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Guidelines for writers
The EYC editorial panel welcomes articles and ideas for possible inclusion in the journal.
One of the journal’s strengths is in the variety and individuality of contributions. These style guidelines should help you to 
prepare your contribution in the EYC ‘style’.

Style
We like to maintain a uniformity of approach within the journal. Here are some examples of the preferred ‘house’ 
style.
• Use Australian spelling in preference to American.
• Write numbers up to twelve as words; figures are used for numbers 13 upwards. (For example: one, eleven, 18, 

• Use the following examples to help you write dates and times: 
 15 February 2006, 1900s.

• Usually, you would write amounts of money in numerals. (For example: 20c or $0.20, $120 and $88.15.) 

• Use italics for titles. For example: 
• Aim for a style that is free of jargon or slang (unless this is relevant to your contribution). 
• Don’t assume that your audience has prior knowledge of your topic. For example, it is possible your readers 

• Advertorial should not be included.

Referencing
If your contribution concludes with a list of references, you should check these carefully as the editor may only 
pick obvious typographical errors. A search on Google usually brings up any reference you do not have to hand.
Maybe you need help with referencing. If so, you should find the 
edn)
ECTA Journal. 
Example of referencing for a book: O’Hagan M 2001, 
Example of referencing for a journal: Bredekamp S (2006) ‘Staying true to our principles’, 
Vol 12 No. 2, Spring 2006, Australia.
Direct quotations within your article should be in italics and referenced with name of author and the source. 

Specific terminology
We are presently compiling a standardised list of frequently used terms. Examples are:

The journal committee reserves the right to undertake some minimal editing or rewriting in order to maintain 
conformity of ‘house style’. If an article is provisionally accepted, but fairly major changes are required, we will contact 
you to discuss this.

Length of contribution
•  Article: 1200 words  •  Book review: 300 words  •  Regular article: 650 words

Form of submission
Your contribution should be submitted via email to 
minimum 3 megapixels on the highest resolution. Art works should be scanned. Photographs require a release 
agreement. A hard copy should also be included.

Author release forms must be signed and a hard copy forwarded to ECTA 20 Hilton Road, Gympie, Qld. 4570. Where 
original artwork or material has been submitted it will be returned at the contributor’s request. All contributors will be sent 
a copy of the journal.
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Inserts
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Advertising policy
ECTA Inc. reserves the right to determine the suitability and quality of 
any camera-ready artwork supplied by advertisers. Advertisements in 
Educating Young Children (EYC) are the responsibility of the advertiser. 
While EYC makes reasonable efforts to ensure that no misleading 
claims are made by advertisers, responsibility is not accepted by EYC 
or ECTA Inc. for statements made or the failure of any product or 
service to give satisfaction. Inclusion of a product or service should not 
be construed as an endorsement or recommendation by ECTA Inc. 
Advertisers should comply with the Trade Practices Act 1974.

Copyright ©
No part of this journal may be copied or reproduced in any form 
without written permission. To the best of the editors’ knowledge all 
details were correct at the time of printing.

EYC subscriptions
Subscriptions to the journal are included in your ECTA membership. 
Single back copy issues can be purchased for $15 plus postage
(GST inclusive).

EYC disclaimer
The opinions expressed in this magazine are those of the authors and 
not necessarily those of the ECTA Inc. or the editorial panel.

Editorial policy
The material published in the journal will aim to be inclusive of 
children in Australia wherever they live, regardless of race, gender, 
class, culture and disability. The journal will not publish material which 
runs counter to the wellbeing and equality of all children and their 
families, and those who work with them.

Registered Teachers - Continuing Professional Development 
(CPD) requirements
Registered teachers are advised to note the Queensland College of 
Teachers endorsed position on professional reading, accessing online 
resources and viewing video-streamed materials as contributing 
to their CPD requirements for renewal of teacher registration. The 
endorsed position can be viewed on the ECTA website www.ecta.org.
au from the Educating Young Children link.

Online access to journal
Educating Young Children is also available online via EBSCOhost and 
Informit databases.
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Kim Walters

From the President
This journal and the two that follow will showcase articles submitted by 
presenters at the ECTA Annual Conference which was held on Saturday 24 
June at Sheldon College, Thornlands. The conference provided 42 high quality, 
practical presentations, with many of the presenters currently teaching young 
children in before-school settings and lower primary school classrooms.

At the conference, just under 600 professionals came 
together to celebrate early childhood.  We came 
together with a strong united voice, dedicated to the 
children we teach and their families. 

The sector breakdown of delegates attending the 
conference this year was Approved Kindergarten 
Providers 45%, Approved Kindergarten Providers in 
LDC 11%, LDC 21%, Prep & Lower Primary 13% and 
other 10%

I am proud to be a member of the ECTA Conference 
committee. The conference committee members have 
worked tirelessly to organise this year’s conference. 
We are very proud that our conference is still run 
totally by volunteers. 

One of the best things about our conference is that I get 
to connect with members from our conference, journal 
and state coordinating committees and regional group 
office bearers. As many of us live across the state 
we use online tools for meetings. Everyone pitches 
in on conference day.  Several of the regional group 
office bearers are now invaluable members of the 
conference committee. This ensures that we stay 
relevant to all our members working across the state.

The Sunday following conference is therefore a time for 
us to meet face-to-face and strengthen our relationships 
and review our progress on the ECTA Strategic Plan.

This journal will be the first without a DVD as we will 
now be posting recordings from the conference in our 
members’ centre.  In the members’ centre you will find 
recordings of seven sessions from the conference.
It gave me great pleasure to welcome Gabrielle Sinclair 
to open the conference this year. In her previous role 
of Deputy Director-General Early Childhood Education 
& Care, Gabrielle consistently supported ECTA and 
advocated for quality early childhood education. We 
look forward to continuing our professional relationship 
with Gabrielle in her new role as CEO of ACECQA
Remembering the advice from last year’s conference 
keynote presenter, Julie Cross’s ‘keep your sparkle alive 
and the universe will provide but action is required by each 
of us’. ECTA, during the ABC learning curve program, 
proposed Transition Statements should be sent directly 
to schools by Kindergarten teachers.  Following the 
program, I successfully advocated for the introduction 
of direct delivery with parental consent at the early 
childhood forum attended by Minister for Education, 
Kate Jones and Department of Education, Training and 
Employment Director-General Dr Jim Watterston.  Thank 
you to all members who gave feedback to inform my 
contributions to the working party which was established 
to recommend the content of the consent section to be 
added to the statements. We expect these to be in use for 
this year’s Transition Statements. 
Yours in early childhood
Kim

Lynne Ireland, Sam Tolchard, Joanne Young, Allison Borland, Fei 
Yu, Robbie Leikvold, Lisa Cooper, Kim Walters & Anne Hurman (not 
pictured Suzie Wood, Jenny Caswell, & Jenny Daniloff)

(Conference committee, state coordinating committee and representatives 
from Cairns, Townsville, Gladstone, Cooloola, Toowoomba, Mackay, Hervey 
Bay, North Brisbane, Logan and Fitzroy regional groups)
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Thank you to our sponsors:

PL ATINUM SUPPORTING WINE & CHEESE CATERING

1.  Carmel Dawson (ECTA group office 
bearer) and Raphael Cooney (Margaret 
Cribb Childcare Centre) enjoy the 
challenges in weaving!

2. QIEC super Supporting sponsor 
representatives  Ian and Graham  
provided the sugar hit for educators at 
the conference!

3. Pieter Roussow and wine and cheese 
prize winners

4. Terrianne Loth ECTA group office bearer 
thanks for her presentation

5. ECTA Conference committee members 
Robbie Leikvold and Heather Joy 
Campbell have a bit of fun and laughter 
during the ‘Laughter Yoga’ opening 
session

6. Housekeeping annoncements Kim 
Walters & Robbie Leikvold

7. Teachers Mutual Bank team Sarah and 
Michelle provided some great giveaways 
for teachers!

8. The Coffee Van Staff with Lisa Cooper 
and Kim Walters having the first coffees 
for the day!

9. ECTA Volunteers Terriann Loth, Sandra 
Matthews, Dell Ackerman and Guy 
Bulmer

10. New Membership Rochelle Ellis (St 
Lucia C&K Community Kindergarten) 
C&K with Kim Walters (President ECTA) 
collecting an extra giveaway Journal 
pack!

11. Sally Neve; Rebecca Young; Belinda 
Gardiner and Jacinta Philips (Prospect 
Creek State School)
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Thank you to our sponsors:

PL ATINUM SUPPORTING WINE & CHEESE CATERING

12. Line up for coffee

13. Keriann Reissenberger and delegate 
Kylie Allison discuss the session 
locations

14. Anne Albury (Norman Park State 
School); Lucy Dodgson (Stones Corner 
Community Kindergarten) and Akiko 
Okuda (Norman Park State School) 
warm up with soup and sausage rolls at 
morning tea

15. Kate Shapcott (Springfield Child Care 
Centre and EEC) taking the healthy 
alternative!

16. Tammy May and Tracy Morris (Port City 
Kids) enjoy their gourmet lunch

17. Michelle Halsey, Jill Powell (Inala Creek 
C&K); Annette Oliver, Maria Campbell, 
Barbara Bulley (Camira C&K) 

18. Robyn Lane, Jo Broadbent (Sunnybank 
Community Kindergarten)

19. Debbie Hancock (Koolyangarra Kindy); 
Liz Vallon (Kin Kora State School Prep); 
Fran Griffiths (Lady Gowrie QLD)

20. Marion Mori (Editor ECTA Journal); 
Christi Van Slobbe (Mooloolaba State 
School)

21. Suzzane Johns; Kate Frischorn; Chantel 
Bailey; Melissa Berg; Justine Barrett; 
and Kim Perkins (Wynnum General 
Gordon kindy) 

22. Paul Buratowski delivers a thank you 
speech as Platinum sponsor for the 
Wine & Cheese event
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Thank you to our sponsors:

PL ATINUM SUPPORTING WINE & CHEESE CATERING

23. Adele Clarke was fortunate to pedal 
from the conference winning the Tilo 
Toddler Tricycle donated by New Shoots 
Education Resources

24. Robbie Leikvold all smiles with her prize 
of Torres Strait Islander Resources from 
Cultural Inclusions

25. Romayne Bonniface, Leonie Mitchell 
and ECTA Hervey Bay Regional Group & 
ECTA SCC ‘Blooming Great!”

26. Hartsport our supporting sponsor ready 
for a fun packed day!  Nyssa Mitchell 
and Julie Telfer

27. Gabrielle Sinclair (Chief Executive 
Officer, ACECQA); Lisa Cooper 
(Treasurer ECTA); Kim Walters 
(President ECTA); Pieter Rossouw 
(Keynote Speaker) and Rhonda 
Livingstone (CEO ACECQA)

28. Kim Walters ECTA President delivers her 
opening speech

29. Gabrielle Sinclair introducing  Pieter 
Roussow

30. Pieter Rossouw Delivers the ECTA 42nd 
Annual Conference Keynote ‘Building 
Brain Capacity -the implications of the 
new paradigm in neuroscience’ 

31. Thank you to Pieter Rossouw - Marion 
Mori

32. Presenter Jo  Broadbent Talking 
Transitions how to connect, 
communicate and inspire!

33. Brendan Ban (Sarina State School); 
Leisa Drake (Toowong State School) - 
Hidden; Elizabeth Gresham (Brisbane 
Boys College); Emma Clifford (Bulimba 
Community Kindergarten); Dell 
Akerman (Toowoomba East State 
School)
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Thank you to our sponsors:
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34. Katchia Avenell delivers her 
presentation on ‘Outdoor education, the 
reality of doing it!’

35. Ingrid King with her session ‘Popcorn 
and animals make my muscles strong!’

36. Teachers Mutual Bank Wine & Cheese 
Multi-Prize Draw

37. Emma Mancer and her presentation 
‘Developing sensory processing through 
drama’

38. Kathryn Yarrow ‘Circle to the Left’, 
engaged delegates to learn creative 
ideas for group music time, through 
simple songs and circle time 

39. Anthony Shearer’s presentation 
‘Mapping the the assessment landscape 
and finding direction’

40. Teacher Mutual Bank  Wine and Cheese 
sponsor representative Paul Buratowski 
and Kim Walters getting ready for the 
prize draw!

41. Kath and Kim discussing the success of 
the day! 

42. Modern Teaching Aids (MTA) Platinum 
sponsor representatives (L-R) Chris 
Todd, Kim Walters, Lisa Cooper and 
Naaman Ward

43. Allison Borland ECTA SCC and Keynote 
Presenter Pieter Rossouw connect their 
brains for learning!

44. Monique Belousoff with delegates Junko 
Dowing and Renee Campbell
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Introducing the editorial team
We were privileged to have Gabrielle Sinclair (CEO, ACECQA) present at the ECTA Conference this year, speaking to 
us about the valuable work being done in the ECEC sector. She spoke passionately about change: reiterating what 
neuroscience tells us about the developing brain and placing educators as agents helping to manage the rapid 
change that occurs for children in their early years. The way we manage change for ourselves is also important 
- change is the foundation for quality improvement; it enables us to connect responsively to our communities and 
allows us to continue to grow in the wonderful work we do. We asked the journal editorial team to share the ways in 
which they have each developed the growth mindset that keeps them committed to their own professional progress.

Angela Drysdale: I joined the EYC committee in 1995 making me the longest serving 
member. I have held two leadership positions but believe my leadership journey started in the 
classroom, over 30 years ago, where I participated in collaborative planning as a member of 
various committees and presented to the wider educational community at conferences and 
seminars. I was appointed as Head of Infants School at John Paul College in 1994 and remained 
in that position until appointed Head of Primary at St Margaret’s AGS in 2003 where I am today. 

I am in the final stage of completing my Masters by Research. I am passionate about the education of children and 
maintain a deep interest in early childhood education because it lays the foundation for future learning. 

Archana Sinh: My journey on the editorial team of the Educating Young Children journal 
began in 2007, at an ECTA conference. At that point in my professional life I was looking to 
be part of networks that encouraged professional development, were passionate about early 
childhood and learning, and keen on its advocacy.  At the 2007 conference I had a lengthy 
discussion about early childhood 
learning with the then editor Lynne 

Moore, who later invited me to join the team. Through 
the decade I have shared many journeys with the 
editorial team, reviewing, collaborating, challenging 
and sharing ideas and thoughts.  Language and words 
are powerful and empowering.  The collaboration, 
stimulation and advocacy of this group of like-minded 
professional women is as important to me now as it 
was in 2007.

Jeanie Watt: I get inspiration 
from many sources. Conferences 
(I recently went to Reggio in Italy), 
other teaching professionals and 
peers (teachers are always so 
willing to share), visiting other 

centres and networking, journals (always a wealth of 
ideas and inspiration), the internet (the world is your 
oyster), visiting art galleries (adapting ideas to fit) and 
mostly thinking diversely about the mundane. A spark 
can light a fire, a small stimulus can lead to an extensive 
project and to change. I enjoy editing articles for the 
EYC journal, as it makes me get inside the head of the 
professional writer, and really get a good grasp of what 
they are saying and sharing. Being part of the team is 
very rewarding and helps to keep my ideas fresh.
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Kate Shapcott
I am thoroughly enjoying 
my second year on the 
editorial team of Educating 
Young Children. Through 
my involvement I am 

discovering new interests and developing 
new skills and feel more connected to the 
Association. It is the connection to other early 
childhood teachers that I find most beneficial. 
In my current position as ECT in a long day 
care centre it is easy to feel at a professional 
distance from other teachers. This is especially 
so since the Kindergarten Advisory Support 
Service was disbanded. My involvement in ECTA 
helps me to feel connected to the larger early 
childhood community. My contribution is only 
small but it helps me to extend myself just 
that little bit further and to look beyond the 
immediate scope of my current employment.

Kim Walters
The desire to make connections, form friendships and share knowledge and support whilst 
making a difference continues to drive my participation in ECTA today.

Through my roles in the state coordinating, website, journal and conference committees I have 
the privilege of networking and collaborating with some amazingly dedicated early childhood 

colleagues.  I have a strong belief that together we make a difference and am so proud of the work ECTA does 
to support our colleagues across the state and advocate for high quality play-based learning in the early years. I 
love how technology has changed the way we work and connect, so that we can support each other and connect 
immediately with anyone anywhere.

Connecting, making a difference, supporting, and sharing drives my commitment to ECTA,  and I look forward 
to the changes we can embrace over the next ten years.

ll I h

Kate Constantinou
I work in a fantastic team environment that welcomes open discussion and supports new 
ideas. I love that we support each other through new changes and are able to bounce ideas off 
each other without fear of judgment. This openness has enhanced my continuing professional 
development and helped to keep my practice fresh and exciting for myself and the children 
I teach. My position on the Journal’s editorial team has connected me with other passionate 

early childhood educators. I love the exposure that this position gives me to new research and ideas. I look forward 
to continued professional conversations that create enthusiasm for our teaching.  
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Marion Mori
The opportunity to manage change in a flexible, team-based work environment is what initially 
attracted me to teaching in the early years. I love the way relationships – with people, with our 
environments and with our sector – bring new challenges every day. I’ve worked in amazing 
teams that manage change in ways that minimise stress and maximise learning for everyone 
and I think they’ve been successful because they’re inclusive. An inclusive approach is what 

makes change manageable for me as well; I take some time to reflect on what my role is in whatever change is 
required and then consult with the people around me to get a sense of perspective and context. Working on the 
journal puts me in touch with fantastic people who help shape my thinking and keep my perspective fresh.

