a kindergarten teacher I 
have found our relationship to be of great 
benefit. It is certainly not to enable a push 
down of curriculum, but I have found using 
some of the language has enabled more 
continuity between environments which 
has been great for children and families to 
make the valuable learning that occurs in 
kindergarten even more visible.

Deb: Every time I walk into Keriann’s 
kindergarten room I am instantly inspired 
to be more responsive to my Prep students 
to maintain my creativity and playfulness in 
my own classroom.

A focus on oral language acquisitionThe kindergarten gingerbread man



Conversations

14 Educating Young Children - Learning and teaching in the early childhood years  Vol 22, No 3, 2016

Men in ECEC

Mark Williams

I have been working in 
the early childhood sector 
for the past 23 years. I 
have experience in a wide 
variety of services and 
roles both in Queensland 
and New South Wales. 
I am currently an Early 
Learning Consultant with 
Goodstart Early Learning. 

My qualifications include an Advanced Diploma 
in Children’s Services, a Certificate IV in Training 
and Assessment, and I am in the final year of 
my Bachelor of Early Childhood.

I bring to early childhood … knowledge, 
experience, passion for the sector, good 
communication skills, and a high work ethic 
and attitude to do better each day. I believe 
all educators in early childhood have a very 
important and valuable role in the lives of the 
children at their centres. Being an influential part 
of a child’s life is both a privilege and a challenge. 
Educators need to receive acknowledgement for 
their hard work and dedication, but also require 
support to continue to develop their skills and 
personal goals to be able to continue to enjoy 
their role and to strive for the highest quality 
for the children we care for. In my current role 
I believe I coach, mentor, and inspire them as 
early childhood professionals to support them to 
provide high quality learning programs and to 
achieve and sustain the organisation’s vision for 
children to have the best possible start in life.

I am inspired by … the children that are 
educated and cared for every day. However, I 
think educators need to be acknowledged for 
the important role they play. Working in early 

childhood, it has become clear that young 
children rely on educators for love, support and 
guidance; that families continue to entrust us 
with their precious children; and that educators 
have an important yet challenging role. It is 
for these reasons that I am passionate about 
advocating high quality early learning that is 
enjoyable, rewarding and especially fun for all 
involved. The educators I work with every day 
inspire me to become a better educator. 

I am often asked … earlier in my career it was 
the usual comments of being a male in childcare, 
or why did you decide to work in this field, or 
do you find it strange to work with so many 
women, and what do the parents say about 
you working in this job. But generally these 
days the questions I am most asked are how to 
better support a child, or how to develop skills 
to support the child, family and centre generally. 
Because my role takes me to different centres 
with usually specific goals and support already 
partially pre-determined, most of the questions I 
am asked are practical ways to support educators 
in what they are already doing in their centres.

I am challenged by … how best to support 
my centres and the educators, families and 
children in these settings. Trying to prioritise 
enough time for every situation I want to assist 
with is very challenging as it is hard to say no to 
people when they genuinely want your support. 
Another challenge for me is working directly 
with people who are not as passionate and 
driven as you are, and do not see the importance 
of continually growing your knowledge and 
experience, and up-skilling as a lifelong learner.

I would like to see … greater recognition for 
the sector and the people that work in it every 
day. The importance of the first five years of a 

With less than 3% of males working nationally in ECEC, these men are not 
fussed about working in a female dominated profession. In saying that, our male 
colleagues would like to see more men joining the ECEC workforce. Men are 
known to bring a unique contribution to children’s development, but perceptions 
of risk, stigma and public attitudes, and pay and work conditions are known as 
barriers to males working ECEC. This edition of Conversation goes straight to the 
source to understand why more men should consider ECEC as a career choice.
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child’s life is something that very few people truly 
understand. This can include everything from the 
neuroscience, to the importance of relationships 
and child development, to early intervention 
when needed. I also believe the importance of 
the partnerships between educators and families 
cannot be underestimated. In order to truly 
make a difference in a child’s life long term, 
educators need to understand the importance 
the family plays in this, and how we as qualified, 
experienced and highly skilled educators can 
support the family through building that 
partnership of trust and sharing best practice. 
One other thing I would like to see changed is 
the representation of male educators in early 
childhood. Considering half the children we look 
after are boys, and even many of the fathers 
that we liaise with daily, this is a real gap in the 
system. A male can contribute enormously to the 
education and care of the children to provide 
that high quality that every child deserves.

Shannon Green

My last position was 
working in an inclusion 
support role in a 
Kindergarten, but I am 
currently travelling. The 
inclusion support role was 
my first job working in 
a childcare centre with 
Kindy and Pre-Kindy aged 
children and I loved it so 

much I have decided that this is the age group 
I am most interested working with. I recently 
completed a Graduate Diploma in Education 
(Early Years) at QUT.

I bring to early childhood … my interest 
in and passion for music and nature. I am still 
learning and gaining confidence in bringing 
my music into my work but I had great support 
and encouragement from co-workers at my last 
job and I managed to write the melody for a 
little morning song that we started singing just 
before I left which the children really enjoyed 
and have kept singing.

I am inspired by … watching children work 
and play; they are an endless source of ideas and 
inspiration. I am also inspired by people working 
out ways of getting children out into wild nature. 
I am on my way to Europe next year to learn 

more about Nature Kindergartens, Forest Schools 
and Waldkindergarten while I am there.

I am often asked … how do I have the 
patience to work with children and why don’t I 
have any children of my own yet? Or, how did 
I become interested in working with younger 
children? My answer is, that I have my mother 
to thank as she always loved having children 
around and I spent a lot of time as an older 
brother and friend to younger children. 

I am challenged by … self-doubt; I am 
definitely my own worst critic, and can 
sometimes be overly harsh on myself and get 
into negative thought loops. It is important to 
reflect on your successes and strengths, learn 
from mistakes and not dwell on your perceived 
failures, be gentle on yourself and realise that 
we are all always growing and learning. 

I would like to see … as clichéd as this 
response may be, I really would like to see more 
men working in early childhood education 
and primary education. I went to a conference 
recently and out of 80 plus attendees I was 
the only male and it really hit home what a 
rare species we are. As I get more experience 
I would eventually like to work in programs 
encouraging men into the early education field. 

Glen McKenna

I am an Early Childhood 
Teacher (ECT) for Goodstart 
Early Learning in Brisbane. 
I have been working as an 
ECT for almost four years 
and I am also studying my 
Doctorate of Education 
through QUT.

I bring to early 
childhood … a passion 

for working with children in their most formative 
years. The greatest feature of early childhood 
education and care (ECEC) is that you get to focus 
on the holistic development of children as you are 
not dictated by a curriculum document on what 
to teach and when. I get to help children learn 
and grow through their play which means it is 
fun, relevant, and meaningful to them.

I am inspired by … my peers. The industry 
is not the best paid but that is not why we do 
it. We do it because we are passionate about 
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ECEC, love teaching and working with children, 
and because we believe we have a profound and 
positive impact in children’s lives. Most of the 
educators I have worked with are passionate and 
when you work with like-minded people you 
cannot help but be inspired.

I am often asked … ‘Why don’t you work in 
schools?’ This is a loaded question that implies 
that ECEC is not real teaching. The truth is my 
qualification allows me to be a primary teacher 
and with that the perks of that role. Better 
hours, better pay, more holidays, what is not 
to love? Primary teachers have the pressure 
of curriculum, summative assessment, and 
academic outcomes. I get to work within a 
flexible framework as I support children’s social, 
emotional, cognitive, physical, and prosocial 
skills and do so through play. I think the 
question should be to primary teachers, ‘Why 
don’t you work in early childhood?’

I am challenged by … working in an industry 
that is still going through massive reform and 
change. There is no set way to do things and 
while this is flexible and allows needs to be 
tailored to your specific setting and community 
it also means there is a wide range of 
interventions and quality. My practice is always 
changing (as it should) but sometimes I just 
want everything laid out for me, although, I’m 
glad that this is not the case.

I would like to see … more men in ECEC in a 
variety of roles. I think this would challenge some 
fears and stigma around men in the industry and 
would also be a great benefit to the children. 
Almost everyone who has commented to me 
about being male in this female dominated 
industry has been supportive. In addition I believe 
it is good for the children, some of whom do not 
have prominent male role models in their homes.

Will Rodgers 

Ex early years teacher 
(Kindergarten, Prep and 
Year 1), Forest School 
Leader and Steiner Class 
Teacher.  Currently a 
cheesemaker!

I bring to early 
childhood … fun – it’s the 
beginning of fundamental

Learning through hands-on, practical activities. 
I encourage a recognition and connection with 
the earth through outdoor learning experiences. 
I believe we need to engage with the whole child 
through ‘head, heart and hands’ learning. A sense 
of humour and ability to engage with the child 
on their level, and through their unique learning 
modality/ies is important.

I am inspired by … outdoor education, 
especially the Forest School and the Nature 
Kindergarten movement. Children are becoming 
disconnected from nature and this is an important 
way that allows them to reconnect through 
learning and play. As a Steiner teacher, I believe 
in learning through hands-on practical activities 
that have meaning for children (and us as the 
adults that teach them) is vitally important. Music 
and movement are integral to everything I teach 
and provide endless inspiration for new ways of 
synergistic learning.

I am often asked … how I remain so calm and 
patient amid the chaos of early years teaching. I 
believe calmness and patience come from relating 
to children on their own level and engaging with 
their individual needs and wants. I am often asked 
about Steiner methods when people find out I am 
Steiner trained.

I am challenged by … the educational 
establishment’s unnecessary progressive pushing 
down of formal education methods (such as 
phonics and early maths) into the early years to 
the detriment of play based education. Testing and 
rigorous reporting for this age group I also find 
extremely challenging and unnecessary. I am also 
challenged by policy and procedure that comes 
from politicians and steering committees who have 
no practical experience of teaching! Challenging 
behaviours of children are not an issue – they 
can always be worked through/with. Challenging 
restrictions to educational practices can’t.

I would like to see … play-based education 
extended up through the year levels so that 
children still have access to it even in the upper 
grades. I’d like to see education move more out of 
the classroom and into the natural environment 
for play and formal learning experiences. I’d like to 
see art, music, drama, and social skilling given as 
much weight as phonics and mathematics. I’d like 
to see all testing abolished in primary school. Most 
importantly, I’d like to see real-life skilling taught at 
all levels through a person’s educational life.



Environments

17Educating Young Children - Learning and teaching in the early childhood years  Vol 22, No 3, 2016

Relationships and learning together with
infants and toddlers

Environments are not always about physical 
spaces. In this article Viki dives into the 
wonder and complexity of infant–toddler peer 
relationships – relationships young children 
experience with each other during infancy and 
toddlerhood in a group care context. 

Under the age of two years, about 22–35% of 
children spend their days in group care in either 
centre or family child care settings (Australian 
Bureau of Statistics 2016). Considering the 
number of children who attend early learning 
services we might wonder how we are meeting 
young children’s relationship needs. 

Research confirms that the two most important 
elements in infant-toddler programs are 
high quality relationships and thoughtful 
practice (Benson-McMullen & Dixon 2006). 
Relationships offer children a fertile ground to 
study the world and to see relatedness unfold in 
many ways.

These life experiences and 
observations shape their 
understandings about what 
relationships are and inform their 
minds and hearts about the meaning 
of connection. 

Reflective thinking and empathy have their 
roots in early relationships, where emotions 
are shared, communicated and expressed. 
These early, secure relationships foster our 
sense of belonging and wellbeing (Perry 2001). 
Therefore, the first years of life are tremendously 
important for infants’ and toddlers’ social 
competence and the foundation for successful 
relationships throughout life. 

Various approaches, such as the Circle of 
Security model (Powell, Hoffman, Cooper, 
& Marvin 2006), the strengths-based Marte 
Meo approach (Osterman et al. 2010), or 
Magda Gerber’s ‘Educaring’ approach (Petrie & 
Owen 2005), confirm that learning, care, and 
responsiveness are different aspects of the same 
relationship. Research evidence stresses the 
importance of observing the rapidly developing 
infant and following their lead to dictate the 
pace and subject of their learning, (Antcliff et 
al. 2014; Goodstart Early Learning 2016) rather 
than imposing this upon them.

Viki Rozsas has over 15 years teaching experience in community 
kindergartens, long day care centres, independent and state primary 
schools, secondary schools and adult education. She is particularly 
interested in the multifaceted concept of relationships and its influence 
on young children’s learning, especially in the 0–3 educational context. 
She has a special interest in the areas of mindfulness, sustainability 
and the pedagogy of listening. Viki is currently studying a Masters in 
Education at Queensland University of Technology.