Sarah-Jane Johnson
When I reflect on the past 16 years, I feel lucky to have built my career around early childhood 
development; something I found a passion for early on. ‘Way back when’, one of my professors 
creatively highlighted the importance of shifting community perception to challenge negative 
ideas about ‘child care’ and promote the rights of all children to access high quality early 
education and care experiences. I became an advocate that day. From educator, to teacher, to 

writer, to lawyer, to policy advisor, to provider operations and quality development, I remain focused on that goal. 
The strong trusting relationships I’ve built with equally passionate early childhood professionals on my journey 
have been central in paving my way; they have challenged my thinking, given me new perspectives and stimulated 
my lateral thinking to help me move forward in my quest for change. In fact – now that I read my reflection here – I 
realise that I am just a product of my professor’s own advocacy. How cheeky ... and powerful.

Sharon McKinlay
I am an early childhood teacher who has worked across a range of early childhood education 
and care (ECEC) settings over the last 15 years, as a teacher, leader and mentor and the 
majority of my teaching has been in rural and regional communities in Queensland. My 
current role as an Early Learning Consultant with Goodstart Early Learning enables me to 
work with a team of professionals committed to strengthening quality in ECEC.  I joined 

the Journal editorial team last year to support my research interest in ECEC workforce matters, in particular, 
early childhood teachers working in centre-based care.  I see the journal as a way to professionalise the ECEC 
workforce in general (i.e. educators and Bachelor qualified teachers). I love a challenge, and with challenge comes 
change. Working in ECEC and change go hand in hand.  Being part of the journal, allows me to keep up to date, 
debate, and discuss, the latest workforce policies that are affecting the sector.

Sue Webster
I joined the journal editorial panel quite a few years ago for the educational stimulation 
of mixing with a dedicated group of educators from many ‘walks’ of education. I love the 
collaboration of a group of people, throwing ideas around a table, discussing the latest in 
education reforms and policies – sometimes heatedly – to finally decide on what to place in 
the journal. I learn and therefore grow and change through every one of these interactions. 

On occasion I am asked to do something which is out of my comfort zone, but I always say yes, as this is a place 
where I can try out my own school mantra - all things are difficult before they are easy! – on myself and not just 
a delightful group of children. Being part of the journal editorial panel allows me to learn and grow amongst a 
truly wonderful group of women.
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Building a working relationship: 
connecting through music and 
dance

Sue Lewin and Sharron Lindh

Sharron Lindh and Sue Lewin are two very different educators who share similar passions. Here they write about 
the development of their collaboration – a CD for children called Stand and Grow – combining their two heritages 
and the workshop which was born through this collaboration.

I am from London and 
grew up in a post-war
austerity environment 
where I learned to 
look after myself and 
find out early what 
was important to 
me. I have been an 
educator all my adult 
life and have been 
passionate about early 
years’ education since 
coming to Australia 
many years ago.

I recently conducted parent/teacher 
chats with individual parents at 
the kindergarten at which I teach. I 
knew that we have a very beautiful 
environment, quality resources, 
good practice and a good reputation, 
but without exception, when asked 
what it was about the kindy that 
they especially valued, every parent 
mentioned the relationships and 
connectedness that the educators 
have with the children.

It is this connectedness and 
relationship that has surrounded the 
working partnership that Sharron 
Lindh and I have developed and 
continue to develop. 

We come from very different 
frameworks, cultures, beliefs and 
heritages. When we began to work 
together, share music and produce a 
CD, I was aware that I was ‘walking 
on eggshells’ so that I did not offend 
cultural practice or customs. 

Initially we had to 
listen very closely 
to each other, ask 
questions, grapple 
with new thoughts, 
accommodate each 
other’s perspectives 
and, yes, occasionally 
get it wrong.

We persevered and 
spent time getting 
to know one another, 
laughing and singing 
together, travelling 

together and eventually crying 
together. What we discovered 
was that we had many things in 
common and that these were the 
important substance of life – a love 
of wildlife, the environment and a 
desire to keep them safe for the next 
generation, music, family, children, 
hospitality and community. We both 
value integrity and respect, and enjoy 
working with educators to assist 
them to appreciate themselves and 
add depth, soul and deep listening to 
their work with children. 

I have lived in Australia for over 20 
years, but have learned more about 
Indigenous perspectives in the last 
year of knowing Sharron than in the 
rest of my time here. This is because 
we are working together towards 
a common purpose, spending time 
together, and I am learning to be open 
about my preconceived ideas and I 
have a willingness to learn.

Sue Lewin is an early 
childhood teacher, 
singer and songwriter 
who has produced eight 
music CDs for young 
children, including Heave 
ho and over we go and 
Those things we do 
with Peter Stewart. The 
CDs include traditional 
songs and dances from 
around the world as 
well as original pieces. 
Her children’s musicals 
The little pirate’s 
adventures and Dancing 
the boomchacha boogie, 
written with Narelle 
Oliver, have both been 
staged in London.

‘Without a 
strong sense 
of wellbeing, 

it is difficult to 
have a sense 
of ‘belonging’. 

EYLF
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Back in 2010, I was invited to Mt 
Gravatt Kindergarten to deliver 
a children’s Cultural Education 
presentation, and have been asked 
back each year since. It was at Mt 
Gravatt kindergarten, I had the 
pleasure of meeting Sue Lewin. This 
is where our two-way journey of 
respected relationship began. 

After presenting separately, at 
a conference in 2014, on the 
sovereign homelands of the Bindal 
and Wulgurukaba peoples, what is 
now called Townsville, presenters 
gathered together over a lovely 
meal to celebrate, yet again, another 
a successful Early Childhood 
Conference. It is here, where the 
CD Stand and Grow – Warranabu 
Buwanhabu journey began – the birth 
of a new creation.

We had much to talk about and share, 
much to learn and understand as 
Peter Stewart, Sue Lewin and myself 
all came from separate backgrounds, 
hold different beliefs and teachings. 

As we progressed through rehearsals, 
and shared our songs and stories, we 
found we had many things in common, 
things we hold dear to our heart, 
some of which being the protection of 
Mother Earth, our sacred lands, her 
waterways, and surrounding seas, 
the love of living things and the part 
we play within our world and the 
environment. 

Now let me tell you, Sue and I like 
to have a yarn and a laugh, we are 
both very passionate people, so 
sometimes, for the both of us it’s 
hard to get a word in! This is one 
of the many wonderful things that I 
have learnt from our time together, 
that we both need to build on and 
continue to explore. A great sign of a 
healthy relationship is understanding 
the needs and wants of others. Each 
of us has the need to be heard and 
the need to be listened to. 

There were also times where Sue and 
I didn’t fully understand each others’ 
concepts, but we both maintain a 

deep respect for one another, our 
values, beliefs and heritage, which 
will continue to make our bond 
stronger as we learn from one 
another. One thing will always remain 
clear to me, in any relationship, it’s 
okay not to know everything. It is 
within this humbleness that we begin 
to show our true selves and create 
understanding. 

In my teachings, the deep listening 
journey begins with oneself, listening 
to one’s body and one’s inner knowing. 
Listening to country organically 
follows, truly hearing what is going 
on, in and around myself, helps me 
become aware of my surroundings as 
I listen to my body’s reactions in any 
situation, be it out in the bush or in the 
city. If we practice this teaching each 
day, we contribute to developing our 
listening skills required for respectful 
interaction with others. 

The continual journey Sue and I are 
creating through our relationship has 
taught me many things, personally 
and professionally. With honesty and 
respect, I have opened my heart and 
spirit with Sue, and she in turn has 
reflected her true self, for this I am 
truly thankful. For me relationships 
reflect the amazing complexities and 
differences that we have, within this 
balance they should offer respect, 
security, honesty, and the ability to be 
yourself. These qualities, I have found 
within my singing sister, friend and 
work colleague, Sue Lewin. 

In closing, my wish for all is that we 
continue to give ourselves permission 
to be perfectly imperfect. This gives 
us the freedom to be exactly who we 
are, to grow and to learn, to be our 
true selves, just as we would wish 
this for our own children, and for the 
beautiful children we are blessed to 
work with. Who we are and how we 
behave has a ripple effect on each 
other, every living thing, the earth 
and the universe. Build on your own 
relationship with self and let it shine 
as you continue to ‘Stand and Grow’ 
with others.

Being a Wiradyuri 
Gamilaraay woman, and 
after some 27 years’ 
experience working 
within Early Childhood 
and Primary Years, it has 
become very apparent 
and clear to me that 
building trustworthy 
relationships, is key 
to the foundation of 
forming strong, long 
lasting connections, be 
it with Elders, family 
and friends, community, 
children, students, 
parents/caregivers or 
work colleagues and 
country.
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International perspectives
Sharon McKinlay

Recently, Goodstart Early Learning sponsored a team of educators to attend the European Early Childhood 
Education Research Association (EECERA) Conference in Dublin, visit Pen Green in Corby as well as some Early 
Years Foundation centres in London. Sharon McKinlay, from the EYC Journal editorial team, was one of those 
educators and she shares her story with us.

How was your experience of the conference/tour? 
The Dublin Study Tour was a series of firsts for me: my first time at international 
travel, first international conference and first co-presenting at an international 
level. There were many take-aways for me. My research interest is in ECEC 
Workforce issues so ideas about looking after our educators so that they can 
look after our children were at the forefront of my thinking. 

Since returning, my mind has been overflowing with ideas to consider in 
driving practice change to support best outcomes for children. Visiting 
ECEC centres in Dublin, London and Pen Green in Corby has influenced my 
thinking on perspectives on practice. Viewing practice through different 
lenses has certainly been an eye opener. The regulatory lens – the risk taker 
lens – the child outcome lens – the health and wellbeing of the educator 
lens – the business lens. For example, seeing a child climb onto the mud 
kitchen placed beside a fence to peer over the fence was not seen as a 
compliance issue by educators but an opportunity for learning. To see this 
educator discuss with the child what they could both see on the other side 
of the fence instead of telling the child ‘to get down’ was such a positive 
experience for the child and educator. The centre management seemed 
to value the role of the educator and employed an additional educator to 
support ‘risk’ moments like this.

It seemed that lack of funding in ECEC is a worldwide challenge alongside 
educators being paid low wages and their work being less valued by governments 
and communities.

What was your biggest learning?
I noticed at Pen Green and the London centres that observing ‘focus children’ was 
everyone’s responsibility, but the key educator maintained the child’s portfolio. 
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The key educator had their small group of children to plan group 
times for, and the play station that they were rostered on. At Pen 
Green, all educators attended weekly planning meetings. These 
weekly planning meetings made so much sense. To me, it seems 
much more constructive, and outcome focused, to be planning 
in groups to discuss and debate, than to be planning in isolation.  

I believe that if educators have weekly collaborative planning 
meetings where they discuss and debate the observations they 
have taken we will see the pedagodgy emerge in documentation 
and practice.

What are you looking forward to implementing/sharing 
when you get back? 
Coming back to Australia and sharing my stories has already 
been met with the usual range of responses from ‘well that won’t 
work’ to ‘let’s make it happen’. I have some ideas that are worth 
sharing. For example, collaborative planning and critical reflection 
meetings, play station planning and ‘focus child’ documentation. 

Something you’ve appreciated about the experience
I have really appreciated how well organised the study tour was. 
As a first time international traveller, I am grateful to have been 
travelling with a group of like-minded people with passion and 
dedication to both ECEC and Goodstart. I appreciated the depth 
of discussion that was occurring during the study tour, which is 
continuing after the study tour.

A hazard is something 
a child does not see

A risk is a challenge 
a child can see, and 

chooses to undertake 
or not

Eliminating risk leads 
to a child’s inability to 

assess danger

 (The ABC Club)
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Building oral language 
capabilities in the early years

Kelly McBurnie

Why did your team choose to conduct research in this area?
When we conducted a literature review it highlighted the fact that the majority 
of research focussed on children from lower socio-economic areas. This caused 
us to question – would we see similar results from children in a high socio-
economic demographic? In recent years, research has indicated an increased 
number of children in classrooms with communication difficulties. McLeod and 
Harrison (2009) report that language difficulties affect up to 14% of Australian 
children, with 7% of children having a Primary Language Disorder.

Why did you choose action research as the methodology for creating 
change?
Action research allowed us to look at data, in the moment, and make immediate 
changes. It meant we were able to experiment, explore new strategies and 
programs and review their effectiveness all within a matter of weeks. It allowed 
us to focus on the students in our classrooms and the ways we could facilitate 
change within their lives and that of their families. Luckily we were supported 
through ISQ funding to conduct the project. In conjunction with that we had 
access to mentors and guides who provided us with feedback on our action 
cycles and data analysis.

What data did you collect?
We collected data from three sources: teachers, students and parents.

We assessed the students in three areas:

 z Articulation
 z Phonemic awareness
 z Expressive language

In terms of the parent body we assessed their understanding of oral language 
skills pre and post intervention. In conjunction with this we collected 
observational data on student interactions with parents and gathered feedback 
after parent information nights. As teachers we took videos of lessons for 
analysis and recorded anecdotal notes based on our classroom findings.

What did you discover?
We found that our students presented at school with a huge range of skill 
variation. Parents cited technology, a lack of interest (from children) and time 
constraints as the major factors inhibiting the amount quality time families 
engaged in conversation. The percentage of teacher talk time was a concern as 
well as parental understandings surrounding the importance of oral language 
abilities.

So what did you do to ameliorate these impacts?
We engaged guest speakers to address parents, added information to 
newsletters and increased communication with home. We began the practice of 
‘Tuesday Chat’ with parents invited into the classroom to participate, with their 

Kelly McBurnie is Prep 
Coordinator at St Peters 
Indooroopilly. She has 
been involved in the 
educational sector for 
almost 20 years as a 
teacher, coordinator and 
early literacy workshop 
presenter. In 2013 Kelly 
received a National 
Excellence in Teaching 
Award for innovation 
and was nominated 
as Brisbane Person 
of the Year. In 2014 
she was nominated 
as Griffith University’s 
Alumni of the Year 
and her achievements 
were featured in the 
2016 Undergraduate 
Study Guide. In October 
2016 she represented 
Australia, presenting a 
paper for peer review at 
the Asian Conference 
in Education in Kobe, 
Japan. Here Kelly shares 
with EYC her team’s 
oral language action 
research project.
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child, in a series of oral language skill building games. 
These ranged from barrier games, to tongue twisters 
to find an object puzzles.

To assist with home reading we included a bookmark 
that explained Blank’s levels of questioning to 
encourage parents to include both literal and inferential 
questions during reading periods. This also helped to 
increase the amount of interaction between parents 
and students. 

As part of the homework routine we added 
conversation cards. These cards highlighted topics 
or questions for discussion between family members 
rather than the usual instructional type of language 
used in family situations.

Parents were also asked to provide their own ‘tips for 
oral language development’ for inclusion in the weekly 
newsletter. It was noted that the parent body were 
very responsive to these tips, more so than factual 
information from an educational perspective. 

Physically we changed the students’ lunchtime seating 
arrangements. Instead of sitting in a circle on the 
floor, we arranged table groups with students sitting 
for meals at rectangular tables. This increased the 

amount of conversational language students were 
using with their peers.

At the same time we lengthened play periods. During 
the initial shorter break we found students experienced 
more conflict and often sought staff to assist in problem 
solving. Given the extra time students were able to hone 
their negotiation skills, settle into play and resolve issues 
independently through more advanced communication 
and relationship skills.
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As teachers we explicitly focussed on developing oral 
language skills on a daily basis.

The four key strategies used were:

 z explicit modelling and discussion of oral language 
skills with children

 z increasing the wait time after questioning
 z more opportunity for small group work involving 

different types of oral language use
 z more opportunity for partner talk throughout the 

day.

What results did you discover after the 
intervention program?
Upon reflection on the post-intervention data it was 
noted that: 

 z 38% of students demonstrated a significant 
improvement in their articulation accuracy

 z 32% of children in the study made substantial 
gains in their use of expressive language

 z there was an 18% rise in parents’ perceptions of 
their knowledge and understanding.

Did anything from the data analysis surprise 
you?
It was interesting to note that as parents became 
more informed about the interventions the school was 
implementing they consciously stepped back from 
being active participants in the program. Perhaps it 
was viewed as the school taking the lead in another 
domain and therefore required less emphasis at 
home.

It was also interesting to note the road block to 
communication in the home identified by the parent 
body. The main reasons cited by parents included:

 z technology
 z lack of interest on the student’s part to engage
 z time pressures
 z demands of siblings.

Where to from here?
The future direction for the program can be broken into 
two main areas, pedagogy and interaction with parents.

Pedagogy

 z Screen all students early in the Prep year for oral 
language delays/difficulties

 z Continue to implement the explicit teaching 
of oral language skills and to extend teaching 
methodologies

 z Extend experiential play time during Semester One 
2017 as part of the transition to formal schooling

Communication with Parents

 z Schedule the oral language parent night (with 
guest speaker) for early Term One 2017

 z Distribute Blank’s Four Levels of Questioning 
bookmark home at the commencement of the year

 z Continue to inform parents of the importance of 
oral language competencies through weekly class 
emails, school newsletters and parent tips

 z During 2017 implement Tuesday Chat and update 
conversation cards in reading packs

This is an exciting period of transformation as we 
continue to work through and implement change in 
response to the results from this project.
REFERENCES
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The Performing Arts in ECEC
There is no doubt that drama, dance, music and oral storytelling experiences are essential when we are planning 
literacy rich early years learning environments; children’s earliest literacy skills are aural ones. Even the simple 
rhythm and rhymes in the familiar songs we use in our transitions, for example, support the development of the 
phonemic skills, vocabulary, syntactic awareness and so on that build confident writers. What’s most important 
about the performing arts though is how much fun they are to share! These passionate educators know all this 
and more, and explain how they bring their passion for performance to the children in their world.

Robyn Lowe
Robyn works as the Arts 
Coordinator at Camira 
State School. She 
teaches dance, drama 
and music. This is her first 
year teaching all three 
subjects. For the previous 
three years she taught in 
the classroom part time 
and dance part time. This 
is her seventh year at 

Camira. Robyn has danced since she can remember. 
She started at age three and still takes classes twice 
a week to keep her practice up-to-date. 

In my setting the performing arts look like ... an 
inclusive environment where children feel comfortable 
to learn to move their body. They use different 
instruments, play with their voice and develop acting 
skills. I provide a space where children can feel safe, 
where they are not going to be judged, where they 
can experiment with what they would like to become, 
to explore the arts. Children have an opportunity to 
perform for an audience. This semester children from 
Prep to Year Two will do a dance for our biennial 
concert.

Performance is important to my practice 
because ... I feel that performance gives the kids 
confidence. Children who would normally be nervous 
just talking in class gain the confidence to perform in 
front of the whole school and community as they will 
at the concert, there will be over five hundred people 
there. 

Performance is also part of assessment. In the arts 
there is always a mix of summative and formative 
assessment, one or two performance pieces and a 
written piece. Assessments will be done in class. 
Tomorrow’s performance is for fun, not assessment.

The performing arts brings to my educational 
program ... the confidence for involvement in other 

subjects. The performing arts give students the 
opportunity to learn other subjects in a fun interactive 
way. For example, literacy and language skills can be 
explored and enhanced through drama; maths (angles, 
fractions, time etc) is encountered through dance. 
The performing arts can build connections and spark 
interest in subjects because those subjects are put 
into context.

I am challenged by ... similar things in teaching the 
performing arts as in classroom teaching. In each 
cohort there are different level abilities. For example 
some children go to dancing classes outside school 
and some have never danced at all. There is a big 
difference in the confidence and experience levels of 
children. Differentiating them and bringing them all 
together can be a challenge.

I would like to see ... the arts in every school in 
many more ways. I would like to see children having 
greater exposure to the performing arts. Many have 
very limited exposure in their home lives, often only 
what they see on TV. If you haven’t experienced the 
performing arts then you don’t know what you like and 
what you don’t. 

Cavel McIntyre
Cavel is an early-years music education specialist with 
thirty years teaching experience – twenty of those in 
kindergartens, day care 
centres and prep. She is 
passionate about using 
the singing voice as her 
main teaching tool and 
believes if we all had a high 
quality early-years music 
education program, we 
would reap the numerous 
benefits throughout 
our lives.
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In my setting the performing arts look like ... 
Extra-curricular music lessons in long day care 
centres. These classes are full of life, energy, laughter, 
music making and movement. This involves three- to 
five-year-olds singing spontaneously, playing singing 
games, learning nursery rhymes, listening to song 
stories, playing percussion, dancing and moving body 
parts to the beat. Through exploration of their singing 
voice, speaking voice, the foundation concepts of 
music; high/low, loud/soft, fast/slow are introduced 
and practised.

Games include passing objects around the circle on 
the beat whilst singing a song, both individually and 
with the group, as well as identifying an individual by 
listening with eyes shut to their sung answers. We also 
improvise new endings to known songs or rhymes, 
thus igniting their creativity.

My classes include children with neurological 
conditions, sometimes those who are non–verbal. 
These children feel comfortable and included by sitting 
on a special chair or cushion. This seems to help them 
focus and allows them to develop communication 
skills along with the other children, using their singing 
voice and learning rhymes, songs and actions.

Performance is important to my practice 
because … I want young children to experience music 
as a natural part of their life and to grow up knowing 
themselves as a musical person. Every baby is born 
with an affinity for music. Early years educators have 
the opportunity and the responsibility to nurture and 
expand every child’s innate musicality.

I often hear adults say ‘Oh I wish I could sing’, ‘I wish 
I had never quit the piano,’ or ‘my choir teacher made 
me mime.’ If they had a good early-years music teacher 
in their kindy or preschool I believe they wouldn’t have 
become adults with this mind-set.

I learnt through postgraduate study specialising in the 
Kodaly philosophy: if you learn to sing in tune before 
you are seven then you will have that ability for life. 
Everybody has a voice, you can take it wherever you 
go and then your life will always have music in it. This 
was like a lightbulb moment for me and why I decided 
to devote my teaching career to the three to seven 
year age groups.

The performing arts bring to my educational 
program ... An opportunity for joy, connection, team 
work, playfulness, musical awakening and fun.

A critical pathway for children to develop self-
confidence, self-expression, creativity and emotional 
balance.

Musical activities that enhance the development of 
literacy, numeracy, gross and fine motor skills, spatial 
awareness, appropriate touch and cultural traditions. 
The children gain a foundation in musical concepts 
and enjoy the experience and magic of making music 
together. Recent neuroscientific studies have proven 
that learning music is good for you on many levels and 
can improve social/emotional wellbeing, resilience, 
happiness and intelligence.

In regards to the performing arts I am challenged 
by … The fact that only some kindergartens have a 
music specialist.

Music being thought of as an extra rather than a core 
subject.

That many people believe one needs to be talented or 
have some special in-born musical predisposition to 
develop musical skills. I think to have a musical life, 
you just need to start young and keep learning music 
and participating at the level you enjoy. The way that 
music can nourish your life is different for everyone 
but it is surely better to have some music in your life 
than none. Very rarely are people born ‘tone deaf’, they 
just say that about themselves because somebody in 
their formative days said something negative and they 
believed it. If I could wave a magic wand I would take 
away all those negative experiences and encourage 
everybody to find their own personal musical 
expression whether it be singing in a community choir, 
being an audience member, purchasing music, or 
singing around the campfire.

I would like to see … Government mandated music 
programmes in every early years setting, starting with 
classes in lullabies for pregnant parents, then a lesson 
for each age group once a week with follow up by the 
teachers and parents. In other words, music for all, not 
just the ones who can afford private lessons.

Music training made available for any teacher who is 
interested in including more music in their curriculum.

Requirements put in place so that early childhood 
music teachers have completed specialized early 
childhood music teaching training.

I would like to see education of the youngest children 
treated with the highest priority, as I believe the 
benefits would outweigh the cost to a tremendous 
extent.

Plato stated ‘I would teach children music, physics 
and philosophy; but more importantly music; for in 
the patterns of music and all the arts, are the keys to 
learning.’
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Verena Curr
Verena Curr is a 
multidisciplinary-artist 
and early years educator 
who is passionate about 
facilitating opportunities 
for children and their 
community to engage in 
experiences within arts, 
cultural, community or 
educational contexts that 
aim to foster imagination, 

connection, creativity alongside social, emotional and 
physical wellbeing. 

In my setting the performing arts looks like ... 
play. It might not always look like what most people 
would traditionally categorise  as ‘performance’, but 
for me the language of play is central to performance 
and to all early childhood learning. Creating a space 
where children and educators have permission to 
play and explore different parts of themselves is 
something I strive for. When the children engage 
with performance, it often takes the form of dramatic 
play, imaginative play, improvised performance, role 
play, movement, dance, puppetry, singing, storytelling, 
group collaboration, creative problem solving, and 
exploration of emotions and ideas. Through all of 
this the children are able to explore different ways 
of expressing themselves and connecting with others 
and their environment.

Performance is important to my practice 
because ... it is part of where I have come from. 
Having originally studied in the performing arts and 
having predominately worked as a performer, facilitator 
and multidisciplinary artist for the past twelve years 
(alongside my teaching) I have always strived to find 
ways to connect my passion for arts and working with 
children. The two can complement one another  in 
wonderful ways. No matter if I am in an artist role 
or an educational role, I aim to create opportunities 
for children and their community to connect through 
participating and engaging in different forms of creative 
expression and interaction. My artist and educator self 
sit side by side most days and no matter what role I 
am in, they continue to support one another. I find that 
my performance and creative thinking skills come in 
handy in my day to day interactions with the children 
in the kindergarten, as do my teaching skills when I am 
facilitating an arts project in a community context. There 
is something special and unique about the way that 
performance has the ability to connect people through 
a shared live space and time. I have seen first hand 

how professional performance experiences can have a 
strong and lasting impact on children and their families. 
And I have also seen how being involved in performing 
can help to build children’s confidence whether  it be 
by making small impromptu show in the backyard, 
movement to music in front of the mirror, retelling of 
a funny story to group of friends or a carefully curated 
performance created over many weeks. Overall it is the 
intersection of performance with other art forms and 
modalities in different public spaces and social contexts 
that I am really excited about.

The performing arts brings to my educational 
program ...

 z a creative language to draw upon in my teaching 
practice

 z different ways of thinking and exploring ideas
 z the ability to think on my feet and play alongside 

children and use this as an an effective strategy to 
build trust to engage children and to teach. 

The knowledge and experience I have in the arts can 
help me to understand ways to support and scaffold 
children to engage with creativity and elements of 
performance in different ways.

Regarding the performing arts ... I am challenged 
by the lack of quality performing arts opportunities 
and experiences for young children and families in our 
country. In other countries, especially parts of Europe, 
arts for children and young people is part of the culture 
and is supported and valued as an important part of a 
child’s learning experience. Unfortunately quality arts 
experiences for young children is becoming less available 
in Australia and there is a real shortage in Queensland. 
It doesn’t seem to be a priority to provide young children 
and their families with opportunities to engage with the 
arts in real and meaningful ways. There is less funding 
available to those creating specialist work for children 
and their communities and to me it seems as though 
the need for it is higher then ever. Whilst developments 
in technology are providing greater opportunities for 
people to connect I also see how technology is causing 
people to disengage with each other, so I feel like there 
is a real need for opportunities that facilitate human 
contact and interaction in a live space like what is 
possible through arts and community arts experiences.

I would like to see ... every child given the opportunity 
to experience quality engagement with the arts in their 
day to day life, and to be given the opportunity to learn 
the skills to think, express themselves and process 
their emotions in creative ways.
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Nature Walks
Bronwyn Thomson

Nature Walks at Guardian Early Learning Springfield are a natural part of our daily experience. Nature Walks is 
the term we use to describe our open excursion opportunities to our local parklands, available to children and 
educators to take up as the day unfolds. The concept of Nature Walks as open excursions, which are a responsive 
and flexible addition to our daily routines, has been developed with all stakeholders over time and through 
considerable research and dialogue.

Over the last twelve months the 
Early Learning Springfield team of 
children, educators and families 
have continued to develop a 
research project on Nature Walks 
in partnership with the University 
of Southern Queensland (USQ) and 
our local Springfield community. 
This Action Research project began 
as a way to investigate, learn and 
document together as we explored 
the possibilities and practicalities 
of Nature Walks in our Robelle 
Parklands. From the start we saw the 
strength in thinking of the Parkland 
as an extension of our learning 
environment here at the centre and 
we worked towards embedding this 
excursion experience as a natural 
and regular part of our routine. We 
see that our young children learn 
best when their learning is strongly 
connected to the community in which 
they live. Here at Guardian Early 
Learning Springfield we are so close 
to the gorgeous outdoor environment 
of the Robelle Domain. This proximity 
was a prompt for our initial thinking, 
which references the above quote 
by David Sobel: Could we develop 
environmental knowledge, respect 
for country and sustainable thinking 
within our learning community 
(children, educators and families) 
through developing environmental 

behaviours? An important premise 
to our research beginnings was the 
belief that our children would need to 
have authentic, personal experiences 
with nature to develop their own 
connections. These would not be 
‘teachable’ but would need instead, 
to be lived. Each child in their own 
way and time …

The Robelle Domain is an extensive 
parkland that includes a diversity 
of natural spaces for children to 
explore, including grassy spaces, 
natural bush, endless pathways 
and creek beds. There are so many 
experiences that become possible 
through accessing the adjoining 
parklands environment as a resource 
for learning. Connecting with the 
natural world, ownership of place, 
developing our sense of community, 
expanding our opportunity for active 
play and growing a strong sense of 
self through real life experiences 
are just some of the learnings we 
envisioned from the start for our 
children. As a new centre building 
with its identity within a developing 
community, our learning has grown 
to be so much more than unpacking 
and exploring the research and 
practice of Nature Play. These shared 
understandings and processes have 
shaped us and connected us in 
endless and continuing ways. 

Bronwyn Thomson 
currently works with the 
Guardian Early Group as 
Queensalnd Curriculum 
Mentor. Bronwyn has 25 
years experience in early 
childhood education in 
both state and private 
schooling systems and 
is currently working with 
leadership teams and 
Centres to facilitate 
continual professional 
growth for educators and 
quality experience 
for children and 
families.  Throughout 
her work with young 
children and their 
families, Bronwyn 
has been continually 
inspired by the research 
and practice of Reggio 
Emelia. Bronwyn has 
a fine arts background 
and her early working 
life included being a 
potter in an established 
production pottery 
located on the scenic 
Sunshine Coast 
hinterland.

If we want children to flourish, to truly 
become empowered, let us allow them to 

love the earth before we ask them to save it.
David Sobel, Beyond Ecophobia
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From the beginning, we believed in Nature Walks 
as quality experiences for our children who are not 
rushed or busy. We began thinking about child time and 
adult time, being busy and the wonder of discovering 
for yourself. 

Educator reflection

Time seems to slow in the parklands and 
there is a calm that we share because we can 
run and rush and fall down if we want to, but 
the places we go and the things that we see 
are of our choosing. And of course time flies in 
the Parklands too ... There is never eough time 
to go and see and so we return.

 (Guardian Springfield educator)

The Nature Walks certainly give incentive to appreciate 
our surroundings that little bit more. Too often we 
venture outdoors without taking the time to actually 
explore. We forget little people haven’t experienced 
the beauty of the things adults overlook and take for 
granted trying to keep up in this busy world. So thank 
you Guardian for helping not only our child but all the 
children to appreciate nature in a different perspective. 
(Guardian Springfield parent)

Listening to this place … 

The children encounter the parklands with a fullness 
of attention, as they look, listen, touch, move, talk and 
imagine to make connections with the natural space.

Each child … own space and time.

A tree that has an eye ... Robelle Domain

Every place has a soul, 
an identity and seeking to 
discover it and relate to it 

means learning to recognise 
your own soul as well.

Reggio Children 
from Dialogues With Places (2008)
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We have been fortunate to build a working relationship 
with the University of Southern Queensland (USQ)
through Dr Alice Brown and Vicki Christopher from 
the School of Teacher Education and Early Childhood. 
Alice and Vicki have been with us from the start and 
have guided our thinking to shape an Action Research 
Project exploring and supporting our Nature Walks. 
Through Alice and Vicki, we have had specific whole 
team learning (e.g. the Action Research Process), 
support to organise and share our thinking, and access 
to current research through the university data bases. 
Our vision as a learning team was articulated from 
the outset as; a collaborative investigation; improving 
(adding to) opportunities for young children; supporting 

all stakeholders in shared decision making; privileging 
multiple voices, providing a model for best practice 
and sharing this model with the wider early childhood 
community.

As an additional learning opportunity, Alice and 
Vicki have documented our centre learning journey 
throughout, collecting information regularly with 
the goal of writing an international research paper 
describing our experiences of moving a community 
inclusively towards change. With the support and 
guidance of USQ, our whole team has researched the 
curriculum of Nature Play and the processes of Action 
Research. We are stronger and more informed as a 
team of educators as a result.

The children bring their imaginative processes to the parklands and use elements of the natural spaces to tell stories of emotion and relationship.

You have time for discoveries with joy.  
Reggio Children from Project Zero ( 2013)

We run through the grass 
and the grass licks us.  

Tyler 3 years 5 months 

THE STORY OF A ROCK
A rock to carry gently ... To look at with softness.

Where can I put it? Here!
A Mummy and a Daddy and a Baby.

A rock family.
Delilah
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Embedding Torres Strait 
Islander (TSI) Culture

Cecelia Wright

Cecelia Wright is a 
leading multicultural 
trainer, communicator 
and champion for 
Indigenous education 
and inclusion. Cecelia 
is also the founder of 
‘Cultural Inclusions’ 
providing authentic and 
unique Torres Strait 
Islander resources and 
education workshops 
for the early childhood 
sector. Originally from 
Thursday Island in the 
Torres Strait, Cecelia 
has dedicated her 
career to supporting 
inclusion and 
embedding cultural 
practices in the early 
childhood sector for 
over 15 years. Cecelia 
has worked in a variety 
of early childhood 
services and schools 
around Australia, at 
registered training 
organisations, and most 
recently the Indigenous 
Professional Support 
Unit supporting Early 
Childhood Services in 
the Northern Peninsula 
Area (NPA) and 
throughout the Torres 
Strait Islands.