Viki Rozsas

I wonder what very young children’s 
perspectives on their social peer 
experiences are?  How do they see 
educators’ relationships with their 
families? 
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Close relationships, especially the 
continuity of care and the primary 
caregiving models, benefit very 
young children’s sense of belonging 
and development. 

The power of one-on-one relationships

Being genuinely interested in children 
and understanding their cues empowers 
the individuality of even the youngest 
infant. When we see young children in 
the light of active agency we realise that 
dialogues between adults and infants are 
rich opportunities to authentically enquire 
together. Once we appreciate this, we 
learn about the power of close, one-on-one 
interactions with individual children. We learn 
to wait and truly listen – inviting the other 
to engage in a ‘dance’ (Giamminuti 2013). 
Waiting with presence enables the other 
person to have thinking and decision-making 
space.

What will happen next is not just up 
to us. 

During caregiving routines, for example, as 
we actively involve infants and toddlers, we 
become partners in the moment. We hold the 
space together open and are accepting of the 
other, enabling all feelings, including the most 
distressing ones (Dolby & Black 2014). To truly 
support the potential of the child, we listen, 
tune in and enable connection. Rinaldi (2003) 
reminds us that the potential of the child is 
only inhibited when the endpoint of their 
learning is formulated in advance. Therefore, 
openness in relationships and being in the flow 
(Csikszentmihalyi 2014) together are powerful, 
and equally powerful amongst peers.

Peer group interactions

Peer group interactions are becoming 
increasingly prominent as young children spend 
more time in early childhood education settings. 
Establishing relationships with other children 
matters to the children themselves as it creates 
a context in which they evaluate their self-worth 
and competence (Shonkoff & Phillips 2000). As 
we observe young children’s interactions, we 

learn to appreciate their astonishing relational 
capacities as they negotiate the wonders and 
complexities, the joys and challenges of peer 
relationships. For example, we might see very 
young children play turn-taking games that are 
mutually enjoyable. Or we might notice how 
excited very young infants become when they 
see their friend arrive in the morning. 

Recent research confirms that young children 
are capable of being helpful, empathic, and 
caring – that is prosocial – but need adult 
support to maximise these competencies 
(Wittmer 2012). Simply putting two toddlers 
together does not mean relationships will 
develop. Infants and toddlers need excellent, 
purposeful programs that revolve around and 
enable quality relationships on many levels. 
Research urges us to question and re-prioritise 
our practice to improve the quality of peer 
experiences for young children. 

The power of parental engagement

Research has confirmed that young children’s 
learning and reaction to the events and people 

Powerful one-on-one relationships



Environments

19Educating Young Children - Learning and teaching in the early childhood years  Vol 22, No 3, 2016

around them, including their expectations of 
themselves and others, are deeply affected 
by their early relationships. Recent studies 
confirm that although young children spend 
many hours in non-parental care, their 
primary relationships with their families is 
not undermined (Shonkoff & Phillips 2000). 
Quality Area 6 in the National Quality Standards 
(ACECQA 2011) reinforces the importance 
of collaborative partnerships with families, as 
fundamental to high quality practices. 

Communication and consultation are an integral 
part of this collaborative process. Of course, 
different families have different understandings 
and expectations of what partnerships mean to 
them – this can vary greatly not only between 
families, but between family members within a 
family unit. Further, there can be quite a contrast 
between parent and educator personalities and 
attitudes. Ultimately, however, family members 
need to feel and know that they are respected 
and recognised as essential partners in their 
children’s learning (Beining 2011). Realising 

and appreciating the various perspectives of 
families enables educators to cut through to the 
heart of the matter – to respectfully connect 
with young children, to support and guide their 
explorations meaningfully in collaboration with 
families. The power of parental engagement in 
young children’s learning and the importance of 
connection to the home learning environment 
is widely documented in current research, such 
as the Effective Provision of Pre-School Education 
(EPPE) research program (Siraj-Blatchford et al. 
2009).

Overall, responsive, collaborative and 
integrated approaches enable us to 
meet each child’s individual needs 
and nurture the active participation 
and agency of even the youngest child. 

Thoughtful practice

Realising the importance of thoughtful practice 
and respectful relationships is the first step in 
enabling a more conscious presence. Throughout 
our experiences, both professional and personal, 
we have numerous opportunities to be curious 
about, and to become increasingly reflective of, 
our tendencies and unconscious drives and beliefs. 
This internal inquiry requires us to be aware of 
our underlying values and agendas. Through 
awareness and acceptance, however, we are able 
to return our attention to the child in front of us. 

Building our awareness to understand ourselves 
will enable us to understand infants and 
toddlers with more empathy.

With kindness and purposeful 
interactions we have an 
extraordinary power to positively 
transform infants’ and toddlers’ 
experiences and learning.

The good news is that it is impossible to turn 
young children’s learning off and obviously 
they are ‘wired’ to learn about interactions and 
connections. Thus, we have to put the emphasis 
back on learning together, on exploring how 
we can best respond to infants’ and toddlers’ 
search for meaning in relationships – as 
relationships are critical to children’s wellbeing, 
learning and development.

I wonder, despite the rhetoric, do we 
truly recognise very young children’s 
capacity for learning and our potential 
influence on it?  

Educators nurture active participation and agency
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Responding to the AEDC through transition 
partnerships

Successful transitions: a foundation for 
lifelong learning

Children’s early transitions play a significant 
role in building the foundations for success in 
learning throughout their schooling and beyond 
(Amerijckx & Humblet 2015). 

Transitions can be an exciting but also 
challenging time. It is important to embrace the 
uniqueness of each child’s strengths, interests, 
abilities, learning styles and prior experiences in 
supporting their transition. Given this diversity, 
it is more crucial now than ever to ensure that 
schools are responsive and ready to support 
all children as they make the transition to Prep 
(Petriwskyj 2013). 

Recognising the importance of this, the 
Department of Education and Training has 
made a commitment to supporting all children 

to experience positive 
transitions in the early 
years. A key outcome 
of this commitment has 
been the publication 
of the Supporting 
successful transitions: 
school decision-making 
tool (Department of 
Education and Training 
[n.d.]). 

The tool provides a framework for schools and 
their transition partners to review, plan and 
implement transition strategies and practices 
that meet the needs of their community. 
The framework is underpinned by current 
international research on transitions in the 
early years and is structured around four key 
principles – knowing children and families, 

Ms Marian Prete is Director of Early Childhood Education and Care (ECEC) in the 
North Coast Region and is proud to be guiding the region’s schools and ECEC 
services towards developing collaborative partnerships that will support our 
children to enjoy success.

Ms Lynden Lauer is Queensland’s Australian Early Development Census (AEDC) 
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early childhood services and communities to improve early childhood outcomes.

Ms Madeline Hagon is leading the development of resources for families, Early 
Childhood Services and schools to help children enjoy a positive start to school. 
Madeline has taught in early childhood education and care settings and lectures 
in early childhood and music at Griffith University.

Lynden and Madeline work in the Early Childhood and Community Engagement 
Division of the Department of Education and Training.
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showing leadership, trusting partnerships and 
from evidence to action. 

Partners in transition

The research is clear that reciprocal and 
respectful relationships – where parents, 
educators and teachers are treated as experts 
based on their experience gained in the daily 
contact with children – are fundamental for 
each child’s sense of wellbeing during the 
transition to school (Dockett & Perry 2009). 
Where genuine relationships exist and partners 
feel safe to express personal perspectives, the 
opportunities for collaborative actions and 
strengthened continuity are maximised. The 
likelihood of children and families experiencing 
a successful school transition is enhanced when 
these relationships are underpinned by mutual 
trust and respect.

Relationships do not just happen; 
they take time, commitment and 
common priorities.

The approach taken by transition partners will 
vary in response to each unique local context. 
This means having a vision for your community, 
supported by your beliefs about what is essential 
in ensuring a successful transition for all children 
(McFarland-Piazza, Allen & Webb 2013).

The school decision-making tool highlights the 
increasing need for transition partners to draw 
on data to support the continued delivery of 
high quality, evidence-based practice to best 
meet the needs of the children and families 
within their community. This is demonstrated 
through the principles of knowing children and 
families, and from evidence to action; and also 
the action area effective use of data. While there 
are many data collection sources available, the 
Australian Early Development Census (AEDC) 
is key to effective transition planning in local 
communities.

A snapshot of early childhood development 
as children transition to school 

The AEDC is a nationwide census of early 
childhood 
development as 
children transition 
into their first year of 
school. 

The AEDC measures early childhood 
development across five key areas referred 
to as ‘domains’. These are physical health 
and wellbeing; social competence; emotional 
maturity; language and cognitive skills 
(school-based), and communication skills and 
general knowledge. These domains form the 
foundations for later good health, education 
and social outcomes and align with holistic, 
inclusive and age-appropriate pedagogies.

Together with other demographic and 
community data, the AEDC provides a rich 
source of information for influencing programs 
and planning to support early learning, 
development and transition to school.  

Recently released data from the third 
national data collection in 2015 indicates 
that the majority of Queensland children 
are developing well as they enter 
school. However, just over one in four 
children (26.1%) have been assessed as 
developmentally vulnerable in one or more of 
the AEDC domains (Department of Education 
and Training 2016).

While improvements have been seen on this 
indicator since the first collection in 2009, we 
know there is much more that we can achieve 
by working together to ensure all children are 
on track.  

Partnerships in action: North Coast 
region 

In the North Coast Region, schools, ECEC 
services and communities regard each other 
as transition partners. Early years alliances are 
formed that enable them to collaboratively 
respond to the needs of their community. The 
School decision-making tool has assisted this 
process by providing a framework for reflecting 
upon existing practices.

The AEDC data helps to build 
and strengthen these alliances by 
providing a common ground on 
which people can work together to 
give children the best start in life.

Results Based Accountability, an outcomes based 
accountability framework, is being used to 
scaffold these conversations.
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We know that for truly collaborative 
partnerships to be formed it is important to 
build relationships, so our alliances start with 
an informal gathering. Over a cup of tea, 
transition partners meet and get to know 
each other, find common ground and learn 
about each other’s work context. Usually 
a governance group is established, which 
includes representation from all transition 
partners. Four to eight meetings are held 
annually, with each agenda determined 
through a process of consultation. 

When analysing the AEDC data, alliances start 
by looking at the nation and state – getting 
to know how children are developing in 
the five domains and what trends are being 
seen across the three census collections. 
Percentages of children on track, at risk 
and vulnerable are of great interest as are 
comparisons between (local) communities, 
the state and the nation. Alliance members 
then drill down to their community and 

local community data to see how their own 
children are progressing.

The narrative that sits behind the data at a 
local level is equally valuable and these stories 
form the basis of the rich conversations that 
take place at alliance meetings. Participants are 
encouraged to return to their workplace and 
share the AEDC data and their learnings with 
colleagues.

In subsequent meetings, alliance members 
begin to consider the collaborative action 
that they wish to take through a range of 
exploratory questions influenced by Results 
Based Accountability, the conversation being 
facilitated by the governance group:

• What do we want for the children in our 
community?

• When we look at the 2009, 2012 and 2015 
data, what is the forecast for the 2018 and 
2021 censuses?

• Are we comfortable with this forecast?

EXPAND YOUR
CAREER IN EDUCATION
Whether you’re launching your career, or 
looking to upgrade your qualifications, 
Australia’s largest regional university 
has an education program for you.
Choose from a wide range of teaching and 
early childhood education and care programs, 
with TAFE certificates and diplomas as well 
as bachelor and postgraduate degrees. 
With innovative and highly flexible course 
design and study options, CQUniversity will 
help you achieve your education career goals. 
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• Why are children travelling well in some 
domains and exhibiting vulnerability in 
others?

• How can we work together to address this/
these vulnerabilities?

• Who else could be involved?

• How can we change this situation for our 
community?

• What actions are we going to take?

• What will be our actionable first step?

The governance group convenes to collate 
this information and develop a plan using an 
agreed framework, such as Programme Logic. 
The plan is shared with the Alliance, and 
activities commenced (see examples in table 
below). It is critical that the impact of these 
activities is monitored with frequent reflection 
as a fundamental part of the process. Is this 
intervention making a positive difference in our 
community? When the answer is yes, the work 
should continue, if no, then it is important to 
go back to the plan.