The question I’m always faced with at our workshops is ‘How do I embed Torres 
Strait Islander perspectives without being tokenistic?’ My initial response is 
always focused on educators deciding firstly to ‘do’ something which is always 
better than doing nothing.

Growing up on Thursday Island in the Torres Straits gave me an incredible 
insight into inclusion and holistic perspectives from the community point of 
view. The old saying ‘It takes a village to raise a child’ is indeed the underlying 
factor to cultural inclusion. In our community you are not only surrounded by 
family, extended family members and friends constantly there to support you, 
but the positive attitude is infectious and sticks with you for life.  

In the early years I believe these inclusion factors can easily flow and be 
implemented – once you decide to start.

5 ways to start your Cultural Inclusion Journey 

1. First impressions count – When you walk into a business what do you 
see? How do you feel? What makes you feel comfortable? Ask yourself how 
would you feel walking into a sterile environment and were asked if you felt 
like you belong? 

Creating an aesthetically pleasing Centre should always start with 
recognition of the First Nations. Take a look around your workplace, starting 
with the foyer and entry.  Displaying the Aboriginal and Torres Strait 
Islander flags or artwork is a good place to start but don’t forget to include 
the children and families in discussions about what they represent and why 
you are displaying them. Where possible, resources should be of natural 
materials and relevant to Australia’s history. You could use tropical material 
and prints to brighten tables and walls. Decorate with Instruments and 

Sissy and Bala
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books that children can use, not just to look at. 
And remember it’s not just the foyer that needs to 
show inclusion. 

2. Scaffolding staff awareness – Talk to your 
educators and staff and ask about what training 
they have received in the past and what is their 
level of understanding or experience with Torres 
Strait Islander children and their families? 
Document key learning and collate the information 
for new and existing educators. This builds on the 
educators’ knowledge and encourages everyone 
to learn from one another. This is also a great 
way to work out any training gaps and identify 
professional development priorities for the future.

One of the comments many educators make when 
they attend our workshops is how much there is 
to learn about the Torres Strait Islands and how 
unique the culture is.

3. Understanding Torres Strait Islander families 
and dynamics – Do you know if any of your 
families are of Torres Strait Islander descent? Who 
are they and what Islands are they from? Did they 
grow up in the Torres Straits or perhaps they have 
never travelled to the Islands. A large number of 
Islanders do not live in the Torres Straits due to 
the high cost of living and lack of opportunities in 
remote areas. Some families may not identify for 
this reason. 

Family always comes first and being connected 
to your family is a high priority. Respect for 
our elders is also a highly valued trait in the 
community. Families who have an elder in their 

Lumut koedal

Kulaps

immediate family will not speak out about culture 
unless permitted by this elder. Some families will 
not want to share any stories unless they feel 
comfortable and accepted by the Centre as well. 

Another question to ask educators is ‘Do the other 
families in your Centre know about the Torres 
Straits Islands?’ This is a great opportunity to 
share, learn and walk together on this journey. 
When families see your service creating inclusive 
practices in the workplace they may feel at home 
and want to open up and share their knowledge.

4. Children of the Torres Strait – Torres Strait 
Islanders are originally of Melanesian descent. 
Cultural expression is very different for all 
children depending on family values and priorities. 
I encourage you to explore this with the children 
through many different ways. Firstly by creating 
awareness of the culture and traditions and 
secondly by promoting inclusion and acceptance. 
Discover stories, dance, language, songs and food 
together. The experiences you can provide are 
endless. (There are even Early Childhood Services 
in the Torres Straits that would like to connect 
with you if you are open to the possibilities.)

Explore and walk together on this cultural inclusion 
journey. 

But most importantly - have fun learning and sharing 
our unique culture. 

Join our community @ www.culturalinclusions.com.au 
or email: cecelia@culturalinclusions.com.au
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Rethinking home corner
Home corner (the adult’s voice)

Each day I would set up our home 
corner with dolls dressed in bed 
with their little teddy bears, dress-
up clothes hung up, baby clothes 
folded in the basket, and shoes lined 
up neatly. The kitchen area was set 
up with a beautiful table setting 
for four people. The stove looked 
inviting with pots and pans on the 
hot plate with food ready for the 
children to play. 

This space looked awesome, though 
at the end of the day our home corner 
was not set up as the children had 
found it in the morning.

I was intrigued as to why this was 
happening and where the resources 
had gone. Over the course of two 
weeks, I watched and reflected and 
watched some more. I even tried 
a few experiments, for example, 
cleaning up the home corner myself 
and setting up the area just before 
pack up time. 

On the day of this experiment, we 
started to sing our pack up song, 
and knowing that home corner 

was already clean, I observed the 
children. I watched as three children 
entered home corner singing our 
pack up song. They sang as they 
picked up my beautiful table setting 
items and cooking equipment and 
placed them into the cupboards. They 
also put some of the doll clothes into 
the room cupboard. Once they were 
done, they left home corner with 
smiles on their faces telling me that 
they had cleaned up the home corner.

Home corner (the child’s voice)
That same afternoon, I repeated 
this experiment and the same three 
children went back into the home 
corner and started packing everything 
into the cupboards. I approached the 
children as they were packing away 
and asked them what they were doing. 
They all responded with the same 
answer, ‘We are cleaning up home 
corner’. I then asked them why they 
were not leaving the plates set up on 
the table. One child said: ‘Silly Miss 
Sommer you don’t leave your stuff on 
the table. They go into the cupboards’. 

I responded by asking ‘Why do they 
go into the cupboards?’ and another 
child replied, ‘Because at home 
we put our plates and cups in the 
cupboard, and mum puts the food in 
the fridge where it goes’. I replied ‘Oh 
I see, but what about the fruit. Why 
is it in the fridge?’ to which another 
child replied, ‘Because it goes in that 
bowl and in the fridge or it goes 
a yucky colour cause at home my 
banana’s go brown and yucky so we 
put it all in the fridge’. All I could say 
was ‘Okay I will leave you to finish 
your packing up’. The children were 
right; this is what happens in their 
homes (and mine).

Whose voice is the loudest?

These children were setting up THEIR 
home corner the way THEY wanted it 

Sommer Dalglish is 
a Bachelor qualified 
Early Childhood teacher 
working at Goodstart 
Early Learning Spring 
Street, in Toowoomba. 
She has worked in 
the industry for over 
19 years. She prides 
herself on setting up 
learning spaces that are 
inviting and aesthetically 
pleasing. Here, Sommer 
reflects on what children 
have taught her about 
the home corner.

Sommer Dalglish
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as it is THEIR learning space NOT mine. They had good 
reasons for putting all the resources into the cupboards, 
because as they stated: ‘That’s what we do at home’.

This is a learning environment where my children have 
input. They have a voice; they are involved in the design 
of their room and the resources they want. Their voice 

is visible when they put all the kitchen items away 
because ‘that is the way they do it at home’. However, 
after a department visit, the comment was made that 
the Kindergarten home corner was not inviting and 
that all learning should be visible. 

Now I am all about inviting and aesthetically pleasing 
play spaces, but once my three and a half-year-old, 
nearly four-year-old and just turned four-year-old told 
their view on the home corner, and how it was to be 
set up, I was excited. I could have continued to set up 
home corner every day just to make the home corner 
look inviting to other adults. However, this is the first 
time in over 19 years I have encountered this learning 
from my children and the day this happened was the 
day my eyes were opened. 

Our learning spaces and environments are supposed 
to make children feel safe and happy to be in a 
learning space that feels like home to them. 

Maybe it is us adults that need to stop and listen to 
the children so that we are more aware and mindful 
that the learning spaces that we see as inviting and 
engaging may not be that inviting, engaging or have 
meaning to the children we educate and care for. 

That feeling you 
get when you find 
something you’d lost. 
Simply log in to, or register 
for Member Online to start 
searching for lost super.

qiec.com.au

1300 360 507

The information provided is of a general nature only. It does not take into account your individual �nancial situation, objectives or needs. You 
should consider your own �nancial position and requirements before making a decision. You may like to consult a licensed �nancial adviser. 
You should also read the Product Disclosure Statement and our Financial Services Guide (FSG) before making a decision.  QIEC Super Pty Ltd  
(ABN 81 010 897 480), the Trustee of QIEC Super (ABN 15 549 636 673), is Corporate Authorised Representative No. 268804 under Australian 
Financial Services Licence No. 238507 and is authorised to provide general �nancial product advice in relation to superannuation.
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Is the education system failing 
our children?

The panel included Jennifer Haynes, Principal, Brisbane Independent schools, 
Tom Hardy ex-President of Queensland Association of State School Principals, 
Dr Michael Nagel, Associate Professor in Education at the University of the 
Sunshine Coast, Amy Cox, Founder of Protecting Childhood advocacy group and 
ECTA SCC member Allison Borland. 

Here, the panel participants share their thoughts and messages with the early 
childhood sector. 

Jonathan Anstock
The education system is becoming sick and unhealthy because those politically 
driving the system are not educators. Education has become a political football, 
where the wrong drivers are being employed. It is a nonsense to follow failed 
education models and policies of England and the USA and ignore experienced 
teachers and school administrators, but we continue to do so. I’ve taught similarly 
in the Finland education system, and I know how things can be much better.

The great Finnish educator Pasi Sahlberg has labelled these wrong/negative drivers  
the Global Education Reform Movement (GERM). We have a lot to do to combat this 
pervading GERM to ensure that children have a happy healthy childhood.

I realised a deeper exploration of early childhood education (up to eight years 
of age) needed to be focused on. These are critical years where the love of 
learning needs to be fostered. 

Sadly, GERM is invoking in many children a completely opposite response. 
The top-down pressure is pervading what used to be happy healthy learning 
environments. Children’s happiness and health are under threat – as well as 
that of teachers, principals and parents. Experienced educational professionals, 
senior academics, therapists and parents are now labelling this ‘sick schooling 
system’ as tantamount to child abuse. It has to change.

(Left to right) Jennifer Haynes, Principal, Brisbane Independent schools, 
Tom Hardy ex-President of Queensland Association of State School 
Principals, Dr Michael Nagel, Associate Professor in education at the 
University of the Sunshine Coast, Allison Borland, ECTA SCC member 
and Amy Co, Founder of Protecting Childhood advocacy group.

Jonathan Anstock

On 18 March, by invitation of Jonathon Anstock 
(Protecting Childhood), ECTA participated in a 
round table conversation to discuss age-appropriate 
pedagogies, early standardised testing, data collection 
and funding implications within Australian education.  
This was in response to the ABC TV Brisbane education 
special The Learning Curve (November 2016).



P A R T N E R S H I P S P A R T N E R S H I P S

28 Educating Young Children – Learning and teaching in the early childhood years Vol 23, No 2, 2017

Tom Hardy
No matter where you look, Australian education is in crisis! We seemed to be 
caught in an analysis paralysis where data reigns supreme. Like some voracious 
monster we must keep feeding it in the belief that this is how we improve things. 
After all this data gathering, ten years of testing and rigorous bureaucratic 
overlay, has learning improved? Has teaching improved? Are student results 
improving? Are we meeting the goals of the Adelaide Declaration? Ample 
evidence suggests we are not. The most recent Grattan Report Engaging 
students (February 2017) points to the fact that 40% of Australian students 
are disengaged in any given year. Mental health is a growing problem across 
all years of schooling and students as young as five or six are being suspended 
while teacher attrition rates are increasing. I contend that we have created this 
malaise through the corruption of early childhood learning. No longer are we 
guided by sound knowledge of child development theory nor does the explosion 
of research into brain development inform our practice. Surely the time has 
come for Australia to embrace drastic foundational change? Thirty years ago 
the Finns, through non-partisan, democratic and equitable strategies, created a 
system that is fair to all. Until we embark on a similar comprehensive reform, 
our children’s learning is destined to be degraded by political expediency and 
the powerful influence of the formidable testing industry.

Jennifer Haynes
I am lucky to spend my days as a teacher and principal in a school that realises 
that development of the child is not a battle to form them to a pre-existing mold. 
The power of a school is to provide a journey of exploration through the world 
of ideas at the right time for that child so that passion for learning will emerge 
and take hold. This puts the child at the centre of the learning. To allow their 
singular uniqueness to shine through means aiming for personal excellence, 
not just benchmarks, and encourages courage and self-acceptance. This 
courage must come from the principal and teacher leaders to be clever in their 
programming and classroom design. 

The Australian Curriculum is rich with opportunities for the Prep child to 
explore and grow at their own rate. As it spans seven years of formal primary 
schooling, there is space for big vision and deep learning when you work as a 
team to create it.   This space is essential because Prep is when self-stories 
are formed and those stories need to be about being capable. All children 
have areas that take longer than others to develop and a quality education 
system leaves room for variation, because that is where creativity and 
brilliance grows.

Jennifer Haynes

Tom Hardy

The round table conversation,

‘Is the school system failing 
our children?’

has been released to view on YouTube (https://youtu.be/9_APpI3e1fw).



P A R T N E R S H I P S

Vol 23, No 2, 2017  Educating Young Children – Learning and teaching in the early childhood years 29

Dr Michael C Nagel 
In 1837, Friedrich Froebel founded his own school and called it ‘kindergarten’, 
or the children’s garden. Froebel described his educational philosophy as ‘self-
activity’, which was premised on the notion that children were to be led by 
their own interests and be free to explore them. In this educational context, the 
teacher’s role was to be a guide rather than lecturer or trainer, and today’s notions 
of accountability and standards were justifiably unheard of. In the end, Froebel’s 
most important gift to children was a philosophical position where the classroom 
was viewed as a lovely, thriving garden needing a teacher who took on the role of 
loving and supportive parent. In the fast-paced world of the 21st century, one can 
realistically wonder if some educational gardens can be more readily described 
as superhighways to socially demarcated destinations of success underpinned 
by a belief that the quicker a child’s formal education takes place the better.  
Such a path appears to be complicit in the growing number of children dealing 
with anxiety and mental health issues due to a developmentally inappropriate 
curriculum. Indeed, there is a worrying trend within Australia whereby aspects of 
early childhood education are arguably developmentally unsound and potentially 
damaging to the emotional wellbeing of young children. I wonder if a decade from 
now we might look back and find that what happened to children in the name of 
‘education’ did more harm than good.

Amy Cox 
Education is about holistic growth and development. By focusing on benchmarks 
and ranking too early, we are ignoring the importance of readiness and the broad 
range of ‘normal’. We all develop at our own rate and each possess different 
strengths – we need to value that diversity more. The future of education needs 
to focus on creativity, collaboration and critical thinking, instead of trying to 
mould all children the same. Standardisation is outdated. We need to really 
discuss, as a nation, what we value about education. Why do we educate? 
For me, that is developing the skills and disposition to become life long, self-
directed learners.

Allison Borland
Play is still a very misrepresented word! What play means to a child, parent, teacher 
or administration is all different. Early childhood education should be focused on 
play-based learning for the early years. For this to happen there needs to be a 
dynamic shift in the way it is delivered. What is happening right now in educational 
services is putting teachers and children at burnout levels. For children this means 
that they are more prone to the pressure of failure whilst they try to complete 
the tasks set by the Education Department. For teachers it means they have 
lost what they are in the classroom to do and that is to support children in their 
learning. Teachers are spending more time on tracking data for their classroom 
students and at the same time trying to implement the top heavy content and 
the excessive amount that needs to be covered. What needs to be considered by 
education authorities is to allow teachers to teach by developing a curriculum 
and assessment that suits the children in their class. Early childhood should be 
focusing on age-appropriate essentials for this age to set children up for success.

Michael Nagel

Amy Cox

Allison Borland
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Celebrating the art of the story
Are you looking for some inspiration and new titles to read to your class? Interested in promoting Australian 
stories to your children? Wanting ideas to stimulate children’s own writing experiences? Kate Shapcott from the 
editorial team has uncovered some professional development opportunities that might appeal to you.

The StoryArts Festival in Ipswich, organised by the Ipswich District Teacher-
Librarian Network (IDTL), runs this year on 9/10 September at the Metro 
Hotel International. I first attended Story Arts  in 2014 and was excited by the 
diversity of workshops and seminars available. There is an adults program and 
a children’s program. This year featured authors include Cori Brooke, who wrote 
All I want for Christmas is rain and Fearless with Dad, and Aleesha Darlisson, 
who won the 2015 Environment Award for Children’s Literature. This year the 
StoryArts Festival will feature panels, workshops, exhibitions, performance and 
a Steam Punk Dinner. Find out more at idtl.net.au

Romancing the Stars nights are opportunities to celebrate children’s literature, 
network with others and meet a wide variety of children’s authors face to face. 
These fun evenings are usually held in the early part of the year and are run by 
Booklinks Qld Inc. I attended Romancing the Stars in the grounds of Churchie 
this February and met Megan Forward, author of A patch from scratch a new 
picture book about growing your own fruit and vegies. Megan runs Storytime 
Art and Garden Workshops for young children. It was a pleasure to discover 
a Queensland resource on this topic as so many are aimed at Northern 
Hemisphere conditions. Book your spot at http://booklinks.org.au/events.