In the North Coast Region we are proud of 
the way that our schools and ECEC services 
have embraced the recent focus on working 
collaboratively to shape the best possible futures 
for our young children. The AEDC data has 
provided an additional impetus and persuasive 
call to action and our region is responding.

Examples of activities being put in place to 
address vulnerability across the five domains 
include:

In summary 
Strong partnerships and respectful relationships 
are the key to providing a positive transition 
experience. The AEDC is a powerful resource 
for initiating conversations and establishing 
partnerships between schools, early childhood 
services and their communities. By working 
together we can nurture a lifelong love of 
learning for every child.
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More information

Explore your community AEDC data here: 
http://www.aedc.gov.au/data 

AEDC domains Example activities

Physical health and 
wellbeing

An ECEC service with a small playground is accessing their neighbouring 
school’s oval so that children can enjoy the space for running freely.

Social competence
A school and ECEC service have established a buddy system in which school 
children from various year levels visit the ECEC service to read to and play 
with the children.

Emotional maturity
Schools and ECEC services collaborating on the organisation and delivery 
of learning opportunities for parents, carers, educators and teachers about 
emotional regulation.

Language and cognitive 
skills 
(school-based)

An ECEC service without easy access to a local library is able to visit their 
nearby school library and children are being allowed to borrow from a book 
each.

Communication skills 
and general knowledge

A Speech Language Pathologist will be visiting ECEC services to offer 
information sessions for parents and carers around language development.
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Moving forward with the National Quality 
Framework

The National Quality Framework 
(NQF) aims to raise quality and 
drive continuous improvement in 
education and care services.

Established in 2012, the NQF applies to in 
scope services across Australia. More than 
15,000 education and care services are part of 
the NQF. Over three-quarters of these now have 
a quality rating against the National Quality 
Standard (NQS). Assessment and rating data 
analysis highlights the Quality Areas where 
services are performing well and those where 
they may need some extra support. After more 
than four years of implementing the NQF, 
trends in the data are providing evidence of the 
positive impact the quality agenda has had on 
education and care services, children, families 
and communities.

National snapshot: what does the data 
tell us? 

ACECQA manages the national database which 
includes national, state and territory data on 
assessment and rating. This data is analysed and 
presented quarterly in the NQF Snapshot. The 
Snapshot is available to all and can be used to 
gain an insight into how education and care 
services are tracking. Regulatory authorities also 
use the data to gain information and review 

progress. The Snapshots can be accessed on 
the ACECQA website [http://www.acecqa.gov.
au/national-quality-framework/national-quality-
framework-snapshots] including an interactive 
online version. Services and families can also 
look at the National Registers on the website 
for assessment and rating information. NQF 
Snapshot Q1 2016 is ACECQA’s 13th national 
report on children’s education and care services 
operating under the NQF. 

National data

As at 31 March 2016:

• 76% of services have been assessed and 
rated

• 69% of these have received an overall rating 
that met or exceeded the NQS

• 45 services have been awarded the excellent 
rating; 11 are in Queensland. 

Queensland assessment and rating data

The most recent Snapshot data indicates that 
74% of Queensland services received an overall 
rating of Meeting NQS or higher, above the 
national average of 69%.

Our success and challenges

When analysing the national assessment and 
rating data the Standards and Elements of the 

Rhonda Livingstone is the National Education Leader, Australian 
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assessment and rating tools and processes, and the training and testing 
program for authorised officers.
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NQS most and least likely to be met have been 
identified. 

The Quality Areas most likely to be met are:

• Quality Area 4 – Staffing arrangements. Both 
the Standards within this quality area have 
a high percentage of education and care 
services meeting or exceeding the NQS.

• Quality Area 5 – Relationships with children. 
Both the Standards within this quality area 
have the highest percentage of services 
exceeding the NQS, which is reassuring 
given the significant impact on outcomes 
for children.  

When unpacking the Queensland data, a similar 
picture emerges to that of the national picture. 
We see that the following Quality Areas are the 
most challenging:

• Quality Area 1 – Educational program and 
practice. Both the Standards within this 
quality area have been identified as those 
with the highest percentage of education 
and care services not meeting the Standard.

• Quality Area 3 - Physical environment. 
In particular, the Standard related to 
sustainable practices and environmental 
education (Standard 3.3) has proven to be 
challenging for services. 

With over 12,000 services now assessed and 
rated, some interesting patterns are emerging 
in the data. For example, there is a positive 
correlation between services that meet the 
element which relates to the educational leader 
(Element 7.1.4) and those services that meet or 
exceeded the Standards within Quality Area 1. 

Some jurisdictions are nearing the end of 
the first round assessments and 684 services 
have been reassessed. This is the first time 
reassessment data has been reported as part of 
the NQF Snapshot. 

This pie chart represents the data from 
reassessed services.

Proportion of services with a quality rating of Meeting NQS or above by quarter: QLD in comparison to National

Proportion of overall quality rating changes for services 
that have been reassessed on 31 March 2016
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Over time this data will be useful for 
determining whether quality improvement 
is occurring as envisaged under the NQF. 
Although few services have been reassessed to 
date, the results of these are overwhelmingly 
positive with 67% receiving an improved 
quality rating. Most of the services that did 
not receive a higher overall rating increased 
the number of elements assessed as being 
met. 

To view this and further data in an interactive 
way, visit ACECQA’s Online Snapshot at: http://
archive.acecqa.gov.au/Snapshot/LIVE/build_F.
html 

Moving forward to support continuous 
improvement 

Continuous improvement is an ongoing process 
undertaken to improve practices and outcomes. 
It requires steps to identify, review 
and reflect, plan and implement 
actions. Continuous improvement 
is important for education and care 
services to ensure quality outcomes 
for children and families.

To continue to support providers 
with their continuous improvement 
journey, documents, articles, social 
media posts and resources are 
available on the ACECQA website. 
One example is from the ACECQA 
We Hear You [https://wehearyou.
acecqa.gov.au/2014/03/] blog titled 
Reviewing your Quality Improvement 
Plan (QIP). The blog provides 
guidance for the review process.

Most services will have reviewed 
their plans many times, recognising 
that regulation 56 of the Education 
and Care Services Regulation 
requires the QIP to be reviewed 
at least annually. However, the 
QIP is designed to be a dynamic 
document that guides the 
services operations and changes 
as the service’s practice, policies, 
procedures, philosophy and 
programs evolve and are enhanced.

The revision process of the QIP 
presents a perfect opportunity to 

revise the service’s philosophy, ensuring that 
it is meaningful, relevant and that it guides 
the operation of the service. This will also 
make certain that the QIP reflects the service’s 
philosophy. A good way to build ownership of 
the philosophy is to engage key stakeholders in 
the review process to ensure the voices, views 
and ideas of children, families and educators 
are incorporated. 

To keep the momentum going and 
acknowledge the commitment to quality 
outcomes for children, services are encouraged 
to use the QIP to identify and celebrate 
successes. While it is important to focus on 
the areas where improvement is required, 
it is also important to acknowledge and 
celebrate achievements that result in improved 
outcomes for children and families. Allowing 
for recognition of achievements reinforces the 
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important work being accomplished, builds 
momentum and assists educators to feel 
motivated and valued.

Celebrating and valuing 
professionalism, building educator 
capacity and promoting positive 
organisational culture are key 
concepts of Standard 7.1 of the 
National Quality Standard.

The Quality Improvement Plan (QIP) is also the 
starting point for forward planning and should link 
to the services strategic plan. It is an opportunity 
to also support professional development aspects 
of the service. It is important to consider strategies 
to build skills and knowledge that will support 
succession planning, particularly future and 
emerging leaders. This will assist with building 
a professional learning community, an essential 
underpinning element to effective leadership and 
service management.

Adopting an holistic approach to continuous 
improvement involves considering how other 
planning tools, such as Inclusion Improvement 
Plans (IIPs) and Reconciliation Action Plans (RAPs), 
align with the QIP. Plans such as these have the 
potential to build understanding, and valuing and 
acknowledgement of diversity within the service 
and community. Implementing such an approach 
will allow services to reflect on their inclusive 
practices. This presents an ideal opportunity to 
connect with service vision and check in with 
children, families and communities to see if 
the service is on track to realising the vision. 
Identifying possible enhancements to practices will 
enrich the service and improve quality outcomes 
for children, families and the community. 

Why not engage with a quality 
improvement audit as a way of 
critically reflecting on the changes 
made and identifying where to 
next.

This process will allow for possible 
enhancements, not only in the physical and 
sustainability aspects of the service, but also with 
understanding the relationships and connections 
with families, community and other networks. 

The COAG review

The Council of Australian Governments (COAG) 
recently undertook a review of the NQF and 
after consultation with the sector, is considering 
if any changes are needed. If any changes are 
to be implemented, this will be undertaken over 
a period of time and ACECQA will work with 
regulatory authorities in each state and territory 
to support the sector through this process.  

Excellent rating 

The Excellent rating [http://www.acecqa.gov.
au/educators-and-providers1/excellent-rating] 
is a high benchmark and services that have 
achieved the overall rating of Exceeding NQS can 
apply to ACECQA to be assessed. This process is 
undertaken using a different set of criteria to those 
used in assessment and rating against the NQS. 
The purpose of the Excellent rating is to celebrate 
excellence in the delivery of education and care. 
This includes developing exceptional practice that:

• is sustained over time

• is willingly shared to guide and inspire 
others

• improves outcomes for children, families 
and communities. 

A starting point is to begin the journey and 
lead the way, and empower others to join in 
the process. Research has shown that providing 
engaging learning experiences for children, 
reflecting on practices and strengthening the 
partnerships with families and community will 
lead to quality outcomes. Start today by taking 
small steps, inspiring and empowering others, 
and the door to endless opportunities and 
possibilities will open. 

Resources

For further reading, information and support 
tools visit the ACECQA website.[http://www.
acecqa.gov.au/]. The websites of each of the 
regulatory authorities [http://www.acecqa.
gov.au/regulatory-authorities1/contact-your-
regulatory-authority] as well Early Childhood 
Resource Hub [http://www.ecrh.edu.au/#/] also 
have useful resources to support you in your role.
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Don’t let students fall through the gaps 
– think hearing first

We are very lucky in Australia that all babies 
receive a newborn hearing screen prior to 
leaving hospital. With universal screening at 
birth it would be easy to assume that a child’s 
hearing is fine. However, a child’s hearing may 
change over time, often without the child, 
parent or teacher noticing. This can occur at 
any age and may affect the child’s ability to 
communicate and learn. If left undetected the 
child can lose concentration and may become 
disruptive in the classroom.

The statistics are compelling. Between nine 
and 12 children per 10,000 will be born with a 
moderate or greater hearing loss in bother ears. 
Around another 23 children per 10,000 will 
acquire a hearing impairment by the age of 17 
through accident, illness or other causes. 

Further research indicates that up to 15% of 
primary school children may be affected by 
some level of hearing loss while local paediatric 
hearing, speech and language specialists, Hear 
and Say, found results as high as 23% from 
more recent school hearing screening tests.

The high rates of hearing loss as 
children get older means there is 
a real possibly that a child in your 
class could be struggling to hear at 
their optimum.

Children with a hearing loss may experience 
speech and language delays, educational 
difficulties, behavioural problems and often 
require increased support.  

Other key concerns for children impacted by 
hearing loss are the social effects, including 
increased isolation or exclusion, refusing to 
participate in group activities, acting withdrawn 
or exhibiting lower performance on measures of 
social maturity.

Hear and Say Clinical Director Emma 
Rushbrooke explains that even a temporary 
hearing loss can impact on a child’s ability to 
learn which is why it is important to monitor 
a child’s hearing even if they have passed 
previous tests.

Some common warning signs of hearing 
problems that parents and teachers can watch 
out for are; 

• Parent/caregiver or teacher concern for 
hearing

• Speech/language delay or differences

• Child says ‘what?’ or ‘huh?’ often

• Difficulty understanding speech in 
background noise

• Difficulty hearing in one or both ears on the 
phone

• Increased TV/stereo volume compared to 
rest of family

• Not startling to very loud sounds

• Attention or behavioural problems

• Academic difficulties

• Inability to detect where sounds are coming 
from.