The Travelling Suitcases are another Booklinks project. If your class is studying 
a book by Narelle Oliver, Jackie French, Gregory Rogers or one of the other 
Australian authors available, then you can arrange for a Travelling Suitcase  to 
visit your school or centre. The only cost is the forwarding postage to send the 
suitcase on to the next recipient. To put in an order go to the Booklinks website 
http://booklinks.org.au/projects.

Child Writes is a Toowoomba based organisation that promotes writing by 
children. If you have a class project to write and illustrate a story then Child 
Writes may be the resource you need to take your project to the next level 
through publication. www.childwrites.com.au.

As early childhood teachers we have the opportunity to initiate the love of 
listening to, reading, writing, illustrating and performing stories in many young 
lives. The best way to do this is to celebrate children’s stories and stories for 
children ourselves.

Kate Shapcott
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The social brain and education
There is a growing interest in the link between the developing brain and maximising outcomes in schools. Recent 
research outcomes in many western countries indicate that students are falling behind on global scales in terms 
of ranking. The most influential source for international rankings is the Programme for International Student 
Assessment (PISA), an international assessment measuring student performance in reading, mathematical 
and scientific literacy. Although not without significant levels of criticism (the small scope of the study, types of 
questioning, philosophical changes in reading, reasoning and the understanding of ‘utilising’ skills etc.), the impact 
of this study is significant for policy makers, educators and government systems. The effect of results like these 
can be significant – both positively as well as negatively significant.

There is the factual reality that 
education demands commitment 
in terms of resources, energy, 
hardware and time. However 
education is also a science and an 
art – a science that needs to be 
well understood, constructed and 
executed and an art in terms of 
the student-teacher relationship, 
the nurturing school and socio-
economic environment. The 
purpose of education needs to 
be well formulated, its essence 
clearly grasped and its outcomes 
identified.

If the purpose of education is to be 
the best in mathematics, the best in 
reading and/or the best in science 
then the obvious questions are: how 
does one define being the best in 
a discipline?; how do we measure 
these disciplines?, and what are we 
measuring?

On top of this there is an even 
more pressing question: what do 
we know about the learner? Is the 
student an eager learner keen to 
apply and explore his/her world 
with an open attitude to question 
and progress further than any of 
us, or is the student a reproducer 
who becomes unstuck when strict 
support networks discontinue and 
becomes anxious in the wake of 
challenging environments?

Reports like PISA are the outcome 
of an education philosophy based 
on the industrial model. The 
industrial model was (and still is 

in many respects) a commercially 
driven enterprise based on output. 
Although the model is commercially 
successful, it operates on production 
output like building model T Fords, 
washing machines or making 
chicken nuggets. When this model 
is applied to the education system 
we develop a benchmark of the 
product (gold standard), measure 
all results against the standard and 
produce a report of who produces 
output above or below the standard. 
The subtitle of the PISA report is: 
What 15-year-olds know and what 
they can do with what they know 
(OECD 2013). This is the Achilles 
heel of the report. It implies that by 
asking questions in regard to three 
disciplines, it can predict ‘what 
they can do with what they know’. 
There are no assessments of the 
individual student’s approach to life, 
support, sense of self and safety, 
happiness, social interactions. The 
monetary solution typically offered 
to enhance the outcomes is an even 
greater cause of concern.

Although the PISA reports have 
specific merit, they can by no 
means be the guide to address 
‘defects’ in the education system. 
The principles of learning and 
memory formation, the developing 
brain and basic human needs for 
neural proliferation and wellness 
are much more fundamental and 
provide a clearer picture in the 
quest to enhance wellness and 
maximise capacity.

Prof Pieter J Roussouw

Pieter Roussouw is the Director 
of Mediros Clinical Solutions, 
the BRAINGro Institute and 
the Neuropsychotherapy 
Institute, companies that 
provide training and conduct 
research in neurobiology 
and neuropsychotherapy. 
Pieter is also a Professor in 
Brain Based Education at 
CQU and the President of the 
International Association of 
Clinical Neuropsychotherapy 
(IACN). Currently he focuses 
on teaching and research 
in the fields of neurobiology 
and neuropsychotherapy as 
well as clinical training for 
clinicians, psychologists and 
general practitioners. He 
has worked with education 
systems nationally and 
internationally including the 
Departments of Education 
in VIC, NSW, ACT; Catholic 
Education Queensland and 
Victoria; independent schools 
in Melbourne and Sydney, the 
Ministry of Education NZ and 
in China. 
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Neuroscience, the social brain and education

The brain is much more than an organ pre-scripted by 
its (fixed) genetic code. Neuroscientists have clearly 
demonstrated the role of the environment in shaping and 
moulding the brain. This process does not stop at any 
point – the brain continues to grow and change as a result 
of daily interactions with its environment. These daily 
interactions form the basis of what drives a human being 
to learn, integrate, explore and proliferate. Trauma, fear 
and risk of survival change these motivations (Rossouw 
2013). These experiences do not stop development but 
alter development. This crucial point is often missed. 
Compromised environments alter the course of neural 
development and facilitate changes in memory systems. 
This does not indicate the absence of memory systems 
but a different direction. When performance is measured 
the results may seem comparable but the source (what 
drives the system) could be vastly different – especially 
in terms of long term outcomes.

The primitive neural complex

The brain develops from the bottom to the top and 
from the inside out. The well-known model of neural 
development – the Triune Brain by neurologist Paul 
McLean (MacLean 1990) – demonstrated that the 
first areas of the brain that develop after conception 
are the very primitive systems, the systems that are 
responsible for survival (breathing, heart rate, the ability 
to procreate). He refers to these as the reptilian brain 
(brain stem, pons, medulla and part of the cerebellum). 
We share this with all living organisms. This part of the 
brain is fully developed at birth. It is also fully functional. 
If any of these systems are compromised the entire 
living unit is in grave danger of not surviving.

The Paleomammalian brain/cortex

The second part of the brain that develops is the mid-
brain – structures below the corpus callossum. These 
structures – the thalamus, amygdala, hypothalamus, 
hippocampus (often referred to as the limbic system) 
and the basal ganglia – are jointly responsible for the 

activation of the stress response. This neural section is 
fully developed at birth however not fully operational. 
The implications are significant and are closely linked 
to the interplay between the genetic make-up and 
environmental impact. When the external environment 
provides safe, secure and manageable cues, the stress 
response is limited and the neural activation develops 
open neural activations to frontal cortical areas. 
Compromised environmental cues enhance the risk of 
neural patterns of avoidance, to facilitate patterns of 
neural protection (MacLean 1990). 

The impact is decreased social development that 
compromises frontal cortical activation. In both situations 
(enriched environments as well as compromised 
environments) memory systems are activated, however 
the nature of these networks is unique in nature. Memory 
systems linked to threat lead to fear-based (closed) 
reactions to enhance survival. Memory systems linked 
to enriched environments lead to open neural patterns, 
increased cortical blood flow to frontal cortical areas and 
enhanced, ongoing problem solving capacities. 

Fear-based learning is learning that focuses on limbic 
activation. The response is nearly immediate and 
learning is quick. The downside is it remains a survival 
response and the ‘threat’ will, as much as possible, 
be avoided (protective/survival learning). Consider a 
student who learns mathematics through a fear-based 
system – he/she may perform well in the subject due 
to fear but as soon as they are able to they drop the 
subject (the pattern of avoidance). On the other hand 
learning is facilitated from higher cortical regions 
when primitive (survival) regions are down-regulated 
(controlled) (Allison & Rossouw 2013). 

Fear-based learning (memory systems) is much more 
powerful than open neural activation, driven by the 
basic human need to survive. The ongoing release 
of stress chemicals are detrimental though and long 
term performance deterioration results. Measuring 
performance (memory networks) without including 
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neural patterns, neurochemical activations and long 
term performance and neural integration, means key 
variables to provide effective comparisons are missing.

The Neomammallian brain/cortex

Lastly the cortical regions of the brain develop. This is the 
largest part of the cortical mass that develops; most of 
its connections occur after birth. The brain continues to 
organise and reorganise itself as a result of information 
processing from the external environment and later 
from a complex interplay between environmental 
stimuli and frontal cortical processing. Processing of 
neural pathways to the cortical (especially frontal 
cortical) regions happens in close collaboration with the 
more primitive regions (Grawe 2007). When primitive 
(fear-based/survival) patterns are activated the memory 
systems respond according to the fear-based systems. 
When a soldier is trained to take cover as soon as 
he/she hears the sound of a gun then it is a survival 
memory system that kicks in automatically without 
activating the frontal cortical regions. This is a perfectly 
acceptable action for survival. However, when the same 
soldier sits in a shopping mall and dives for cover when 
a cleaner drops a bucket of water close by – everyone 
will be surprised by the behaviour. Instinctive (survival-
based) responses are not all that helpful in enriched 
environments; consider people with phobias for lifts or 
having a panic attack because they need to cross a road. 
A pedagogical system that is based on fear may lead to 
short term good outcomes (immediate responses that 
are deeply ingrained) however effective applications 
are compromised as the response is survival focused 
(Grawe 2007). 

When a stressor is manageable, it leads to cortical 
activation and the formation of memory networks 
toward the frontal cortical systems (especially the 
pre-frontal cortex). This process is referred to as 
controllable incongruence (Allison & Rossouw 
2013). When the stressor impact is significant it 
shifts cortical blood flow toward limbic areas, down 

regulates activation to frontal areas and memory 
systems are enhanced in fear based regions. Patterns 
of survival (avoidance behaviours) then emerge. This 
is the result of uncontrollable incongruence. Learning 
takes place in both cases but the processes and long 
term outcomes are very different.  

Indicators for wellness and capacity 
maximisation

Let’s explore the key indicators for wellness and 
the maximisation of capacity in education from a 
neuroscientific perspective:

1. The need for a supportive teacher student 
relationship

This is the essential hallmark of effective education. 
Without the facilitation of an effective relationship 
(addressing the basic need for attachment in the 
educational environment) primitive fear-based 
systems are not effectively down-regulated and 
cortical sprouting inhibited (Schenck 2011).

2. The need to increase latency periods when 
engaging with students

Latency is described as the period of time that 
lapses between when a student is given a response 
opportunity and when the opportunity is interrupted. 
This phenomenon has been around for decades. 
Research indicates that smarter/more liked students 
are given more latency periods than less smart/liked 
students (Schenck 2011).

3. Ask open questions rather than direct 
questions

Direct questions up-regulate a sense of distress. Even 
when a teacher asks a particular student a question 
and the teacher is quite certain that particular 
student can effectively address the question, the 
fear response increases for other students less 
comfortable with the answer. Open questions, with 
hints and clues, increase interest, collaboration and 
safety (Allison & Rossouw 2013).

4. Encouragement
Encouragement has significant neurobiological effects. 
It enhances the student teacher relationship (down 
regulating the primitive responses and up-regulating 
cortical sprouting); it increases motivation which 
leads to more neural activation (rather than to give 
up and discontinue neural firing); motivation also 
increases the release of endorphins and dopamine (key 
neurotransmitters to assist with completion of tasks 
and enhance plasticity through ongoing engagement 
(strengthening neural patterns) (Rossouw 2013b).
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5. Respect
Demonstration of respect has significant neural 
effects. It enhances a sense of survival (being 
accepted) and inhibits fear. It also encourages patterns 
of engagement and as a result facilitates neural 
activation to the frontal cortical areas – key to social 
and cognitive development (Allison & Rossouw 2013).

6. Enthusiasm and passion
Studies on mirror neurons have demonstrated that 
humans learn many skills by observation. This can be 
helpful or detrimental depending on the environment. 
In education settings the role of the teacher is pivotal 
to facilitate the learning environment. A teacher that 
demonstrates enthusiasm and teaches with passion 

facilitates similar responses in the student and 
enhances learning outcomes (Rizolatti & Craighero 
2004). Conversely the opposite is also true.

7. An enriched environment 
The ultimate need for enhanced learning environments 
is to provide an enriched environment. This is much 
more than a physical environment that provides 
access to all possible (electronic) media. An enriched 
environment means (on physical and emotional levels) 
that safety needs to be present (Cozolino 2013). This 
means first and foremost the need for a trustworthy 
environment (absence of fear – bullying, violence, and 
the presence of emotional warmth, acceptance and 
a sense of belonging) (Espinoza 2011). An enriched 
environment is an environment where the child 
can develop, laugh, play, and proliferate. It is an 
environment where there is a seamless collaboration 
between home and school (Grawe 2007)

‘What students know and what they can do with it’ is 
more than a measure of information retention. The 
development of the brain is a social (environment 
experience driven) interaction that requires a close 
(holistic) look at the social system to be able to make 
predictions like ‘what they can do …’ (Cozolino 2013). 
This is most likely the reason why simple solutions 
like ‘more money is needed’ are doomed to fail if they 
are not driven by a socially responsible agenda with a 
clear understanding of the challenges and potential of 
the interactive developing brain. 
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PISA

Every three years since 2000 the Organization 
for Economic Co-Operation and Development has 
provided a report on the rankings of knowledge of 
15-year-olds. Demographic information is collected 
through questions to students and their school 
principals regarding the student’s background, 
the school, the learning environment and school 
systems. 

The PISA report has significant benefits:

 z It provides a snapshot of what 15-year-olds 
know in terms of a fixed subset of items for 
reading, mathematics and science. 

 z It provides a snapshot of what 15-year-olds 
know in terms of this fixed subset of items 
in comparison to each other within countries 
and economies and between countries and 
economies.

 z It provides a snapshot of what 15-year-olds 
know in terms of this fixed subset of items 
in comparison to another fixed subset of 
items every three years (within and between 
economies and countries).

The report fails to address:

 z how this information will translate to 
applications of the current information basis 
(‘knowledge’);

 z whether the learner has obtained the 
information through fear based activation or 
an enriched environment;

 z the wellness factor of neural development.
For more information go to: https://www.acer.
org/ozpisa/key-findings and http://www.oecd.org/
australia/pisa-2015-australia.htm
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Digitally connected, confident 
and creative early learners
Whether we like it or not, children today are accustomed to using technology as a commonplace tool for both 
play and learning. Digital devices such as iPads, tablets and mobile phones are a part of the lives of most children 
from birth. Often labelled as digital natives, they are raised in a digital and media rich world and have known only 
the digital culture (Prensky 2017).

So what is the place of digital technology 
in early childhood? Is it purely engagement? 
There are many reasons for embracing digital 
devices and, whilst engagement is a pertinent 
reason, digital technologies can also provide 
excellent support for learning and teaching.  
Many experts would also argue that parents 
and educators should embrace technology to 
ensure children are prepared for the future and 
the changing nature of the workplace. With the 
use of devices such as iPads, we are able to 
document, create and communicate in ways 
that were not previously possible, or not simple 
enough for use with young children, or adults 
for that matter!

SAMR and digital technology integration
The SAMR model (Puentedura 2003) describes 
technology integration through the progression 
of four levels: substitution, augmentation, 
modification and redefinition. This model is 
a great way for teachers to reflect on and 
consider the adoption of technology in teaching 
and learning to ensure maximum outcomes 
for students. Whilst at times, particularly with 
young learners, a simple substitution has its 
place as a way to cement a concept, practice 
a skill or create a product, it is recommended 
that teachers refer to this to help guide the 
effective use of technologies.

iPad apps and the curriculum
The Early Years Learning Framework (EYLF) 
as well as ACARA curriculum (Digital 
Technologies (DT) Learning Area; Information 
and Communication Technologies (ICT) General 
Capability) provides many opportunities for 
technology integration that is authentic, 
developmentally appropriate, fun and engaging. 
Below are some examples with links to curricula 
and suggested digital tools:

Rachael Yates

Rachael Yates joined 
the teaching staff at St 
Peters Lutheran College 
in 2003 and has been 
the eLearning Facilitator 
for Prep to Year Six for 
the past ten years. With 
a passion for integrating 
technology seamlessly 
into the curriculum, 
Rachael’s major focus is 
to provide professional 
development for staff 
and support the teaching 
and learning of digital 
technologies in the 
classroom. Rachael has 
over 20 years teaching 
experience and a 
Masters of Information 
Technology in Education.
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ACTIVITY CURRICULUM LINKS TOOL

Google Earth and Maps and 
inbuilt image libraries
Children can zoom around the 
world, exploring maps, habitats, 
structures and related images. 
This leads to further activities 
or discussions on topics such as 
culture and traditions. 

Children also love to see 
their surrounding area on a 
map – home, school and local 
environment. 

EYLF Outcome 2: Children are 
Connected With and Contribute to 
their World 

ACARA ICT Capability: 
Investigating

Mapping tools such as:

Google Earth

Google Maps

Workflow: from maps to 
creation tools
Adding on to the Google Earth 
and Maps workflow, children can 
take a screenshot of a section 
of a map, feature or location to 
use elsewhere such as a Puzzle 
Creator, Collage or iBook 
Creator, thereby encouraging 
children to be confident and 
involved and use processes such 
as exploration, collaboration and 
problem solving. 

EYLF Outcome 4: Children and 
Confident and Involved Learners

ACARA ICT Capability: Creating

Creation tools such as:

Jigsaw HD

Pic Collage

Book Creator

Skype and other conferencing 
and communication tools
Communication tools provide 
wonderful opportunities to 
explore the diversity of cultures 
and heritage, allowing children 
to build understandings and 
connect to the world. For 
example, our Prep students use 
Skype to communicate with a 
remote Indigenous community 
to compare similarities and 
differences, take a tour of their 
school, and meet with staff and 
students. 

EYLF Outcome 2: Children are 
Connected With and Contribute to 
their World 

ACARA ICT Capability: 
Communicating

ACARA ICT Capability: Social and 
Ethical Protocols and Practices

ACARA DT: Explore how people 
safely use common information 
systems to meet information, 
communication and recreation 
needs (ACTDIP005)

Skype and other communication 
tools 
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ACTIVITY CURRICULUM LINKS TOOL

Virtual field trips
Teachers can lead their class 
on a virtual field trip to explore 
famous buildings, landmarks, 
museums and other notable 
places, without even leaving the 
comfort of your classroom!

EYLF Outcome 2: Children are 
Connected With and Contribute to 
their World 

ACARA ICT Capability: 
Investigating

Virtual field trips (many available 
online)

Tip: Search the internet for 
virtual field trip and possibly the 
topic your children are learning 
about

Eg. virtual field trip space

Drawing apps
Drawing tools can assist to 
create digital art while exploring 
colour and design. Ideas to try 
include unit related artwork, 
illustrations for letters, numbers 
and words.

EYLF Outcome 4: Children and 
Confident and Involved Learners

ACARA ICT Capability: Creating

Drawing Pad or other drawing 
apps

Retelling, writing, listening and 
responding to stories or other 
texts

EYLF Outcome 4: Children and 
Confident and Involved Learners

EYLF Outcome 5: Children and 
Effective Communicators

ACARA ICT Capability: Creating

Sock Puppets

Play School 
Art Maker 

Puppet Pals

Popplet and other mind 
mapping tools
Popplet is a popular app in the 
early years as it is simple to 
use and great for organising 
information, demonstrating what 
has been learnt, outlining what is 
known, even to retell stories. 

EYLF Outcome 4: Children and 
Confident and Involved Learners

ACARA ICT Capability: Creating

ACARA DT: Collect, explore and 
sort data, and use digital systems 
to present the data creatively 
(ACTDIP003)

Popplet or other mind mapping 
apps
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ACTIVITY CURRICULUM LINKS TOOL

Transfer and adapt
An iPad can be used to teach 
children to transfer and adapt 
what they have learnt from one 
context to another.

Most iPad applications have 
similar features and young 
children learn and apply this 
readily on an iPad. For example, 
they quickly learn the share 
button to save or use elsewhere, 
the plus button to add; and then 
apply this when using a new app.

EYLF Outcome 4: Children and 
Confident and Involved Learners

ACARA ICT Capability: Manage 
and Operate

Various iPad apps

For example:

+  (plus) to add an element or 
start a new project

T  (capital letter T) to add text

Photo icon

Share button 

Programming and robotic 
devices and apps
Programming and robotic 
devices and apps are not only 
highly engaging for young people 
but allow for the development of 
higher order thinking, problem 
solving and logic. The beauty of 
all these devices is the ability for 
them to be used very basically 
for the younger learners, 
also providing opportunities 
for differentiation as well as 
applications for older children. 

Programming apps are also 
a useful tool and teach basic 
programming concepts through a 
range of challenges and activities. 
Apps such as Scratch Junior, 
Daisy the Dinosaur and Kodable 
are a wonderful introduction to 
visual programming through drag 
and drop commands to create 
scenes, stories or games. 

EYLF Outcome 4: Children and 
Confident and Involved Learners

ACARA ICT Capability: Creating

ACARA ICT Capability: Manage 
and Operate

ACARA DT: Follow, describe 
and represent a sequence of 
steps and decisions (algorithms) 
needed to solve simple problems 
(ACTDIP004)

Stand-alone devices such as:

Beebots

Robotic devices with an iPad 
app such as:

Sphero

Dash and Dot

BlueBot

Osmo

Programming 
apps such as:

Beebots

Daisy the 
Dinosaur

Kodable

Scratch Junior.
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ACTIVITY CURRICULUM LINKS TOOL

iPad camera
The quick and easy use of the 
iPad camera for photos and 
videos provides opportunities 
for the development of 
effective communication and 
the documentation of learning. 
Photos and videos can be shared 
with parents, saved for teacher 
documentation, or used elsewhere 
such as iBooks. 

iMovie is a great video editor 
useful for creating quick movies to 
share with students and parents. 
Add narration, text, video, images 
and music. Sharing methods 
include email (file size permitting), 
AirDrop, USB and Google Drive.

EYLF Outcome 5: Children and 
Effective Communicators

ACARA ICT Capability: 
Communicating

ACARA ICT Capability: Social and 
Ethical Protocols and Practices

ACARA DT: Explore how people 
safely use common information 
systems to meet information, 
communication and recreation 
needs (ACTDIP005)

ACARA DT: Create and 
organise ideas and information 
using information systems 
independently and with others, 
and share these with known 
people in safe online environments 
(ACTDIP006)

Camera

Photo Library

iMovie

AirDrop

Google Drive

iBooks
Apps such as Book Creator 
make it possible to create Photo 
Books and iBooks including 
drawings, photos, text, videos 
and voice recordings. For 
example, children create iBooks 
on plants or whatever unit of 
study is underway. They also 
make effective digital portfolios 
of not only work samples, but 
documentation of the whole 
learning process and journey. 
Furthermore the video enables 
the easy documentation of 
reflections and promotes 
language development. 

EYLF Outcome 5: Children and 
Effective Communicators

ACARA ICT Capability: Creating

ACARA ICT Capability: 
Communicating

Book Creator

iBooks
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Tips, tricks and resources 
Following is a collection of classroom routine ‘tips and 
tricks’ we have identified as a result of our successful 
integration of iPads in the early years:

 z Rotational activities: Often children work in 
groups where one of the activities is an iPad task. 
This usually requires a demonstration, unless 
previously used, before the children move into 
group time. A simple instruction sheet, using 
symbols and images, is available at the rotation to 
guide the activity, and supported by an adult when 
necessary.

 z Pair work: Students often work in pairs on an iPad 
activity. Not only does this reduce the number of 
devices for the adults to manage but encourages 
sharing, listening and taking turns. Children are 
explicitly taught how to share and take turns on 
an iPad, for example they are taught to sit ‘elbow 
to elbow knee to knee’ with the iPad resting in the 
middle. This links back to the classroom agreements.

 z Using the same iPad: If possible it is better for 
children to always use the same iPad as their 
previous work, images, videos and data will be 
stored locally on an iPad. To facilitate this, our 
children are paired and each pair is allocated an 
iPad which is labelled with a sticker (objects such 
as butterflies, cats etc.) for quick recognition. 
Adding a personalised home screen (wallpaper 
and lock screen) can also assist with identification; 
for example a photograph of the children who have 
use of the iPad or an image such as an animal. 

 z Storage: The Griffin Multidock has proven to be 
an excellent product due to space-efficiency and 
ease of use. These units store, charge and sync up 
to ten iPads and can be stacked to accommodate 
up to 30 in total. By adding name or symbol 
labels, iPads can be quickly retrieved and stored 
throughout the day. 

 z Classroom management: Teachers will 
benefit from implementing their own classroom 
management techniques so the children know 
exactly when it is time to stop tapping and listen 
to discussions or instructions. It definitely helps 
to give a time warning, for example, ‘when I count 
to ten’. Another favourite is ‘iPads face down on 
carpet in 3, 2, 1’. If needed the option also exists to 
lock down the iPad to restricted access using the 
Guided Access feature (it means the iPad is locked 
in an app for a period of time as set by you).

 z Essential agreement: Just as classrooms always 
have a contract, agreement or set of rules around 
behaviour and expectations, it is also important 
to have the same for iPads and technology. Your 
children may be able to help formulate these 
agreements although you will probably have a 
draft in mind. These will also depend on the age of 
the children. Here is an example set from a Prep 
class:

 z We will be gentle and careful
 z We will take turns and share
 z We will be respectful
 z We will follow instructions

Conclusion
We are working in an exciting period of rapid change 
in education. Schools and child care providers are 
looking for guidance on how to not only deal with young 
children and technology but how to best implement 
digital devices into their classrooms. As aptly stated by 
Palfrey and Gasser (2010, p. 247), ‘The most important 
things that schools can do is not to use technology in 
the curriculum more but to use it more effectively’. 
With careful consideration of models such as the 
SAMR model along with support from leadership and 
eLearning experts, the use of digital technologies 
should enhance learning, assist with engagement and 
promote a futures-orientated approach. And for those 
who don’t know where and when to start, make a plan, 
be brave and just have a go. 
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Circle to the left: singing games 
for the early childhood classroom
One of the first circle games a young child may experience is Ring-a-Rosy. As they are held in mum, dad or 
grandma’s arms, dancing around and around until the anticipation of the ending brings giggles and squeals of 
delight from the tiny tot or toddler.

A brief history
The singing games of children have a 
long history. Two significant historical 
collections are Games and songs of 
American children by William Wells 
Newell (1884) and The traditional 
games of England, Scotland, and 
Ireland by Alice Gomme (1894). 
Singing games began to be recorded 
and studied seriously in the 19th 
century by those who saw them as 
an authentic and ancient tradition 
that was in danger of decline in the 
Industrial Age. However the most 
significant work in the study of 
children’s singing games has been 
carried out by husband and wife team, 
Iona and Peter Opie who interviewed 
over 20,000 children between 1950 
and 1980. The Opies also carried 
out in-depth research into children’s 
games and language, with a focus on 
contemporary fieldwork on children, 
rather than relying on recollections 

from adults. Categories that the 
singing games were divided into 
by the Opies include circle dances, 
clapping games and chase games.

Benefits of singing and moving 
together
Within our modern early years 
classrooms, singing games may occur 
during a planned circle time or mat 
session as well as part of outside play. 
There is research readily available 
to advocate the benefits of group 
sessions. Colbert (2008) writes that 
as a vehicle for learning, circle time 
in early childhood settings fosters 
a sense of community. Colbert 
explores how communication occurs 
thorough the physical presence of 
other children, the joining of hands 
and the synchronisation of movement 
and gesture. While language learning 
here is embedded in rhyme and song, 
there are also opportunities for social 
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learning to take place. Studies on social emotional literacy 
discuss circle time as enhancing a child’s self-awareness, 
self-esteem, resilience, emotional intelligence, problem 
solving skills (Roffey 2006). Marsh (2015) believes that 
through dance, music and movement, children develop 
spatial awareness, become less clumsy and pay more 
attention to others sharing their space. With many 
educators, parents and governments concerned about 
children spending less time playing physically, music is 
the perfect vehicle through which young children develop 
gross motor and fine motor skills. Singing is an aerobic 
exercise that improves the efficiency of the cardio-
vascular system, increasing the oxygenation of the blood 
and improving alertness. Singing also improves airflow in 
the upper respiratory tract, and in reducing stress. 

Jensen (2000) writes about the emerging research 
on how music positively affects brain development in 
young children. Singing in particular activates and uses 
both sides of the brain. Sally Goddard Blythe directs 
the Institute of Neuro-Physiological Psychology and 
confirms Jensen’s writings. Goddard Blythe (2011) 
explains that neuro-imaging shows active music 
engagement involves more than just centralised hot 
spots in the brain but lights up large swathes on both 
sides. ‘Rhythm and movement play a very important 
role in the development of preschoolers as the brain 
responds far more to song than it does to speech. 
Movement accompanying rhyme or song provides 
additional stimulus to the information the brain 
receives and stores’ (Goddard Blythe 2011, p. 247).

Singing games are wonderful examples of active 
music making. Children are engaged through moving 
(gross motor), actions (fine motor), learning to take 
turns (social skills), follow instructions (cognitive 
development), creativity, language development, and 
of course music skills: beat, rhythm, pitch and the 
comparatives of music (fast, slow, high, low, loud, 
quiet). Dr John Feierabend (2004) believes that circle 
games are a wonderful way to engage children: They 

are easy to learn and fun to play while planting seeds 
of music, sensitivity and imagination. 

Fundamental skills
Young children (six years and under) learn mainly 
through imitation and guided discovery. They can 
follow instructions as long as you keep them short and 
simple. Young children are only partially conscious of 
the skills they are developing through imitation and 
the practice of active music making. At this stage 
the most important of these skills are listening 
and auditory memory, movement (motor skills), 
psychomotor co-ordination (co-ordinating thinking 
and bodily movement) and performance (singing, 
saying rhymes, playing percussion instruments). 

Different types of circle games
Experience teaches us that the younger the child, the 
simpler the game is required. For very young children 
just making a circle is a huge achievement. Begin with 
games where the circle stand in a circle and don’t 
move around the room.

 z Stationary circle games
Examples: Bow wow wow – once the song is known, 
partner work can also be enjoyed with this favourite. 
Muffin man and Button you must wander.

 z Stationary circle - Chase Games – usually the 
children’s favourite! 

Examples:  A tisket a tasket, Charlie over the ocean, 
Cut the cake, Little mouse be careful. 

 z Stationary Becomes Travelling
Examples:  The farmer in the dell, Here comes a 
bluebird, My little boat, Old king glory.

 z Travelling Circles
Examples:  Ring-a-rosy,  Here we go round the mulberry 
bush,  Allee galloo, Three times around went our 
gallant ship, Ickle ockle, Circle to the left (Old brass 
wagon), Here we go looby loo, Oats, peas, beans and 
barley,  Sally go round the sun, Snail snail.

Conclusion
Teach a new singing game through leading it and 
remember that young children love repetition. Explore 
the comparatives of music by using loud then quiet, sing 
the new song slowly then fast, and include a variety of 
movements – tiptoe, stomping, sliding, skipping so that 
the new song becomes well known. Use gestures to lead, 
rather than too many spoken instructions.  For travelling 
circles move in one direction and then the opposite way 
for the next time through.  The songs listed below are 
traditional and most can be found in the book compiled 
by John Feierabend The book of beginning circle games. 
Each of these singing games have worked well in the 
Kindergarten, Prep and Grade 1 setting. 
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An important final note is to remember to sing within 
the comfortable range of small children (middle C on 
the piano to D: next to treble C).  As young children have 
short and still developing vocal chords, they prefer to 
sing at a higher pitch than most adults do.  Many well-
meaning educators sing in a similar range to their own 
speaking voice but young children cannot physically 
sing this low and many will often ‘drone’ rather than sing 
with melodic contour (the sounds moving up and down). 
Use a chime bar, recorder, tuning fork or keyboard if 
available to find your starting note and practice and 
prepare your songs, just as you prepare for the many 
other aspects of your program. While singing lessons or 
musicianship training is beneficial for your own musical 
development, remember that an in-tune voice is helpful 
for young children - you don’t have to have a trained or 
operatic voice. Sing and move because it’s good for you!  
Sing with enthusiasm and enjoy sharing the wonder of 
music with the little people in your care.
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Name of song CSP 
(comfortable starting pitch)

Bow wow wow F

Muffin man F

Button you must 
wander F

A tisket a tasket A

Charlie over the ocean G

Cut the cake F

Little mouse be careful A

The farmer in the dell middle C

Here comes a bluebird A

My little boat A

Old king glory A

Ring a rosy  A

Here we go round the 
Mulberry bush F

Allee galloo F

Three times around 
went our gallant ship F

Ickle ockle A

Circle to the left (Old 
brass wagon) G

Here we go looby loo F

Oats, peas, beans and 
barley A

Sally go round the sun A

Snail snail A
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Developing sensory processing 
and emotional intelligence 
through drama

Emma Mancer

Multisensory integration is a hot topic in developmental psychology at the moment, with hundreds of papers 
being released each year showing the importance of multisensory experiences and the integration of sensory 
stimuli in early childhood. Multisensory integration refers to the ability to integrate and process more than one 
sensory modality at the same time. Through much research, the importance of multisensory experiences for 
development has been proven and indicates that children’s brains are significantly shaped through environmental 
input (Bavelier and Neville 2002). 

Multisensory processing plays an 
important role in influencing how 
children react to stimuli in their 
environment as well as helping 
to modify their perceptions of the 
world. As a teacher with a passion 
for developmental psychology, in 
particular multisensory integration, 
and drama as well as having two 
young children of my own, I have 
spent a lot of time researching and 
developing a unique program that 
combines these loves of mine. 

Children aged two to six are perfect 
candidates to target teaching 
multisensory processing through 
drama, as they are young enough 
to benefit from the neural plasticity 
that occurs through multisensory 
processing and old enough to engage 
with the activities effectively. With 
this in mind, I have developed a 
program that uses drama activities as 
a vehicle for introducing multisensory 
integration to young children as well 
as teaching emotional intelligence, 
all based on current developmental 
and positive psychological research. 

Drama is such a great tool to 
teach with as it is active, engaging,  
knows no limits and is great fun. 
Students do not feel like they are 
‘learning’ but instead explore their 
world by participating in a series of 
practical activities. It is through these 

activities that children can learn 
invaluable developmental skills such 
as crossing the midline, emotional 
intelligence, selective attention 
to stimuli, vestibular control and 
multisensory integration, all of which 
can improve attention, focus, memory 
and learning. 