Hear and Say was established in 1992 by Dr Dimity Dornan, AO, and today 
provides services and programs to over 2,000 children, young adults and 
families across six centres including audiology, auditory-verbal therapy, 
occupational therapy and school hearing screening. Their aim is to give 
a voice to all children by providing them with the best access to sound, 

language and speech.
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If a teacher or parent suspects that 
there may be hearing difficulties it is 
advisable to have the child visit their 
local GP who may provide a referral to 
an audiologist who will do a hearing 
test.

Prior to starting school each year, 
parents will purchase books, shoes and 
a new lunch box. However, simple 
medical tests such as an eye or hearing 
test are often overlooked. Schools and 
teachers can support these practices by 
encouraging parents to add these to 
their ‘back to school’ routine.

For more information on Hear and 
Say’s programs and services including 
fact sheets, hearing testing and school 
hearing screening email hearing@
hearandsay.com.au or call
07 3850 2111 Regular hearing checks pick up possible hearing issues

A welcoming environment for children having their hearing tested
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Leadership … an inside job!

Those who know me, or who have seen me 
speak, know that I am all about inspiring self-
leadership and nurturing you and your sparkle.

What is your sparkle I hear some people 
asking, and exactly what has it got to do with 
leadership and my job? 

Well, it is everything that is you! Because your 
sparkle is you and your unique personality, but 
it is even more than that. It is also your caring, 
empathy, courage and resilience. It is your ability 
to connect, give praise, redirection and reward.

It is the way you serve, giving more of yourself 
in every interaction and it is your ability to 
lead, teach, coach and guide by letting go of 
ego and fear. It is self-leadership, it is real and 
honest and it is fun, laughter and creativity. 

It is YOUR ‘sense of agency!’ You, more than 
anyone, need to be, and deserve to be, 
constantly in touch with your sparkle.

You have chosen a wonderful career and it is 
one where you are giving so much of yourself 
everyday and that means that you have to 
nurture and look after yourself more than ever. 
We cannot give what we don’t have, so for us 
to keep giving, caring and sharing ourselves 
with others we need to fill ourselves up too.

It is a privilege to be able to lead others, and 
to inspire them to learn and grow. It is a great 
honour to be able to have a positive impact 
on individuals, on people we work with or the 
community we work for, and it leaves a legacy. 

And to be able to do this in a truly effective way 
with the least amount of effort requires great 
self leadership!

Because, you see, to inspire others we must be 
inspired, to motivate others to learn, we must be 
motivated, to assist others in valuing themselves 
we must value ourselves, to cultivate a culture 
of support, understanding and acceptance, 
we must accept and understand and support 
ourselves and to enjoy working in an enthusiastic 
space means we must be enthusiastic.

The relationship you have with yourself will 
affect every other relationship you have in your 
life … the conversations you have with yourself 
will affect every other conversation you have in 
your life.

So, how do we apply this? Doing loving things 
for ourselves and saying loving things to 
ourselves is a great place to start. 

Your sparkle resides inside, so every morning 
when you go to the mirror look into who you 
are and take the time to delight in the miracle 
that is you. We look at newborn babies and we 
see miracles, perfection, unlimited potential 
and love. Everybody looked at you like that and 
when you were two, you still looked at yourself 
like that. You owned your space in the world 
and you were emotionally fearless and strong.

You are the same perfect miracle that came into 
the world as a baby who everyone adored … 
you just grew up is all! 

Julie Cross, is an experienced speaker, with 18 years on various stages 
educating, energising and entertaining people from all walks of life 
and professions. Julie inspires audiences to feel her message rather 
than just hear it; she re-energises individuals and empowers them to 
take responsibility for the way in which they have chosen to make a 
difference – through their work. She doesn’t just deliver information into 
their heads; she also nurtures their hearts and souls. We are more aware 
now than ever before that the link between personal and professional 
development can no longer be ignored and as we work on the people 
behind the job they do, self-leadership is instilled and workplaces will 
reach peak levels of performance.

Julie Cross
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So let’s start there … Yes, that’s right, go to that 
mirror and love yourself up (your legs too!), like 
you did when you were two, why wouldn’t you?

Now let us look at the words we are saying to 
ourselves throughout the day and the effect 
that has on us, our energy, and our work. 

When somebody asks how are you, what is your 
reply? 

Do you reply, ‘Great!’ … or is it more likely to 
be a ‘Tired, busy’ kind of answer? Notice the 
difference in energy when you say great and 
when you say tired.

Then ask yourself is this the kind of day I want? 
A day that is tired and busy or would I prefer a 
day that is great? (Oh, and it may still be busy 
too!) Sometimes you have got to state how 
you want to be, not how you are and then the 
energy catches up with you! And let’s face it 
you deserve ‘great’, not ‘tired’ and ‘ordinary’.

It does take discipline in our thinking to control 
our energy and our moods … to control our 
sparkle, but it is worth the effort for sure. 

Just like it is an ongoing journey to look after 
ourselves physically – I mean you can’t just do 
some exercise one day in your life and then 
that is done – it is an ongoing journey to be 
emotionally fit and healthy.

You cannot expect to get to the top of a 
mountain to admire the view if you are not 
physically fit and you cannot expect to climb 
on top of emotional challenges in life if you are 
not emotionally fit. Believe me it is worth the 
effort because the view is so beautiful from the 
top! 

So thank you for the wonderful work that you 
do nurturing our children’s physical, academic, 
creative and emotional growth and never forget 
we need to do the same for ourselves too, 
because you are so worth it.

When I see you all I see your sparkle shining 
brightly, so keep shining up that sparkle and 
keep sharing it with the world, because the 
world needs you, that ‘s for sure! 

Keep sparkling!
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The impact of sensory issues on behaviour

Behaviour or sensory? This is a big question! 
Being able to see the link between behaviour 
and sensory issues, or whether they are 
separate, will go a long way in understanding 
how to approach the two.

It can be difficult to decode, as sensory 
behaviour may look like ‘naughty’ behaviour. To 
see the difference we must first understand the 
child, the diagnosis and the individual impacts 
of the diagnosis on the child and then inspect 
the environment for clues.

Often behaviour can be related to reactions 
to sensory sensitivities that the child is 
experiencing. However, sometimes behaviour 
may be directly linked to stress or stressful 
situations e.g. behaviour such as chewing on 
clothes may be used as a calming motion by 
the child. You can replace the clothes with 
chewy tubes or chewy necklaces. However, 
as the child is looking for a specific calming 
sensation the replacement must be a good 
match and give the same sensation.

The sensory system

In children with Autism Spectrum Disorder 
(ASD) the sensory system (nervous system) may 
have difficulty receiving, filtering, organising 
and making sense, or use of, the sensory 
information it receives.

The sensory system involves the following parts 
of our bodies:

• The vestibular and proprioception systems

• Sight

• Sound

• Touch

• Smell

• Taste

The vestibular and proprioception areas may 
impact the child in several different ways. They 
may have difficulty with knowing which side 
is up, where they are in space, knowing their 
body’s speed and direction, knowing how much 
space their bodies take up, knowing where their 
body extremities end and they may experience 
a lack of balance.

What we see are children who walk into 
furniture, bump into doorways, look clumsy, 
hold onto walls or objects as they are moving 
around, stand too close to people, are not able 
to sit at a dining table or at a desk or chair, or 
may be reluctant to take back packs off their 
backs. They may have difficulty with activities 
that involve taking their feet off the ground. 
They may also have difficulty with knowing 
how much pressure to use when writing with a 
pencil.

Anna Tullemans works with teachers, parents and professionals to 
support children and adolescents with Autism Spectrum Disorder. She 
helps to implement many practical programs for students in mainstream 
kindergarten, Prep, primary and secondary schools. Anna is inspired 
by the passion she encounters in parents, teachers, teacher aides and 
students, and is constantly energised by the successful outcomes that are 
being achieved. Anna is also the mother of an adult son with Asperger’s 
Syndrome who has successfully attended university and is now in gainful 
employment.

Anna Tullemans
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To increase sensory awareness, use swings and 
seesaws when playing. Play ball games that 
require catch and release, practice walking 
up and down steps without holding on to 
rails. Practice balance games on one leg. The 
Perceptual Motor Program is an excellent place 
to start and then add in more activities that 
require crawling and cross body movement. 
These will increase an awareness of balance and 
knowing the space around ‘me’. It will also help 
with understanding before, after, below, above, 
in front and behind.

Hypo- or hyper-sensitive

Children can be hypo- or hyper-sensitive to 
sensory issues.

Hyper-sensitive can be described as receiving too 
much information so children may ‘shut down’. 
These children might cover their ears when they 
hear loud noises or wear a hat low over their eyes.

Hypo-sensitive can be described as not receiving 
enough information so that the child may be 
seeking more, harder, or harsher input to help 
them interpret what is happening around them. 

Children may have both under and over 
sensitivities and these sensitivities may not be 
consistent from day to day. This can lead to 
high levels of anxiety. They may be oversensitive 
to some sound frequencies today and others 
tomorrow. They may even feel sensory issues as 
physical pain.

For many children it is the ‘piling on’ of sensory 
issues on one day that can result in major 
meltdowns or shutdowns. For many children, a 
slight adjustment to the environment can lead 
to big changes in behaviour.

 Small changes can make BIG 
differences

Touch and sound

Touch and sound sensitivity are two areas where 
we usually see large reactions from children.

We may see children who at the slightest touch 
feel like they have been burned. When a close 
contact has been made we may see explosions 
of anger or hitting out at others who have 
brushed passed them lightly. Some children 
may take their clothes off as they can’t bear the 
sensation on their skin or we may see children 
who need to touch and lick surfaces. Some 
children will refuse to wear certain clothes or 
textures. Being asked to do ‘dress-ups’ may 
result in tantrums or meltdowns. We may see 
children who want to leave the room first or 
wait until all the other children have left before 
exiting. 

Try to pre-warn before touching a child. Use 
role play scenarios where touch may accidently 
happen such as when children are leaving for 
lunch or sitting in a circle. Show them the 
desired way to react to unexpected touch. 
Expand the child’s experience of touch through 
using soft and hard brushes on skin and hair. 

Many adolescents report that they find it 
difficult to know the most important sound to 
focus on in a room. Many say the sounds all 
appear to be the same volume whether they are 
loud or soft. Some report that they can hear the 
electricity in the walls and it sounds the same as 
the teacher’s voice. Therefore, it is very difficult 
for them to know when someone is trying to 
gain their attention by calling out to them. 
Some children can hear conversations that are 
going on in the next room.

Use visual cues to direct a child. A 
visual cue will focus the child on you 
and once attention has been gained 
a voice instruction can be used.

Sight

Many children are visual learners and require a 
visual stimulus. It can be a challenge to gauge 
the correct amount of visual information as 
too much information can be overwhelming. Use swings and seesaws to increase sensory awareness
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For example, too many colours or items in 
the line of sight may cause distraction or over 
stimulation. Here, we may see children who 
refuse to take their hats off or wear them low 
over their eyes. They may put hands over their 
ears or put their heads down. 

Set up a corner of the room where 
there is little visual information 
on the walls. Place a bean bag and 
some books in this corner. Teach the 
child how to use this corner to settle 
themselves.

Smell and taste

Children with ASD may also have an acute 
sense of smell. Wearing perfume, using scented 
shampoos or hand lotions, sitting with the child 
after a coffee/cigarette (or the smell is mixed 
with a breath mint), may cause the child to shut 
down or meltdown or simply refuse to work 
with you. Be aware of the mixture of smells on 
your body. 

We may find that some children experience 
flavours as too strong. Certain textures may 
cause discomfort such as too hard or too soft. 
Some children may have very restrictive diets. 
It may be difficult for them to distinguish 
individual flavours so they may only eat one 
kind of food at a time. For some children the 
overlapping flavours that come from eating fruit 
that has been cut up and placed altogether in 
a bowl may be overwhelming and will refuse to 
eat any of it even if their favourite fruit has been 
placed in the bowl.

Try cutting up fruit individually 
and use white plates. Encourage 
any activities that include using the 
mouth such as blowing bubbles, 
using whistles and kazoos. 

There are a number of key points to keep in 
mind when trying to change a reaction to a 
sensory issue.

1. Don’t withhold a sensory input as a 
punishment. A child needs this input to be 
able to process information and to keep 
calm.

2. When hypo- or hyper- aroused, children 
will have difficulty attending to you and 
to instructions. They may have difficulty 
completing or initiating any structured or 
unstructured tasks. We can’t fix the problem 
while they are in this state. We need to ride 
the wave and work with them at a later 
date.