Using drama to teach emotional 
intelligence

Emotional intelligence is an important 
skill for all children to learn and 
the earlier the better. Emotional 
intelligence refers to the ability to 
identify, control and express emotions 
in an effective manner. This skill leads 
to less tantrums, better social skills 
and more effective communication 
with peers and adults. Emotional 
intelligence can be taught to children 
as young as two as you can teach 
children to empathise with others 
as well as identify, interpret and use 
facial expressions and body language 
to communicate through drama. It 
is important that children can label 
each emotion and what purpose it 
may serve. Teaching these skills 
through drama to children aged two 
and up is a great way to maximise 
on this highly sensitive period of 
development. 

It has been shown that the physical 
act of making a facial expression 
such as a smile or frown can trigger 

Emma Mancer is an 
enthusiastic educator 
with a love for the 
performing arts and a 
passion for psychology. 
She has been teaching 
children ranging from 
Prep to Year Twelve for 
eight years with a focus 
on performing arts and 
humanities. Emma is 
currently completing her 
postgraduate studies to 
become a developmental 
psychologist and has 
combined her two 
passions to develop ways 
of fostering sensory 
processing in early 
childhood through the 
use of drama.



F E A T U R E S

Vol 23, No 2, 2017  Educating Young Children – Learning and teaching in the early childhood years 45

the experience of an emotion as 
well as intensify the experience 
of an emotion (Strack Martin et 
al. 1988). It is therefore important 
for children to sense the physical 
changes their muscles go through 
when they feel certain emotions. 
Using drama activities to help 
children feel different emotions 
with their bodies goes a long 
way to helping them control and 
regulate their emotions, leading 
to less frustration and enhanced 
social interactions. One activity you 
can use in the classroom to begin 
teaching emotional intelligence 
through drama is outlined below:

Make large and over exaggerated 
facial expressions to the class.

Ask students to tell you what they 
think this facial expression means.

Ask them to use their face to 
mirror your expression – help 
them identify what exactly makes 
this facial expression unique to 
that particular emotion eg. your 
eyebrows point down and your 
bottom lip is out (sad).

After you have repeated this 
activity with several contrasting 
emotions, read the class a story 
and ask them to use their faces 
to portray the emotion the main 
character is feeling on each page. 

Discuss with the children why they 
think that character feels that 
way. Is it related to body posture, 
language etc. or is it related to 
something that happened to the 
character?

Developing multisensory 
processing through drama  

The brain’s ability to integrate 
multisensory information is not 
innate and is instead developed  
via ‘learning’ associations through 
ongoing experiences (Raij and 
Jousmaki 2004). There has been 
much research in the past 15 years 
exploring the way multisensory 
experiences in early childhood 
may affect a child. This research 
has revealed many benefits 
of such experiences including 
improvements in:

 z learning tasks
 z voice recognition
 z attention span
 z memory recall
 z language functions 
 z the ability to focus on tasks.

With evidence like this, it made 
perfect sense to me to try to 
capitalise on these outcomes by 
using drama to stimulate multiple 
senses and so help develop the 
processing and integration of 
multisensory stimuli. Examples of 
some drama activities that can 
be used to develop multisensory 
integration include:

 z ribbon dancing to music 
(vestibular and auditory 
stimulation)

 z using finger puppets (tactile 
stimulation, crossing the 
midline and language)

 z using the body to create 
different animals and 
communicate with others 
using only the animal’s sounds 
(vestibular, auditory and touch 
stimuli). 

My work is driven by a passion 
to help students reach their 

developmental potential with 
a hope of reducing the need for 
educational interventions in 
a  young child’s later years and 
into adolescence. It is my goal to 
continue research into this area 
and continue developing a program 
to effectively give students aged 
two to six the best possible start to 
their education as well as to train 
other educators to do the same. 
To learn more about the program 
or to read further about the 
neurological basis of multisensory 
processing please visit my website 
at www.createplaylearn.net. 
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Self-regulation: 
what’s it all about?
What is self-regulation and why should we care about it?

‘Self-regulation refers to our ability to direct our behaviour and control 
our impulses so that we meet certain standards, achieve certain goals, 
or reach certain ideals.  Self-regulation involves being able to set 
goals, monitoring one’s  behaviour to ensure that it is in line with those 
goals, and having the willpower to persist until goals are reached’. 
(AlleyDog.com 2017) 

Self-regulation is a complex multifaceted concept. Learning self-regulation 
begins in infancy. With help from parents, infants learn to regulate their sleep/
awake/feeding cycles and to self soothe. Over time children need to learn to 
regulate their physical, sensory, social and emotional needs. Mastering and 
enhancing self-regulation continues across the life span. Self-regulation has 
been linked to academic achievement and even to intent to study at a tertiary 
level (Nota et.al. 2004). 

What are the underlying functions that interact to contribute to self-
regulation?
When a child presents with self-regulation difficulties in the clinic, as a therapist 
I am interested in some of the adjunct functions that contribute to self-
regulation. From an occupational therapy perspective, three of these important 
functions are executive functioning, sensory processing and social-emotional 
development. 

How does self-regulation develop in children?
The development of self-regulation is part nature and part nurture. The nurture 
part is about children needing a sensitive and warm relationship with a trusted 
adult (Florez 2011). Children learn to self-regulate their feelings and behaviours 
by watching and imitating a successful adult. 

The nature part is about children’s individual temperaments and their age 
specific developmental competencies. For example, a child with sensory 
processing difficulties will, as a general rule, struggle more with self-regulation 
than a child with no sensory processing difficulties, even if they have a secure 
attachment with a caregiver and plenty of role models. 

What do self-regulation difficulties look like?
Self-regulation difficulties may become evident as early as infancy. These 
babies and toddlers may have difficulty settling into feeding and sleeping 
routines and may have difficulty managing changes of environment. Toddlers 
and pre-schoolers who struggle with self-regulation may have difficulties 
waiting their turn. You may notice internalising behaviours (anxiety, withdrawal, 
high stress levels) or externalising behaviours (tantrums, yelling, and violence 
towards others) (Kids Matter 2016). 

In primary school aged children you may notice meltdowns, difficulty 
negotiating with peers or poor self-organisation skills. For these children it is 
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often a cumulative effect, where you notice behaviour 
worsening over the day. 

To deepen our understanding of self-regulation, let’s 
talk about the adjunct functions that might be assessed 
and/or treated by an occupational therapist and finish 
with some practical tips for the classroom. 

Executive functioning
Executive functions are the cognitive functions that 
come from our frontal lobe that we need when we are 
concentrating and paying attention. Three components 
of this are:

 – Inhibitory control. This is our ability to resist 
temptations and exhibit self-control. Children who 
have difficulty with this may not be able to ignore 
the truck outside the window while the teacher 
is reading a story. Inhibitory control continues to 
develop throughout adolescence and appears to 
be quite predictive of academic outcomes (Luna 
et. al. 2010).

 – Cognitive flexibility. This is our ability to think 
outside the box and see things from another 
person’s perspective. 

 – Working memory. This involves holding information 
in our minds and working with it. This information can 
enter into our consciousness in an auditory or visual 
way. Children with working memory difficulties often 
forget verbal instructions or have difficulty working 
things out without a concrete example. 

You can see from the descriptions that executive 
function is a great predictor of self-regulation and 
these terms are sometimes used interchangeably. 

Sensory processing
Sensory processing is a person’s ability to interpret 
and process different sensory information (Dunn 
2014). We constantly receive sensory input 
throughout our day and we all have different sensory 
thresholds and different sensory preferences in the 
following areas:

 – Visual

 – Olfactory (smell)

 – Gustatory (taste)

 – Vestibular (balance)

 – Auditory (hearing)

 – Tactile (touch)

 – Proprioception (body awareness)

Some people have high thresholds for a particular 
sensation, which means that they crave lots of it 
and are not bothered by it (eg. a child who is always 
moving). Others have a low threshold which means 
they notice or avoid it and/or are bothered by it (eg. 
a child who covers his ears with his hands when he 
hears some sounds). 

Our sensory preferences and thresholds impact on 
our arousal levels because if we are constantly 
bombarded by aversive sensory information then our 
arousal levels increase. Children who are sensory 
sensitive in particular, can have difficulty modulating 
their arousal levels, which contributes to poor self-
regulation. 

Executive 
functioning

Sensory 
Processing

Self-regulation

Social-emotional 
development
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Social-emotional development
The important parts of social-emotional development 
that contribute to a child’s ability to self-regulate 
include:

 z a beginning understanding of empathy
 z emotional literacy (ie. the knowledge of a range of 

emotions)
 z the ability to separate from a caregiver
 z the ability to self soothe
 z the ability to read social cues in others.

In particular, a child’s ability to recover from stress, 
plays a huge part in their ability to self-regulate. 
Children learn how to respond to stress by what they 
have observed or experienced in the past (Kaneshiro 
2014). Their ability to cope will also be determined by 
how well they can regulate their emotions and their 
arousal. 

Strategies for the classroom
There are many things you can do in a classroom 
environment to promote the development of self-
regulation skills in children. Here are some examples:

 – Explicitly teach children how to wait. Simple 
mindfulness activities such as five deep breaths 
or counting on fingers can be taught to children as 
young as three. 

 – Practice inhibitory responses. Games such as 
Simon Says teach children to stop and think before 
they act. Pre-schoolers in particular need to learn 
to inhibit an action based on the verbal directions 
of others (Jones et. al. 2003). Think about how 
many instructions are given in a typical prep 
classroom!

 – Use visual cues. Using visual cues to help young 
children remember what they were just told 
can markedly improve their inhibitory control 
performance. Visual cues can also help children 
learn to wait eg. when playing introductory board 
games, the child/ren who are waiting can hold a 
visual of an ear (to prompt them that it is their 
turn to listen) or a hand held up (to prompt them 
to wait). 

 – Encourage positive self-talk. This can be 
successfully done by coming up with some whole 
class slogans eg. ‘You get what you get and you 
don’t get upset’ or ‘Have a go, spaghettio’.

 – Consider the sensory environment. You may need 
the help of an OT to help you identify some of the 
student’s sensory needs, but you can also make 
some modifications yourself. One of the best 

things you can do to start is to make a quiet corner 
or calm space. This can be used by children who 
are struggling to self-regulate during the day. 

 – Promote emotional literacy. This not only promotes 
the development of social skills but can also 
enhance self-regulation by teaching children to 
verbalise their feelings and the outcomes of these. 
Identifying character emotions in books, labelling 
pictures and drama activities (eg. pretending to be 
a sad/happy/excited/angry cat/dog/cow etc.) are 
fun ways to incorporate this. 

 – Model and make obvious your own self-regulation 
processes. Most of you will do this already but it 
is such an important step. For example, imagine
that the classroom starts to get really noisy. 
You might stop and say loudly, ‘Hmmm … all this 
noise is making my engine run really fast and I am 
getting frustrated. I wonder how I might solve this 
problem?’ It feels funny when you first do it, but it 
becomes automatic over time!

Where to go next …
If you have a student who is struggling with self-
regulation over and above their peers, an Occupational 
Therapy referral is a great place to start. An OT 
can assess children’s executive functioning, sensory 
processing and social-emotional development and will 
work with the child’s family to ensure that interventions 
are tailored for the individual child. 

For questions or comments about this article, please 
contact me at Sarah.Cavallaro@mater.org.au 
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Bring out their best: growth mindset 
alternatives to behavioural consequences
Neuroscientists are discovering that there is far more plasticity in the brain than was originally thought. Of course, 
there is a unique genetic imprint with which each person begins life and which may lead to a predisposition for 
a particular intellect, temperament or talent. It is now believed, however, that the capacity to alter these is far 
greater than was originally thought.

Yet it is mindset – how individuals perceive 
this natural capacity and their ability to 
change it – that affects how they lead their 
life, how they approach learning and its 
inherent challenges and ultimately how 
successful they become. That is why early 
childhood teachers have a unique opportunity 
to influence a child’s mindset towards one of 
growth during a crucial time of their life. 

Dr Carol Dweck (2016), the clinical 
psychologist who first researched the 
impact of mindsets, discovered that how 
people explained their own intelligence has 
a significant influence on their motivation, 
effort and approach to challenges. A growth 
mindset is the belief that our basic attributes 
can be cultivated through effort, application 
and experience. A belief that one’s potential 
is unknowable and changeable. It has been 
shown in numerous studies that a growth 
mindset leads to increased effort, more 
perseverance, superior learning strategies 
and in turn greater long-term success. 
Children who have a growth mindset 
approach challenges with the view that, ‘If it 
seems hard then there must be another way. I 
just need to put in more effort to figure it out.’

A fixed mindset on the other hand is the 
belief that a person’s IQ, personality and 
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aptitudes are fixed. It is a belief that these are capped 
at a particular point and therefore only allow a certain 
potential to be reached and no more. Students who 
believe that their intelligence is a fixed trait will often 
give up when they face a challenge in learning because 
they figure, ‘If I can’t do it I must not be smart enough. 
There is something lacking in me so I will never be able 
to do it’.

Dweck (2016) found in studies of students’ ability levels 
that the mindset of teachers also impacts on student 
success. A teacher with a growth mindset who believes 
in student improvement will see all students doing well, 
whereas a teacher who believes that children’s abilities 
and intellect are fixed will see confirmation of this with 
very little improvement in student results and rankings 
throughout the year. These improvements (or lack of 
them) are not just teacher perception. It is evidenced in 
actual student results.

In the same way that mindset can be applied to 
academic learning, it can be applied to how behaviour 
is learned and taught. Teachers with a growth mindset 
view children’s behaviour as a skill deficit rather than 
a flaw in character and are therefore more likely 
to recognise and appreciate that a child is always 
behaving to get a need met rather than judgmentally 

viewing behaviour as misbehaviour.  The child’s 
unacceptable behaviour is the child’s best attempt 
at that moment to communicate an unmet need. The 
teacher can then provide interventions that help the 
child develop more constructive ways of expressing 
their needs and lead to communication that is more 
socially acceptable.

Fixed mindset teachers tend to view children’s 
behaviour judgmentally and typically respond to 
unacceptable behavior using consequences that include 
punitive measures such as loss of privileges, exclusion, 
yelling and threatening; withdrawal of attention such as 
ignoring and time-out; and positive reinforcement such 
as praise, rewards, stickers and prizes. 

When praise or rewards are used with the intent 
of modifying behaviour or increasing the chance of 
the positive behaviour being repeated in the future, 
the process is referred to as positive reinforcement.  
Positive reinforcement is widely accepted as an 
effective tool for behaviour management in early 
childhood settings. However, similarly to more punitive 
measures such as ignoring and time outs, positive 
reinforcement takes the onus of responsibility for the 
behaviour from the child and places it with the adult 
imposing the consequences.

This is not to say that we should not praise our students 
at all - of course we want to recognise and celebrate 
children’s progress and improvement. Nor should we 
forgo setting appropriate limits or maintaining high 
expectations for behaviour and learning. However, the 
way influential adults talk to a child becomes that 
child’s inner voice (Markham 2012). So when we speak 
gently and encouragingly to children, they internalise 
this voice, helping them to generate self worth and 
confidence. Equally, if we talk harshly to children, this 
is how they will speak to themselves. Therefore, the 
way teachers give feedback to children is crucial.

A growth mindset teacher is solution focused rather 
than judgmental , views behaviour as a learning process 
and positively encourages the things that the child 
accomplishes through practice, persistence and the use 
of effective strategies e.g. ‘I see the effort you are making 
to share with your friends.’ Or ‘By turning the puzzle 
pieces I notice that you are trying to work out a different 
way for them to fit’. Rather than, ‘Good girl for sharing.’ 
Whilst being praised for being ‘well behaved’ may make 
children feel good in the short term, the deeper lesson 

A growth mindset teacher is solution 
focused rather than judgmental ...

... the way influential adults talk to a 
child becomes that child’s inner voice
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children learn is that people are either well behaved or 
not, and when behaving appropriately or self-control 
becomes hard for them, they feel incapable. 

When children have upsets and teachers take the 
time to actively listen (Gordon 2000) by naming 
the child’s feelings, children feel heard, relieved of 
flooding emotions and develop confidence in their 
capacity to think and solve problems. Validated by 
neuroscience, Siegel (2011) calls this process Name It 
to Tame It. Consequently, children learn empathy and 
how their brain works.

Unfortunately, when children’s emotions overwhelm 
them, they are often unwittingly denied the opportunity 
to express these feelings by being sent to time-out or 
when the situation is turned into an opportunity to 
moralise. Renowned educator, Ginott (1972, p. 13), 
expresses this best: When someone is drowning, it’s 
not the time to teach them to swim. 

Role modelling effective confrontation when the 
teacher has a problem with the child’s behaviour helps 
children realise that they can learn and grow from their 
mistakes.  Teachers who use punitive consequences 
such as loss of privileges, threats and time-out leave 
the child in the role of a culprit rather than a helper, 
leading to a potential belief, ‘I can’t do anything right’.

Gordon (2000) identifies a three-part message 
to effectively confront unacceptable behaviour, 
produce helpful change and help the child grow: 1. a 
nonjudgmental description of the child’s behaviour; 2. 
concrete tangible effect of the behaviour on the teacher 
or class; 3. the teacher’s primary, congruent feeling. 
Children can then think of a solution to help the other 
person and to believe, ‘there is always another way’.