3. Sensory overload usually happens as a 
snowball effect of aversive sensory input. It 
has a compounding effect on children. We 
must teach children how to recognise these 
overload sensations so they can remove 
themselves from the situation before they 
become overwhelmed. Sensory sensitivities 
can never be eliminated, children need to 
use appropriate strategies to deal with the 
issues that arise.

4. Any inappropriate behaviour may need to 
be replaced and not extinguished, to satisfy 
their sensory craving.

5. Don’t accidentally use positive 
reinforcement after an undesirable 
behaviour has occurred. Sometimes it is the 
consequence of the behaviour that is really 
being sought.

It is our responsibility is to help children 
recognise sensory barriers and give them the 
tools to work with to overcome them.

The child needs to be taught how to 
recognise the issues, how to use coping 
strategies, and how to find and use the 
appropriate strategies effectively. This will 
help them to interact with the world rather 
than find it overwhelming.Encourage playing with bubbles
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Visualisation and goalsetting: tools to support a 
growth mindset

Visualisation is key to unlocking the imagination. 
Everyone has the ability to imagine or see in the 
mind’s eye a picture of something that is either 
real or abstract. Each of us uses this ability to 
varying degrees.

To set the scene for a growth mindset and 
its relationship with visualisation and goal 
setting, it is important to remember that 
children’s achievements start as pictures in 
their imagination. So do their ideas about 
themselves, about other people and about 
things that haven’t happened yet

Many children use visualisation 
to improve their schoolwork, to 
get along better with friends and 
parents, and to enhance their 
general attitude and self-esteem. 

Our subconscious is guided by the pictures in 
our minds and the words we use when we talk 
to ourselves about what is happening around 
us. Visualisation encourages children to create 
pictures for their future desired state. Quality 
self-talk reinforces these pictures.

Several elements of visualisation and goalsetting 
support a growth mindset:

• Accessing creativity

• Creating goals and supporting behaviours

• Focusing on problem solving

• Keeping eyes on the goal

• Focusing on making things better

• Being open and determined

• Using negative emotions to learn and grow

• Being more engaged.

Activating creativity

Children readily use their imagination for play and 
creative learning. Visualisation in the classroom 
actively taps into this creativity. Children don’t 
have any limitations to their imaginations; they 
understand that creativity applies to everything 
they do. It’s just as creative to learn to ride a 
bike as it is to draw a picture; just as creative to 
improve a study pattern as to write a story.

Vicki Bennett is a presenter and corporate trainer. Vicki is passionate 
about the tools that develop a growth mindset for children, teenagers 
and adults. Her book Life Smart: choices for young people about friendship, 
family and future, first published by Finch in 2002, has also been 
published in Indonesia, China, Brazil, Hungary and Greece. Her latest 
book, Dreams Can Come True, is designed as a workbook for teachers of 
early primary school children to assist them to develop a growth mindset 
through expanding their skills of visualisation and setting goals. Vicki has 
been awarded the prestigious Woman of Substance Award by The Girl 
Guides Association. This honour was for her voluntary work with Guides 
and Leaders.

Vicki Bennett

Visualisation is the process of purposefully 
generating visual mental imagery with eyes 
open or closed, simulating or recreating 
visual perceptions to maintain, inspect 
and transform those images, consequently 
modifying their associated emotions or 
feelings.

(Isaac and Marks 1994)
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Through practiced visualisation 
children can find many solutions for 
day-to-day problems.

The Power of creativity

Teachers can encourage visualisation for 
creativity, behavioural change, goalsetting and 
creating strategies for dealing with failure. 
When a child visualises something going wrong 
they can reset the thought by visualising it 
going well. It only takes a second – click, and 
it’s changed. The subconscious mind does not 
have a moral compass. It will absorb whatever 
pictures it sees. That is why visualisation is a 
great tool for re-programing images that don’t 
match the person’s intent. 

Children without strategies for failure are more 
likely to give up, perform poorly, misrepresent 
how well they did or view their failures on a 
task as evidence of low intelligence.

Benefits 

Visualisation provides a focus for children 
to relax and quieten their minds. Through 

visualisation, children create a non-threatening 
environment where they use their creativity. 
It can provide an additional means to help a 
very active or disruptive child to achieve their 
potential. After a ten to 15 minute visualisation, 
a child’s concentration can be greatly enhanced, 
making the next period of learning more 
effective. 

This technique is also transferable to sports, 
hobbies and relationships (Quinn 2016). It 
becomes a self-management technique for 
children, which serves them for life.

Leading visualisation 

A visualisation that is led by a teacher or parent 
provides a framework, a palette on which 
the child applies their creativity to their own 
situation, desires and wishes.

Children might best sit or lie on the floor and 
close their eyes so that they can access their 
imaginations in comfort and peace. Once they 
sit or lie down, close their eyes and relax, they 
can picture themselves being whatever it is 
they desire – their better selves or achieving a 
goal. Teachers can avail themselves of the many 
resources for leading a visualisation by reading a 
visualisation or playing one on a CD.

Consider beginning with a visualisation that 
children will most readily relate to as this gives 
them the chance to access their imaginations 

Allow children to build pictures in their minds

Children close their eyes and relax
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easily and quickly. Read it slowly, allowing pauses 
between ideas so children have the chance to 
build pictures in their imaginations. Children’s 
minds and bodies understand these pictures and 
become stronger and more resilient.

Visualisation can also be used to deal positively 
with exams, NAPLAN, projects or assignments 
or any other goals or targets. Some visualisation 
exercises are ideal for particular aspects of 
school life: 

• to form part of children’s study program 
which builds confidence for schoolwork

• to defuse any disharmony between friends 
in the classroom

• for calming disruptive children or children 
who are feeling aggressive or out of control

• to ignite the imagination of a class, helping 
them access their creative minds and setting 
the scene for a creative writing task or a task 
that needs many ideas.

Goal setting

Goal setting is essential in association with 
visualisation because goal setting provides 
purpose and direction and leverages 
visualisation into action. Action means what the 
child is prepared to do to achieve their dream. 

When a goal is written down, it activates a part 
of the child’s brain that drives toward achieving 
it. At this point, the teacher usefully introduces 
ideas about matching behaviour to a specific 
goal. It is essential to activate the action part of 
the brain by setting a timeframe for the goal. 

Teachers can help visualisation work in two 
interdependent ways: 

• by leading a child through visualisation 
techniques and,

• by encouraging the child to match their 
goals and behaviour to that vision. 

The value of drawing

Most children love to draw. When children are 
asked to draw their goal or dream, many do so 
enthusiastically. Their dream or goal in picture 
form activates their imaginations once again. 
Seeing their own version on paper enables them 
to take another step toward believing they can 
create it.

Conclusion 

Children who participate in visualising will look 
forward to their ‘quiet time’ and so will the 
teacher. 

Teachers can make visualisation and goal setting 
a valuable tool in the classroom as part of the 
growth mindset.

By using their imagination, children develop 
strategies for learning, developing resilience, 
connection with community and confidence as 
learners and communicators.
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Setting a goal statement:
Goal:
Swim in the school swimming team.
What am I prepared to give to 
achieve it? (Action and behaviour)
Go to training every morning.
Behaviour:
To prepare gear for swimming the night 
before and set my alarm clock.
When would I like it by: (Timeline)
By the middle of next month.
Visualisation:
Imagining my arms pulling ‘long and 
strong’ through the water, winning my race 
at inter-house swimming. (Suzie O’Neill, 
International swimming competitor. 
These words she applied to her training 
preparation for the 2000 Olympics).
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‘D’ for differentiation: engaging the gifted

Whilst educators are confident differentiating 
and scaffolding activities for young learners who 
require additional support to reach learning 
outcomes, many may be uncertain on how 
to provide a stimulating and academically 
rewarding environment for gifted and 
highly able students. There are a plethora of 
curriculum differentiation models for gifted 
students. These curriculum models endeavour 

to offer educators an effective method for 
providing purposeful differentiation for all 
learners. I discuss two of these – Williams’ 
Matrix model (1993) and Kaplan’s The Grid 
model (2005). These models effectively 
demonstrate how content, instruction and 
learning processes can be simplistically modified 
to sufficiently meet the educational needs of 
gifted young learners.

Kellie works in the Academic Talent Development Program at Sheldon 
College.  Kellie has vast experience in identifying and extending gifted 
and highly able children in the early childhood sector in Australia and 
New Zealand. She has presented at conferences in Europe, Australia and 
New Zealand on topics related to gifted education. Kellie is currently 
working on her dissertation, which investigates the attitudes of Australian 
and New Zealand school teachers towards differentiating learning for 
gifted students.

Kellie Clarke

Table 1: The three little pigs – Williams’ model

Categories Questions/prompts

Fluency
If this fairytale was converted into a film, what actors/actresses/famous people 
could play the roles of the wolf and the three little pigs?

Flexibility How might this fairytale be different if the villain was a snake rather than a wolf?

Elaboration How might the wolf’s viewpoint differ if he were narrating the story?

Originality
If the wolf were vegetarian rather than carnivorous, what would be a more 
suitable title for this story? The three little [?]

Curiosity
What if the wolf fell in love with the third little pig? How could they live ‘happily 
ever after’ knowing he had eaten the other members of the pigs’ family as a 
snack?

Risk taking
In the above scenario, how might the wolf demonstrate his love for the third little 
pig?

Complexity
What if the wolf was asthmatic and couldn’t blow down the house made of 
straw? How might he have destroyed the first two houses and gobbled up the 
first and second little pigs?

Imagination What could you do to turn this story into a ‘choose your own adventure’ story?
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Table 2: Celebrations – Kaplan’s categories of depth example

Icon Categories Questions/Prompts

Language of the 
disciplines

What terminology is commonly found on the 
nutritional information panel of Easter eggs? 
Preservatives, ingredients, best before etc. 

Details What distinguishes this chocolate from other 
chocolate in shops?

How did the Easter egg rise in significance?

What are the common ingredients?

Patterns What is the order of events relating to Easter 
eggs? New Year sales, Easter eggs available 
for sale in January, promotions of Easter egg 
sales intensifies until Easter Saturday etc.

Trends What has occurred in terms of the pricing of 
Easter eggs in the past x years?

What other developments have occurred in 
relation to Easter eggs throughout this time? 
Frozen (Disney) eggs etc.

Unanswered 
questions

Why did chocolate Easter eggs become a 
common part of the Easter tradition?

What is the significance of the Easter Bunny 
in the tradition of giving eggs at Easter?

Rules How would a caramel-filled Easter egg be 
made? Cooking process.

Ethics What controversies surround Easter eggs? 
Palm oil, cocoa plantations.

Big Ideas What general statement can be associated 
with Easter eggs? Poor health – chocolate, 
commercialisation of a religious occasion.
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Williams’ Model

Frank Williams’ Matrix model (1993) is a 
cognitive-affective interaction model that can 
be utilised across the curriculum regardless of 
age. The model stimulates the creative thinking 
process through the use of three dimensions, 
which include eight processes proven to be 
involved with creative thinking. These processes 
include risk-taking, fluency, elaboration, 
originality, curiosity, complexity, imagination 
and flexible thinking (NSW DET 2003). These 
then complement eighteen teaching strategies 
which also strive to develop students’ creativity 
and thinking. 

Accordingly, Williams’ model is highly 
effective when utilised in relation to stories at 
a kindergarten and primary school level, as it 
allows students to develop vital creative skills 
such as imagination, flexibility and originality. 
The following questions (Table 1) are based 
upon Dimension 3 of Williams’ model and 
utilise both cognitive and affective processes 
(Williams 1993). These are simple examples 
of how to encourage flexible thinking in all 
students, not just gifted learners.

Kaplan’s model

Sandra Kaplan’s The Grid model (2005) is 
also based on the four differentiation areas 
of content, process, product and learning 
environment. It seeks to differentiate the 
curriculum by extending the depth and 
complexity of a given theme that is pertinent to 
the gifted learner. Kaplan’s model also allows for 
interdisciplinary study, however, this is primarily 
achieved through the use of themes. This 
model is intentionally thematic to reflect gifted 
students’ ability to learn holistically and make 
connections between ideas. Consequently this 
model is also highly suitable for kindergarten 
and primary school students. For teachers new 
to differentiating learning for gifted students, 
the curriculum focus and flexibility provided by 
Kaplan’s model is very appealing. 

The single greatest strength of Kaplan’s model 
pertains to the manner in which it encourages 
greater depth and complexity (Kaplan 2005). 
This is achieved through exploring the 
curriculum more thoroughly, with students 
being encouraged to delve deeper using the 
eight categories of depth (language, details, 

patterns, influences, rules, ethics, big idea and 
unanswered questions) and three categories of 
complexity. An additional strength of this model 
for younger students is the use of standardised 
icons (Byrd 2009) to depict each of the eight 
categories of depth.  

Table 2 provides an effective example of how 
Kaplan’s eight categories of depth can be 
used within a lower primary classroom. The 
standardised icons are also depicted (Byrd 2009).

Conclusion

Differentiating the content, process, product 
and learning environment to ensure gifted 
students receive an appropriately challenging 
education does not necessarily need to be an 
onerous task.

With various differentiation models 
in existence, teachers have the 
flexibility to select aspects of the 
models that best suit their teaching 
practice, pedagogical framework, 
curriculum design, and the needs 
and interests of their students.

Furthermore, regardless of the model selected, 
what needs to remain at the forefront is 
ensuring a stimulating and rewarding learning 
environment for all students, including the 
gifted.
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Healthy and safe: responding positively to 
children’s sexual behaviours

Children are sexual beings from the moment 
they are born and have a natural curiosity about 
their own, and other people’s, bodies. From 
early on children are continually learning about 
sexuality and relationships from their family, and 
those that care for them, which is an important 
component of children developing a sense of 
themselves and of the world around them.

Children’s developing sexuality is 
often reflected in behaviour and play 
and when early childhood teachers, 
parents and carers acknowledge 
childhood sexuality it helps them to 
understand and accept childhood 
sexual behaviour and respond 
positively. 

Learning about sexuality

Whilst parents and carers are the primary source 
of sexuality education, supporting children’s 
healthy sexual development is a responsibility 
that is shared by early childhood teachers, 
parents and carers (True 2009).  

Children live in a world where their learning 
about sexuality also comes from television, 
music, the internet, computer games, 
advertising and their friends. Early childhood 

teachers, parents and carers can work together 
to ensure children receive positive messages, as 
generally, children who have accurate and clear 
information about bodies, relationships and 
sexuality are more likely to:

• feel positive about themselves and their 
bodies

• understand appropriate and inappropriate 
behaviour

• understand and accept physical and 
emotional changes

• be able to talk about sexual matters when it 
is important

• avoid or report sexual exploitation and abuse

• make informed and responsible sexual 
decisions later in life

• enjoy their sexual experiences.

(Briggs 1991; True 2007; Finkelhor 2007; Kirby 
2001; Finkelhor, Asdigan & Dziuba-Leatherman 
1995; Queensland Crime Commission & 
Queensland Police Service 2000; Sanderson 
2004)

Sexual development in early childhood

In order to respond positively to children’s 
sexual behaviours and questions, it is firstly 
important for early childhood teachers, parents 

Angela Wunsch is the Early Childhood and Parenting Education 
Coordinator at True Relationships and Reproductive Health (True), 
formerly Family Planning Queensland. True is the leading provider of 
relationships and sexuality education (RSE) services in Queensland. 
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and carers to have an understanding of typical 
sexual development in young children. This 
then helps those adults identify and respond to 
healthy sexual behaviours, and those that may 
be of concern, or harmful.

Under threes

Babies and young children learn by exploring 
and touching their bodies, being touched 
and cuddled by parents and carers, and by 
observing the roles and relationships of those 
around them. They are curious about their 
bodies and are learning the names of the 
different parts, including naming their vulva, 
vagina, penis, testicles, scrotum and bottom. As 
they get older it is common for children to have 
an increased interest in their genitals and the 
genitals of others, and they may be fascinated 
by watching others go to the toilet (Child at 
Risk Assessment Unit 2000; True 2012; Brennan 
& Graham 2012).  

Three to five-year-olds

It is common for children in this age range 
to be very curious about themselves and they 
may begin to show an awareness of body 
differences by asking questions like Why don’t I 
have a penis? Children are also often interested 
in where they came from and how babies are 
made. They may ask questions like How are 
babies made? Or How does the baby get out of 
the mummy? They may also begin to role-play 
relationships and gender roles that they have 
observed around them; for example playing 
‘mummies and daddies.’ As children are 
approaching school age they have generally 
developed an understanding of acceptable 
sexual behaviour. Masturbating is a common 
and healthy behaviour that may occur in this 
age range and whilst most children will have 
gained an understanding that this is a private 
activity, some children may continue to need 
redirection (Child at Risk Assessment Unit 2000; 
True 2012; Brennan & Graham 2012).

Five to eight-year-olds

Children in this age range are continuing to 
learn about sexuality by asking questions and 
exploring through play, including games at 
school and in the playground. Hearing stories 
about their birth or what they were like as a 
baby is of great interest to many children, as is 

the process of fertilisation, pregnancy and birth. 
However some children may have learnt that 
these are subjects that are considered ‘rude’ 
preventing them from asking questions or being 
embarrassed about the topic. Social groups that 
develop in this age range typically consist of 
same sex peers with friendships starting to play 
an important role in their lives. Some children 
in the upper end of this age range, particularly 
girls, may be beginning to show early signs of 
puberty (Child at Risk Assessment Unit 2000; 
True 2012; Brennan & Graham 2012).

Is this normal?

Understanding children’s developing sexuality 
is just one important component in helping 
ensure children are sexually healthy and safe. The 
next step in providing a positive environment 
involves early childhood teachers, parents and 
carers responding positively to children’s sexual 
behaviours. This includes sexual behaviours that 
are considered healthy as well as those that may 
be of concern or harmful.

The Traffic Lights® framework 
provides a useful way for early 
childhood teachers, parents and 
carers to think about sexual 
behaviours. 

Traffic Lights® is a strengths based conversation 
tool that provides responses that are age 
appropriate and has the overall aim of being 
positive and protective. It uses the categories of 
green, orange and red to provide information for 
adults to understand and respond to children’s 
sexual behaviours (Child at Risk Assessment Unit 
2000; True 2012; Brennan & Graham 2012).

Green indicates sexual behaviours that are 
healthy and form part of children’s natural 
information gathering process. They are 
considered age appropriate. These behaviours 
are also easily diverted and may constitute play 
between children of similar developmental 
age and stage. Green light behaviours provide 
great opportunities for early childhood teachers, 
parents and carers to help children to learn, 
develop and feel good (Child at Risk Assessment 
Unit 2000; True 2012; Brennan & Graham 2012).

Orange indicates sexual behaviours of concern 
and are a warning sign that something isn’t 
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quite right. The 
behaviour itself 
might be healthy 
and normal, however 
it is the context in 
which it is occurring 
which is outside of 
normal; perhaps due 
to the behaviour’s 
frequency or 
persistence. Orange 
light behaviours are 
also characterised by 
knowledge or activity 
which is not what we 
would expect for the 
child’s age and stage 
of development, play 
between children 
where there is an 
inequality in age, 
size and ability, or 
are behaviours that 
pose a risk to the 
health and safety 
of the child and/or 
others. Orange light 
behaviours signal 
the need for early 
childhood teachers, 
parents and carers to 
pay extra attention 
and monitor 
behaviour as well as 
talking to the child 
and finding ways to 

help (Child at Risk Assessment Unit 2000; True 
2012; Brennan & Graham 2012).

Red indicates sexual behaviours that are harmful 
or abusive, either for the child or for others. They 
are characterised by being excessive, compulsive, 
coercive, forceful, degrading or threatening. 
Red light behaviours may be secretive or involve 
bribery and trickery, or behaviours that are 
not appropriate for the child’s age and stage 
of development or between children with 
significant differences in size and developmental 
ability. A child disclosing sexual abuse is a red 
light. Red light sexual behaviours require early 
childhood teachers, parents and carers to provide 
immediate protection and follow up support 
(Child at Risk Assessment Unit 2000; True 2012; 

Brennan & Graham 2012). This would also 
include documenting the child’s behaviours and 
following reporting requirements outlined in 
services child protection policies.

It’s important to remember, however, that most 
children’s sexual behaviour fits into the category 
of green and is healthy and age appropriate. 
Orange and red light sexual behaviours are less 
common; however, children with a disability, 
or those who have experienced abuse or other 
disruptions to their development may be more 
vulnerable to developing, or being exposed to, 
harmful sexual behaviour (True 2012; Brennan 
& Graham 2012).

Responding positively

Early childhood teachers, parents and carers can 
provide an environment where children feel safe 
and comfortable to discuss sexual matters with 
adults they know and trust. Talking accurately 
and clearly, feeling confident and comfortable 
and approaching sexuality and sexual 
behaviours in a positive and respectful way will 
contribute greatly to a child’s sense of self, and 
help protect their personal safety (Finkelhor et 
al 1995; Briggs 1991). It is also important to 
be familiar with child protection legislation and 
organisation policies and procedures for support 
and guidance when responding.

Learning about sexuality occurs in a number of 
ways in an early childhood teacher’s everyday 
interactions with children, including modelling 
respectful relationships, using correct names for 
private body parts, providing opportunities for 
children to develop and practice interpersonal 
skills and helping children to communicate 
their feelings assertively (True 2009). Important 
concepts for young children to learn about are 
feelings, bodies and privacy, types of touch, 
rules about touch, early warning signs, what to 
do and who to tell (True 2007) and there are 
many resources available to assist.

Early childhood teachers have the opportunity to 
respond positively to children’s sexual behaviours 
and development which enhances children’s 
safety, self-esteem, health and knowledge.
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Music through the curriculum

Play is the highest expression of human 
development in childhood for it alone is 
the free expression of what is in a child’s 
soul.  (Friedrich Froebel)

As early childhood educators, offering the 
children in our care rich learning experiences 
through play is accepted as the foundation 
of teaching. Likewise, most teachers agree on 
the value of using music in early childhood 
education. But what does this mean? Is it 
enough to play your favourite ‘Hits for Kids’ 
CD as background noise? Or to slot in a few 
favourite YouTube nursery rhymes on the 
interactive whiteboard each afternoon as the 
children put their shoes on and prepare for 
home? While there is nothing wrong with using 
music in these ways in the early childhood 
setting, if this is the only music that the children 
are experiencing then are they missing out. 
Music and learning experiences have been 
linked from the beginning of time. 

Music gives a soul to the universe, wings 
to the mind, flight to the imagination and 
life to everything (Plato)

Music uses and develops both sides of the 
brain

Music and language development are 
intrinsically linked as music and speech share 
many common elements. For example, the 
separation of words into individual sounds 

convey emotional meaning while the rhythmic 
structure of language, including stress and 
intonation, correlate with beat or pulse, rhythm 
and pitch in music. The rhythm of a melody is 
the pattern of the words.

Singing helps to build a vocabulary 
of sounds and use of a child’s own 
voice is one of the most powerful 
instruments of learning.

Music uses and develops both sides of the 
brain. Neuro-imaging has shown that music 
involves more than just centralised hot spots 
in the brain, occupying large swathes on both 
sides (Goddard Blythe 2011). 

Choosing the best repertoire to use throughout 
the day with young children can be 
problematic. There is no shortage of children’s 
songs, rhymes and singing games, but how 
do we know what is best for the child? Some 
educators are guided by the children’s choice of 
favourite songs. However, it can be a dangerous 
concept to think that what they like is good for 
them. Taking a young child grocery shopping 
with you proves this point!  

Children like and imitate anything and 
everything – for their ability to choose has 
not yet developed. They will prefer music 
which surrounds them, which they get to 
hear (Forrai 2005). 

Kathryn Yarrow is an early childhood teacher who has shared the joy of 
music making with young children for over 20 years. She has worked 
as a do-re-mi music teacher for 15 years and has taught private piano 
students for over 23 years. Kathryn has also taught early childhood 
music classes at Griffith University Young Conservatorium and in local 
childcare centres. She has just completed her Bachelor of Education (Early 
Childhood) to deepen her knowledge of early childhood development 
and practice and to embark on new teaching adventures.
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Internationally renowned music educator, Dr 
John Feierabend warns that the cherished 
traditional songs and rhymes are gradually 
being forgotten and are being supplanted 
by market driven ‘ear candy’, tunes that may 
provide a temporary rush, but exist mostly 
to help sell this year’s new toy or trend 
(Feierabend 2000). 

Using traditional rhymes and songs is 
important for young children as they contain 
the ‘signature’ melodies and inflections of the 
mother tongue of the culture, preparing the 
ear, the voice and brain for speech. In Australia, 
we have inherited a variety of traditions from 
across the globe.

In the same way that an educator 
chooses quality literature for young 
children, choose songs and rhymes 
that are musical, playful, engage 
the imagination, encompass actions 
and movement and are rich in 
language.

When singing to and with your students, 
remember to start the melody at a pitch 
that is comfortable for the child – not the 
pitch that is comfortable for you. Young 
children’s vocal chords are much shorter than 
an adults – hence they have higher speaking 
and singing voices. Often adults sing at a 
pitch that is far too low for a child and this 
will result (over time) in producing a class of 
‘droners’ – children who sing so low, there 
is no noticeable rise and fall in their melody. 
It has been suggested to start songs mostly 
around the pitches of F-A. A set of small chime 
bars, use of a recorder or tuning fork can help 
with this. 

Singing teaches more than music

So what does using music throughout the 
curriculum look like? For a teacher in the child 
care centre, it might mean engaging a young 
child in a rhyme or song while changing a 
nappy (eg Peek a boo, Shoe a little horse), 
bouncing them on your knee (eg Jack be 
nimble), or singing a song to bring calm at rest 
time (eg Twinkle Twinkle). The kindy teacher 
may use songs to gather children (eg Come on 

everyone), to move children from one activity 
to the next (eg Five little buns in a baker’s 
shop), to gain attention (eg A ram sam sam) 
and to incorporate early literacy and numeracy 
experiences throughout the day (eg Ten 
galloping horses, Here is the beehive, 12345 once 
I caught a fish alive). The teacher in the school 
classroom might incorporate these as well as 
use singing to teach positional language in 
maths (Prep/Gr1; eg Circle to the left, Old brass 
wagon, When I was one), to teach science (eg 
Birdie birdie where is your nest, Five green and 
speckled frogs), to introduce a literacy unit (sing 
the story Where is the green sheep by Mem Fox) 
and to help children walk together in a line (eg 
Walk and stop).

There will, hopefully, still be an explicit music 
time during each day in which the children can 
explore ways to move, express themselves as 
they experience high/low, fast/slow, loud/quiet, 
use percussion instruments, puppets and enjoy 
singing games. Always remember that singing is 
an important tool in the development of young 
children. It teaches more than music alone – 
listening, cooperation, taking turns, language 
skills, vocabulary, self-expression, internal 
thinking, diction, sequencing and structure and 
communication.

Music makes us happier by causing 
endorphins to flow, to breathe 
correctly and to enhance our brain 
function. It also teaches discipline, 
self-control and in a group gives 
a sense of being part of a whole 
creative togetherness, which is 
fundamental to the wellbeing of 
the human spirit (Goddard Blythe 
2011). 

References

Goddard Blythe, S 2011, The genius of natural childhood, 
secrets of thriving children, Hawthorne Press, UK.

Feierabend, JM 2000, The book of bounces, GIA First 
Steps, USA.

Forrai, K 2005, Preschool Music Education in the Spirit 
of Zoltán Kodály, Australian Kodaly Bulletin, KMEIA, 
Australia.



Feature Articles

48 Educating Young Children - Learning and teaching in the early childhood years  Vol 22, No 3, 2016

Putting the spotlight on musical play
– some tips and techniques

Early childhood educators have long been 
amongst the greatest advocates of the benefits 
of music within the early childhood learning 
environment. The great back catalogue of nursery 
rhymes, songs and musical acts aimed directly 
at the under-fives is indicative of the familiar and 
comfortable space in which music sits within the 
early childhood setting. It is where imagination 
and creativity meet literacy and numeracy 
through song, and where we find music listed 
under Learning Outcome 5 – Children Are 
Effective Communicators in the Early Years 
Learning Framework (EYLF 2009).  

Fundamental to the understanding of the 
learning outcomes outlined in the EYLF is 
the belief that each child’s ability to learn is 
characterised by three things, Belonging, Being 
and Becoming (EYLF 2009). 

Live music lets us address these fundamental 
characteristics. Live music lets us adjust the 
music to meet the child. We can slow down, 
speed up, sing higher, lower, louder, softer 
or include unexpected pauses and ultimately 
create space for the child to respond and play 
within this musical framework, or to improvise. 
In this way, we can create satisfying group 
experiences that address a variety of needs and 
outcomes outlined throughout the EYLF. 

Musical improvisation in early childhood is the 
musical extension of the play-based learning 

environment. Children can explore and play 
using the elements (rhythm, melody and 
harmony), textures (dynamics, styles, modality) 
and timbres (the varying sounds of different 
instruments) of music. When we do this by 
sharing music making, we create a new learning 
environment that supports further areas of 
growth and development within each child. 
It is important to remember that acquiring 
music skills or musical knowledge (which may 
be occurring naturally) is not the primary goal 
of such sessions; improvisation is all about the 
creation of music ‘in the moment’. It is an 
expression of what each child has to offer right 
here and right now. It is always unique, always 
changing and always relevant to its creator. 
It can provide children with both social and 
personal opportunities to build connections, 
develop autonomy, empathise, explore emotions, 
express thoughts and develop self-identity as 
they engage in different roles within the group 
ensemble (leader and/or accompanist), make 
choices on how the musical creation will develop 
and join in the act of music making. There are 
some basic tips and techniques the educator can 
use to support, develop and enhance each child’s 
experience of this musical playing.

Begin with the familiar 

If you have only ever used recorded music, then 
begin here. Gain confidence in your vocal ability 

Wendy Kerr has a long background in music. Trained in the techniques 
of Nordoff Robbins Music Therapy, she has worked as a Registered Music 
Therapist  in a variety of settings. She also has extensive experience as 
a piano teacher. Wendy currently works developing and implementing 
music programs within kindergarten settings that have a particular 
emphasis on the use of live and improvised music (or ‘musical play’) as 
a means of supporting the learning outcomes defined in the Early Years 
Learning Framework. She also provides workshops for early childhood 
educators to better promote and equip teachers to increase the amount 
of live music making used within their own learning environments. 
Wendy lives and works on the Gold Coast.

Wendy Kerr
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and attempt to lead from the recording. As 
you gain confidence increase the live element 
of your sessions by finding resources that offer 
the use of ‘backing tracks’ so that the recorded 
music becomes accompaniment only. Once you 
feel confident in this space leave the recorded 
music behind and go live. With a little know 
how, this will be easier than you think, even for 
the musical novice.

Going live

Instruments such as chime bars can be an 
inexpensive and ideal tool to use particularly 
if playing music is a new experience for you. 
Begin by choosing the notes C and G and play 
them over and over in this three note pattern 
with a one beat rest at the end (indicated by 
the word ‘again’): C-G-C-(again) :]. This will be 
enough to provide you with a simple yet effective 
accompaniment and still let you move about the 
room. Now try humming the tune of Frere Jacques 
(traditional) as you play the pattern over-and-over. 
Instead of singing traditional words, try making up 
some words to suit your situation. For example, if 
it’s time to transition from playtime to music your 
song might sound something like this: 

Time to pack up, time to pack up, 
Let’s all help, let’s all help, 
Nearly time for music, nearly time for music, 
On the mat, On the mat.

Let the music do the talking 

If you need the group to sit in a circle, use a 
song or musical activity to get them there. If 
the group dynamic is either too excitable or 
too lethargic, use the music to meet the current 
mood of the group and then focus it towards 
the new goal of making music together.

Choose musical activities or songs 
that include a transition.

There are many examples from the standard 
kindy repertoire that do this. The Grand Old Duke 
of York (traditional) provides an easy example of 
settling. The song begins with everybody ‘up’ 
and provides a common focus for energetic 
little bodies to be moving and marching. As the 
song continues, our actions begin to be directed 
downward until finally the song ends in the 
‘down’ position (He was neither up nor down) with 
everybody now seated on the floor. Conversely 

Dingle Dangle Scarecrow (Russell-Smith 1964) 
is a simple example of the reverse. It begins on 
the floor with everybody in a sleeping position 
and finishes with everybody standing up and 
dancing like a scarecrow by the end. Once you 
are feeling more confident you may find that you 
can improvise your own song to use over a simple 
accompaniment for this purpose.  

Consider the developmental stage of your 
group 

A child’s ability to express and explore 
music and engage in musical play generally 
accompanies and supports their holistic 
development. Instruments that provide an 
immediate response to touch and grasp are 
helpful for very young children – hand drums, 
shakers, tambourines, bongos, desk bells for 
example. As children continue to develop 
you can add instruments that require greater 
fine motor control and cognitive processing. 
Examples include claves, finger cymbals, 
castanets, triangles, hand bells, and mallet 
instruments such as tone blocks and chime bars. 
A little attention to detail prior to the session 
can improve the outcome dramatically. You 
may also find it helpful to sort the available 
instruments into groups according to their 
properties eg metallic, wooden, shakers or skins.  

A little knowledge goes a long way 

There are better ways to enhance children’s 
participation in music programs than plonking 
a box of instruments in the middle of the 
floor and hoping for the best. It is important 
to ‘set’ your musical environment so that 
children have the best opportunity to interact, 
explore, experience and benefit from the music 
session. Access workshops, resources and music 
professionals who can help you discover the 
best ways to use music that suit your personal 
skill set and educational setting.

Happy music making!

Reference

Department of Education, Employment and Workplace 
Relations, Australia 2009, Belonging, being & becoming, 
the early years learning framework for Australia, viewed 
13 October 2016, https://docs.education.gov.au/
node/2632 

Russell-Smith, M & Russell-Smith G 1964, Wide-awake: 
action songs for children, Mills Music, London.
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A beautiful learning environment:
the Waldorf Kindergarten, Wall-am-Kiez, 

Pottsdam, Germany

As I poked around the vicinity of the Waldorf 
Kindergarten looking for the little back street 
where it was located, I heard happy children’s 
voices and knew I was very close. Before I found 
the front I found the back; a beautiful, large, 
leafy garden, full of mature trees, low shrubs, 
and criss-crossed with little paths, leading to 
inviting areas such as a long log on which to 
balance, a hollow log through which to crawl 
and a dome made of long willow branches; the 
perfect hideout! 

Over coffee and biscuits the Director Gabi 
Bruning told me the history of the centre and 
we discussed aspects of Waldorf philosophy. 
It was my first opportunity to visit a Waldorf 
(or Steiner as they are known in Australia) 
Kindergarten. It was a beautiful, instructive and 
inspiring experience.

Gabi is one of the three founding mothers 
who established the Kindergarten shortly after 
the fall of the Berlin Wall and the reunification 
of Germany. They wanted to create for their 
own children an alternative to the education 
system that they had experienced themselves. 
In 1992 the Pottsdam City Council gave the 
Kindergarten the opportunity to rent a run 
down three-storey house with an outdoor area 

I teach Kindergarten at Springfield Child Care and Early Education Centre.

This is my third career and I love it! Over the last fifteen years I have  
enjoyed working in a wide variety of settings including Long Day Care, 
Outside School Hours Care, State Schools and Kindergartens in both 
metropolitan and rural locations. I love the diversity, variety and flexibility 
of Early Childhood Education and Care. 

Previous careers have been in counseling and libraries/bookshops. I am 
particularly interested in children’s literature and am passionate about the 
central importance of the first years of life.

Kate Shapcott

Hollow log perfect for hiding treasures
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that was a concrete and dirt carpark. What a 
transformation! The Kindergarten is a testament 
to the power of hard work, dedication, 
community spirit and love.

The Steiner pedagogy puts play at the centre 
of the curriculum. The focus is on fostering the 
development of the whole child. Relationships 
with the natural world are central. The routine 
is structured and predictable. Each day starts 
with inside play, morning circle time and then 
breakfast. Each group dining area had a long 
wooden table beautifully set for communal 

meals. Breakfasts are simple, wholesome and, 
as I discovered during my visit, delicious. The 
morning I was there the children and teachers 
made and served stewed apple over a kind of 
wholegrain porridge.

After this meal everyone prepared for outside 
play. To allow each child to dress according 
to the season each group has a dressing room 
where shoes, sandals, overboots, hats, jackets, 
gloves, raincoats etc are stored. At 12 noon 
the bells on the nearby church steeple chime 
and this is the sign for the children to pack 
up and come inside. Once changed, they are 
ready for lunch, a catered vegetarian meal. 
At 1 pm, some of the children go home and 
the remainder prepare for rest time. The room 
for rest time had bunk beds with mattresses, 
sheets and curtains for each bed. From 2:30 
the children do quiet activities and some go 
home at three. Those staying longer have tea 
time and play inside or outside depending on 
the weather and season. On Thursdays the 
children and their teachers bake bread in the 
outdoor oven during play time. Once a week, 
the older children have a circus skills class in the 
basement taken by a specialist teacher. 

There are three groups of children in this 
Kindergarten. There are seven in the youngest 
group from two to three years. The two older 
groups are of twenty one children between three 
and six years. All play together outside in the 
garden so learning from each other is an integral 
part of the day. German schools start at age 
seven. Five years, as in Australia, is considered very 
young and detrimental to the child’s learning. 

There is a great emphasis on learning simple 
skills such as sewing, knitting, whittling, 
weaving, woodwork and cooking. By six or 
nearly seven the older children have achieved 

Benches set for morning circle time

Dome made from willow branches

Inviting home corner
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quite a lot of proficiency in many skills and 
are able to teach the younger ones. The day I 
visited several children settled down on benches 
and planks around the outdoor oven, chatting, 
singing, sewing and whittling the ends of long 
poles ready for the manufacture of hobby 
horses which the children would then be able 
to use at the centre. 

In order to allow multi functionality the toys in 
the centre are kept as simple as possible. Each 
playroom has baskets of wood in all shapes 
and sizes, donated by families and staff. These 
were beautifully presented in baskets along 
with hand-knitted dolls and animals, and 
wooden cars and trains made by the teachers, 
parents and children. Many aspects of the 
Steiner approach to toys seem to have been 
incorporated into the Natural Play pedagogy. 
After visiting this centre I had a much better 
understanding of the background to some of 
the current offerings in the big toy catalogues. 

There are two prominent features that I 
perceived central to the Steiner approach. The 
first was that the resources in this Kindergarten 
had come directly from the children and 
families themselves. They had either been 
made by the children or educators or families 

or donated by them. Great attention was paid 
to the quality, durability and aesthetics of every 
item in the Kindergarten. The second is the 
explicit and implicit spiritual connection with 
nature as symbolised by the season table.

Each group playroom has a season table and 
there is one for the whole centre in the main 
foyer. They are created by the teachers and 
changed every season. They are for looking at 
and learning from. Children may contribute 
significant and appropriate items such as 
summer flowers or autumnal foliage. They are a 
prominent and beautiful teaching tool.

As I walked back to the tram stop, I reflected on 
the peaceful and relaxed learning atmosphere 
created at this centre. I thought about the 
dedication and commitment of the founders 
and the love and care that the community 
displays for the centre. I reflected on the 
enduring value of the Steiner pedagogy 
and was inspired to learn more about this 
educational philosophy. I felt very lucky to have 
had this experience.

Waldorfkindergrten Wall-am-Kiex 6 

1446 Potsdam 

www.waldorfkindergarten.potsdam.de

Natural play resources Soft tones and fabrics are used throughout the centre
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Title: What could it be? Exploring the imaginative
 world of shapes

Author: Sally Fawcett

Illustrator: Sally Fawcett 

Published By: EK Books

ISBN: 9781925335026

RRP: $ 24.99 H/B

Reviewed by: Jolie Barrett

What could it be? is a delightful book exploring beginning geometric shapes in an interactive ‘look 
and find’ manner. The book covers the first basic shapes (circle, square, triangle and rectangle) then 
introduces more difficult shapes (hexagon, oval and octagon). Basic rhyming text follows the question, 
‘What could it be?’ 

The reader is then taken to various colourful and appealing environments where they can explore 
interesting locations highlighted by charming and colourful illustrations. 

This clever concept encourages full interaction which makes the text perfect for classroom read alouds, 
encouraging children to make connections with hidden shapes found in their environment.  

2D shapes come to life in this imaginative and stimulating story. I would fully recommend this text as 
it is a joyful exploration of shape surrounded by imagination and colour. 

Perfect for preschool and early-aged children.

Happy reading,

Jolie Barrett
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Title: Smile / Cry

Author Tania McCartney

Illustrator: Jess Racklyeft

Published By: EK Books

ISBN: 978-1-921966-98-9

RRP: $19.99 H/B

Reviewed by: Cassie Mutimer and Friends

Smile / Cry is a wonderful book about feelings, in a ‘flip-over book’ style, with simple pictures and text.

The book starts at the front as the book Smile and this story finishes in the middle of the book. Then 
you flip the book over to the back and it is titled Cry and you read into the middle of the book and 
meet the end of the Smile book. Unusual but very interesting and different for the children.

The book is an easy to read story about three cute characters who react with a range of feelings to 
events from everyday life. The text is colourful with an interesting twist as you reach the centre pages. 
Who is laughing? Who is crying? Why?  

The class was intrigued by this book when they first saw it and thought it was an interesting way to 
write a book. A few even had a try at writing their own book in this style.  

We enjoyed discussing all the different types of smiles or cries the characters experienced throughout 
the book and it provided a great springboard for discussions about why we feel in different ways. The 
discussion that we had around why you would cry when you are happy was very interesting. We used 
this idea to write about what makes us smile or cry.  

This would be an ideal book for use with kindergarten aged children.  

Children’s comments:  

Amity: It has two sides and I have never seen a book like that!

Finn: It’s about cuddles and I love cuddles – that makes me smile.

Thomas: It’s an upside-down book.

Sebastian: Sometimes I cry when I get scared.
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Title: Marmaduke the very popular dragon

Author: Rachel Valentine

Illustrator: Ed Eaves

Published By: Bloomsbury

ISBN: 978-1-4088-6266-7

RRP: $14.99

Reviewed by: Sue Webster

Marmaduke and his best friend Meg are different – Marmaduke the dragon does not like to fly and 
princess Meg loves to dance, but the fact that they are different is what bought them together and 
made them best friends in the book Marmaduke the very different dragon.

The talented author illustrator team from the original Marmaduke book are back and have produced 
Marmaduke the very popular dragon as a sequel.

Meg and Marmaduke are now firmly best friends. They spend all their time together while the other 
princesses sit in their towers and the dragons stand guard. Until one day another princess asks if she 
could join the fun. Before long many dragons, princes and princesses are joining the fun. Marmaduke 
spends every day with his new friends flying, fire breathing, toad stool snuffing and teaching friends 
the game of Whizz Cone. The kingdom is a truly happy place for all. 

Marmaduke loves being so popular but no longer has time for Meg. Until the Whizz Cone Tournament 
and Marmaduke teams up with prince Bertie and wins by a mile. Marmaduke realises that something 
is missing … Marmaduke realises that he has not been a true friend to Meg.

This story makes children realise it is difficult to always be a good friend, but you must always try and 
make time for your friends.

This is a lovely story to share with young children. The illustrations give a fairytale quality and the 
sparkles on Marmaduke’s wings will enthral children.

A delightful story for young children who enjoyed the original Marmaduke book, but a story that can 
also stand alone.
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Title: I’ll never let you go

Author: Smriti Prasadam-Halls

Illustrator: Alison Brown

Published By: Bloomsbury

ISBN: 978-1-4088-3901-0

RRP: $22.99 H/B

Reviewed by: Cassie Mutimer and Friends

‘For when you are high and when you are low,

I’ll be holding you tight … And I’ll never let go.’

I’ll never let you go is a beautifully written and illustrated book that became a class favourite after the 
very first reading. It looks at the emotions and feelings of f orest animals and how their animal parents 
will stay by their child’s side always – no matter how they are feeling or how they behave.  

The children could really relate to all the emotions and feelings in the book and it provided a great 
springboard for a discussion after reading. The class guessed that the older (bigger) animal was the 
parent but we also brainstormed who else it could be – older siblings, grandparents, aunts, uncles. 
The children loved predicting why the animals may have been feeling in different ways and how 
having someone close by can make a difference. As a class we also took the opportunity to act out our 
feelings.

I will definitely add this book to the beginning of the year routine, as we talk about feelings and who 
will be the people at school who can help you when you are feeling in different ways.

Children’s comments:

Archer: I liked it because they never let each other go because if they did they would get lost.

Harvey: Sometimes I am scared of the water and my Dad helps me.

Sierra: I liked it because it has rhyming words.

Finn: I liked the creatures and the pictures in the book.



PUBLISHED BY
Early Childhood Teachers’ 
Association (ECTA Inc.)
20 Hilton Road,
Gympie, Qld. 4570

Copyright © 2013 
ECTA Inc.
ISSN: 1323:823x

EDITORIAL PANEL
Lynne Moore (Editor)
Angela Drysdale
Archana Sinh
Sue Webster
Mathilda Element
Nebula Wild

PROOFREADING
Angela Le Mare

ECTA JOURNAL LIAISON
Lynne Moore
e. journal.@ecta.org.au

DESIGN
Graphic Skills Pty Ltd

PRINTING
Cornerstone Press

The ECTA Coordinating Committee 
and the EYC Journal Editorial 
Panel wish to acknowledge the 
contributions of the children for 
the illustrations used for the journal 
cover and other ECTA printed 
material.

PUBLISHED BY Guidelines for writers
The EYC editorial panel welcomes articles and ideas for possible inclusion in the journal.
One of the journal’s strengths is in the variety and individuality of contributions. These style guidelines should help you 
to prepare your contribution in the EYC ‘style’.

Style
We like to maintain a uniformity of approach within the journal. Here are some examples of the preferred ‘house’ style.
• Use Australian spelling in preference to American.
• Write numbers up to twelve as words; figures are used for numbers 13 upwards. (For example: one, eleven, 18, 200.) 

Exceptions are where numbers appear in a table, list or refer to a measure. (For example: Anne was seven-years-old 
when she walked 5 kilometres to school.) 

• Use the following examples to help you write dates and times: 
15 February 2006, 1900s. 
She left at 7.25 am in order to catch the seven-forty train.

• Usually, you would write amounts of money in numerals. (For example: 20c or $0.20, $120 and $88.15.) Words may 
be used in approximations such as ‘he made millions of dollars’.

• Use italics for titles. For example: The Australian rather than ‘The Australian’.
• Use a single space after full stop.
• Use single quotes.
• Use an en dash between spans of numbers.
• Aim for a style that is free of jargon or slang (unless this is relevant to your contribution).
• Don’t assume that your audience has prior knowledge of your topic. For example, it is possible your readers will not 

be familiar with an acronym that you use every day. You should use the full reference the first time, followed by the 
acronym in brackets as shown here: Early Childhood Teachers’ Association (ECTA).

• Advertorial should not be included. 

Referencing
If your contribution concludes with a list of references, you should check these carefully as the editor may only 
pick obvious typographical errors. A search on Google usually brings up any reference you do not have to hand.
Maybe you need help with referencing. If so, .... The preferred style for the ECTA Journal is the author-date system (pp. 
188–208 of the Style manual for authors, editors and printers, 6th ed.).
Example of in-text citations: This approach (Smith 1995; Tyler 2002) suggests ...
Example of book referencing: O’Hagan, M 2001, Early years practitioner, 4th edn, Harcourt, London.
Example of journal referencing: Bredekamp, S 2006, ‘Staying true to our principles’, Educating Young Children, vol. 12, 
no. 2, pp. 21–4.

Direct quotations within your article should be in italics and referenced with name of author and the source.

Specific terminology
We are presently compiling a standardised list of frequently used terms. Examples are: 
• day care (rather than daycare or day-care) 
• child care (rather than childcare or child-care) 
• preschool (rather than pre-school) 
• the Preparatory Year or Prep (rather than prep) 
• Year One, Year Two/Three (words rather than numbers) 
• ‘the staff members are’ (instead of the awkward singular noun ‘the staff is ...’)  
• five-year-olds (i.e. age with hyphens)
The journal committee reserves the right to undertake some minimal editing or rewriting in order to maintain 
conformity of ‘house style’. If an article is provisionally accepted, but fairly major changes are required, we will contact 
you to discuss this.

Length of contribution
• Article: 1200 words  •  Book review: 300 words  •  Regular article: 650 words 

Form of submission 
Your contribution should be submitted via email to info@ecta.org.au  Photographs may be submitted digitally – 
minimum 3 megapixels on the highest resolution. Art works should be scanned. Photographs require a release 
agreement. A hard copy should also be included. 
Author release forms must be signed and a hard copy forwarded to ECTA 20 Hilton Road, Gympie, Qld. 4570. Where 
original artwork or material has been submitted it will be returned at the contributor’s request. All contributors will be 
sent a copy of the journal.



Autumn 2011

Volume 17

Number 1