With young children, when their need is acknowledged 
first and warm connection is established they are 
more likely to help and listen e.g. ‘Looks like you’re 
enjoying a new place to draw’. Once children have the 
chance to respond, the teacher can then confront: 
‘When you draw on this wall I’m worried that it will be 
difficult to clean off’. 

Although young children may need help with problem 
solving socially acceptable solutions they can still be 
encouraged: ‘Come on we’ll find a cloth to clean it off, 

then we’ll look for something different that you might 
draw on. I’m sure you will think of some new ideas’.

Conflict is inevitable in a classroom. Yet often children 
who are still learning social skills and have not yet 
learnt effective strategies to resolve differences, are 
alienated and punished. Effective conflict resolution 
enables children to focus on the process that leads 
to learning and acceptable behaviour, to explore new 
strategies and seek input from others. Why children 
fight: lessons in moral development (Tonges 2014) 
provides step-by-step examples. Teachers have a 
powerful opportunity to support children moving from 
‘might is right’ to higher levels of moral reasoning and 
inevitably a growth mindset. 

Conclusion  

The richness of the environments that children are in, 
both at home and at school, and the way that children 
are nurtured in these environments, has a significant 
impact on how they learn and behave. This is not new 
to early childhood teachers, however, the concept that 
how people perceive their capacity to alter what nature 
gave them, is. So, if we seek to develop in children 
a sound moral compass, increased self-discipline, 
intrinsic motivation, greater perseverance, empathy 
and emotional self-regulation, we are far more likely to 
do so using a growth mindset approach. Possessing a 
growth mindset helps children believe in their capacity 
for improvement and mastery. As well as fostering it 
in the children we teach, adopting a growth mindset 
ourselves, empowers us and children for life. 
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We recognise that oral literacy and language skills have been part of most 
societies from before written text came to be and we know oral and verbal 
language is acquired before print and written text. Archana Sinh, from 
the EYC editorial team, discusses the idea that the teaching practices and 
language used in incorporating drama into a kindergarten setting can be used 
to support literacy in its widest sense, across a range of learning styles and 
understandings.

Archana Sinh

Consider the scenario here (facing 
page), a very familiar one for anyone 
working in an early years setting. As we 
consider the language and techniques 
these particular children have used to 
establish and maintain their dramatic 
play, we can see there is evidence of:

Role play where children take on 
various roles to suit their story; while 
they did not clearly state what their 
role was it was defined by caring for 
a baby and of being part of a family 
(which was stated later to the teacher). 
There is also a shift in the role play 
from that of a caring person to enacting 
the baby where child B and child E 
enact vomiting while saying that the 
babies were sick. Here they tacitly 
acknowledged that the sound being 
made was of the baby doll thus using 
techniques similar to puppetry. 

Building belief within the drama, 
which indicates that participants 
or learners have a belief in the 
drama situation. Here emotional 
identification with the plot is 
significant. The play was self-created 
and the participants collectively 
held the belief in its basic plot. 
This authentic engagement was 
characterised by problem-solving 
and additions to the narrative. 

Improvisation, used as spontaneous 
responses occurred. Here children 
have to think like the character they 
have adopted. 

Movement, where children are 
adopting body language, position 
and movement within the play 
they are creating. This is visible in 
the gestures of A as she cuts the 
vegetable with a pretend knife (her 
hand positioned as a knife), or the 
way children pick up the babies and 
walk across the room to go for a 
walk. 

Mood, which is being explored in 
this observation as children set the 
overall tone of the play to be caring, 
fun-loving and funny (Bloomfield and 
Childs (2000) in Crowe 2007).

In this play children are engaged 
in what can be called experiential 
drama (Parson 1991), where the 
drama is based on an experience and 
does not require an external audience 
to support it; the narrative is created 
as it progresses. Use of blankets 
(pretend), setting the environment 
with purpose by using cushions, cot, 
table or using the carpet area to 
swim, use of toy food to set up a 
birthday party suggests use of some 
of the elements of drama such as 
symbols and space to support the 
children’s ideas. Children manipulate 
and use language to enhance their 
experience and their narrative. 
Children play a character or a role 
and use language to build their 
narrative sometimes collectively 
and at times individually (Swartz 
(2004) in Crowe 2007).

Language of learning 
through drama
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In the scenario described below a group of girls are defining their own role within 
a loosely joined common play interest. They come in and out of the common play 
with ease as they follow their narrative. At times they try to direct the play such 
as where child C changes sleeping positions by placing herself in the middle of 
the other two children. Child B and child C negotiate on the play where child C 
suggests a birthday party, however child B continues on her theme of night in a 
home. Child A is content to be part of the larger narrative but negotiates her own 
individual story of feeding and caring for the baby. She joins others in walks or a 
swim and then moves to her own play. 

The context is a familiar one in early years’ 
settings - a small group of kindergarten aged 
children in home corner in the time between 
morning tea and lunch. This home corner is 
facing the back outdoor area and other than the 
furniture, wooden baby cots have recently been 
added. There are dress ups accessible, wooden 
table and chairs and other kitchen equipment. 
There is also a collection of play food, plates, 
cutlery, cushions and fabric that can be used 
in many ways. Children can move the furniture 
around. There are four baby dolls in the area. 

Child A, child B, child E and child C move to home 
corner to play. Child B and child E take some 
cushions and lay on them. They pull a purple 
cloth above themselves as child C stands with a 
cushion facing them. Child A sits at the table with 
a baby in her lap feeding it with a bottle.

Child C: ‘But where do I sleep?’

Child B observes from her side of the pretend bed 
but says nothing.

Child C picks up her cushion and places it in the 
middle of the other two girls, both girls move 
aside to give her space; pulling the purple blanket 
around all of them results in their feet being 
uncovered. 

There is some wiggling around before child C 
comments: OK it’s morning now.

All this while child A has been feeding her baby 
with a bottle but stops to join the other girls as 
they take their babies for a walk to the other side 
of the room.

On getting back child E picks up a clean plastic 
glass and says: ‘Hey this can be a drink!’

Child B calls out: ‘My baby is going to get sick.’ 

Child B rushes towards the other side of the 
room making throwing up noises and then stops 
to giggle as other children playing look around. 
Child E joins her with her baby and makes sound 
effect of vomiting. Both girls return the babies to 
the cot.

Child A in the meantime picks up some spring 
onion toys and sits at the table with her baby. She 
pretends to cut the vegetables with her hands 
using the side to imitate a cutting movement. 
All this while she is talking, possibly to the baby, 
about what she is doing.

During this time child C has been picking up other 
toy food and placing it neatly on the table. From 
here she places it on a plate. After completion 
child C calls out ‘Happy birthday!’ to child B.

Child B: ‘It’s not my birthday, it’s just night time 
now.’

Child C continuing with her play says: ‘It’s a 
birthday cake.’ 

She picks up some more fruit then, picking up 
an orange and placing it with other fruit, child C 
says: ‘This goes there.’ 

At this point child B and child E decide to go for a 
walk with their babies and child A decides to join 
them. They move across the room towards the 
small carpet area.

Child C joins the others with her baby. From here 
all the babies move to swimming in the ocean. 
They all giggle and make noises, saying that their 
babies don’t know how to swim. From here they 
all laugh and go back to the home corner.
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Other possibilities and experiences

In contrast, conventional drama has a distinct 
audience, there are actors who become characters 
according to the script, and dialogue is not created, but 
memorised (Parson 1991). 

An experience that lends itself to conventional drama 
in early years is using well known stories such as 
Three Little Pigs and Goldilocks, initially with the 
whole group, to collectively narrate the story with the 
teacher using finger puppets. This can be progressed 
to inviting children to act the story out to an audience, 
using props (made by the children themselves) and 
having the audience call out part of the dialogue. Within 
such drama based performances children moved 
from experiential drama to a graded conventional 
performance in a safe environment. More challenge 
can be created for older or more confident children; 
stories such as Jack and the Bean Stalk for example, 
offer great opportunity to rewrite the ending. 

In our setting we extended on this experience by 
working on a story created by children. We had been 
reading Room on the broom over a period of some 
weeks; children then progressed to making popstick 
puppets based on the story. They acted out the story, 
each child identifying with one character. This was 
a more conventional form of drama where the plot 
was created and the characters were decided within 
the story. Children adopted their character and were 
faithful to the narration to the best of their ability. We 
then decided to create our own story about a witch. For 
this activity children sat in a semi-circle and once the 
teacher had given the opening line ‘Once upon a time 
there was a witch …’ it was left to children to contribute 
to the story. Each child had a turn if they wished to 
contribute. Once everyone had a turn the teacher read 
back the story to the children.  This introduced the idea 
of creating a script through more formal collaboration.  

Other activities that facilitate learning through and 
about drama can include puppetry, narrative building, 
chanting, recounting popular stories, improvisations, 
and dance drama amongst others.

Role of teacher
Teachers play an very important role in all aspects of 
learning through drama. Within socio dramatic play it 
is critical to decide what place - if any - can be taken 
by the teacher. Conflict that will not go away is usually 
brought to teachers’ attention however at times it 
might require intervention.

Another choice that teachers can make is to think of 
the level of authority that they wish to assume and the 
purpose of doing so within the play. Teachers can at 
times offer conflict in a scenario by posing challenges, 

or they can be the facilitator from the outside. They 
can also play a low status role of a helpless participant 
where they need assistance and direction from the 
children. There are endless possibilities within these 
levels of total authority to no authority, and it is 
important to be clear about the purpose of the role a 
teacher adopts.

Reflection and discussion of drama with the children 
should use the language of drama, deepening the 
dramatic experience by making it one of the languages 
of learning in a setting.

Teachers can also use techniques such as:

 z hot seating, where a person in the hot seat is asked 
questions by peers about their character

 z miming, to tell a story using body language instead 
of words

 z freeze frames, where a frozen section of a scene 
within a story can be introduced to young children 
as an extension of the musical freeze game

 z meetings, where the teacher (who is in character) 
calls a meeting between the characters in a whole 
group scenario. This can be a good way to include 
children who are otherwise shy as they join the 
teacher in character.

Drama is naturally prevalent in early childhood 
learning settings. It is empowering for learners in a 
range of ways and its continued inclusion in school age 
settings should be also be supported. As with most 
experiences that are child-directed it is important that 
a teacher provides the space, time and equipment 
to facilitate them. By documenting this play and 
reflecting on it with children, and by being intentional 
about our own response to dramatic play, we support 
its development as another language of learning. 
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Why do I think we should teach 
children mindfulness skills?

I am very grateful to be able to teach adults and children powerful techniques 
to have positive control over themselves. I am a trained psychiatrist, 
psychotherapist and family therapist in The Netherlands. In The Netherlands, 
a large part of my clinical work involved empowering adults by making 
them aware of their personal motives and how these influence their actions. 
This in turn gave them the opportunity to have more control over future 
behaviour. This process can take months of therapy and is hard work. Many 
of my patients struggled, wishing they had more control over their thoughts, 
emotions and behaviour. Some of my adult patients could not describe what 
they were feeling. It is not hard to imagine how anxious and helpless this 
can make somebody feel. Recognising or coping with stress is often hard for 
children and adults. Many have not learnt how to do this, especially if the 
stress is continuously present.

When I moved to Australia I decided 
to start a new career as a Life Coach. 
The knowledge and experience I had 
developed in my clinical practice 
could now be used to prevent 
mental disorders from occurring 
or aggravating. I developed several 
(group) programs that explain and 
teach mindfulness skills. Mindfulness 
refers to a specific quality of 
awareness and the regular practice 
of it is associated with an array of 

benefits, varying from a reduction 
in stress, anxiety and depression to 
enhanced cognition, attention and the 
ability to control emotions (Eberth & 
Sedlmeier 2013) and even improved 

function of the brain function and 
immune system (Davidson et al. 
2003).

This skill can be learned by focusing 
one’s attention in the present moment, 
without judging the experience. 
With regular practice the benefits 
can be noticed relatively quickly. The 
repetitive practice of mindfulness 
exercises, such as meditation can 
enable better observation of one’s 
thoughts and emotions without 
reacting to them immediately. 
Generating a pause before reacting 
creates the opportunity to choose the 
next step in behaviour, responding 
rather than reacting automatically. 

Dr Ira van der Steenstraten
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‘It made me feel 
more relaxed’

‘It helps to calm 
me down when I’m 

upset’

‘I am more aware that some parts of me are 
always moving when I sit still’
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Meditations creates not only awareness of the input of 
all our five senses but also creates healthier thinking 
patterns that, through repetition, can eventually 
become the preferred pathway of thinking. Research 
shows that mindfulness can create new braincells 
(Hölzel et al. 2011; Lazar et al. 2005) and stronger 
connections between braincells (Tang et al. 2012). 
By mastering mindfulness techniques, people are 
empowered to have an awareness that otherwise 
might have taken months of therapy to be created. 

When I was asked to teach mindfulness to primary 
school children and their teachers it gave me the 
ultimate opportunity to teach life-long skills that 
can help to prevent disorders occurring later in life. 
When children do not learn how to become aware 
of their feelings, to process them safely and release 
their emotions in a controlled way, they will build up 
inside and may which may eventually lead to physical 
or mental problems. Being able to respond instead of 

reacting to a challenging situation enables a better 
and well considered reaction, giving children a better 
chance to achieve their goals. It can also help to not 
be overwhelmed by normal challenges in life such as 
school work or difficult interpersonal interactions. 

Children enjoy learning mindfulness. When I started 
teaching, I was surprised by how many children, even 
as young as six years old, indicated they had problems 
falling asleep because they had so many (negative) 
thoughts racing around in their heads at night they 
could not control. These children knew they wanted 

to learn skills to be able to handle this better. More 
than 90% of the children in my programs try to do 
a meditation by themselves after their first lesson, 
mostly when going to bed. These meditations teach 
them to not focus their attention on negative thoughts, 
thus enabling them to relax and fall asleep. These 
children would be doing this without the help of 
any devices or apps. In contrast, most adults that 
voluntarily enrol in my four-week program, will only 
do their first meditation a few days before their last 
session.  

Children seem to instinctively recognise the power 
of mindfulness and the relative ease in mastering it. 
There are many techniques that can be used to create 
more awareness. Children enjoy a variety of exercises 

that train the observation of the senses, especially 
mindful eating. During these exercises various positive 
strategies can be introduced. If words for certain 
emotions seem to be unknown we can name and 
discuss them, investigating their patterns. Sharing 
their personal experiences leads to engagement and 
bonding within the group. Children hear that their 
peers may be in the same situation, which can create 
much needed empathy and can counteract isolation. 
They learn that thoughts are transient and therefore 
they don’t have to always put too much emphasis on 
every thought, which can counteract anxiety.  

Another popular element is when children and teachers 
work together to create a Mindfulness Bunting. This is 
artwork that can be displayed in the classroom to 
serve as a reminder and reinforcement of what was 
learned during the mindfulness lessons. A recent 
review evaluating the effect of mindfulness at schools 
clearly shows the positive impact that mindfulness 
has on children. Schools that engage in mindfulness 
are likely to have beneficial results in emotional 

‘I try to do it every morning 
before school and it helps me 

to focus better’

‘I do it at night because it 
helps me to fall asleep

‘I tried it when I had a fight 
with my brother and I was 

sooo angry’

‘My friend told me to do it 
when I was crying and it 

helped’

‘After I do a meditation I feel 
refreshed’
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wellbeing, mental health, the ability to learn and even 
the physical health of their students (Weare 2012). 

Teaching students mindfulness cannot be done without 
training their teachers as well. Not just so they can 
teach these skills to their students but mindfulness 
also enables teachers to better reduce their own levels 
of stress and prevent burnout (Flook et al. 2013). We 
want to create mindful teachers that teach mindfully.

I think there are many reasons why we would want 
to teach mindfulness to children. But the strongest 
arguments might be given by the students themselves.  

One beautiful day I was walking on the school 
oval when a boy came running up to me. ‘Wait, 
I just have to tell you something! You know, 
last night my parents were fighting again and 
I became really upset like I always do. But 
then I went to my room and did some mindful 
breathing. I felt so much better afterwards. It 
was really fun.’ Then he ran off again. 

This was eight-year-old Adam* who had never wanted 
to say anything during my mindfulness lessons. I had 
not been aware of what went on at his home but I 
felt touched he trusted me enough to come and tell 

me about his personal victory. How wonderful he had 
found a way to calm himself down. That he was already 
able to observe his thoughts and emotions and adjust 
them at this young age. This skill has empowered him 
and will stay with him for the rest of his life.

Join our community at www.breezelifecoaching.com

*Name was changed for privacy reasons.
REFERENCES 

Eberth, J and Sedlmeier, P 2012, ‘The effects of mindfulness 
meditation: a meta-analysis’, Mindfulness vol. 3, no. 3, pp. 174–
189. Retrieved from doi:10.1007/s12671-012-0101-x

Davidson, RJ, Kabat-Zinn, J, Schumacher, J, Rosenkranz, M, Muller, 
D, Santorelli, SF, Urbanowski, F, Harrington, A, Bonus, K and 
Sheridan, JF 2003, ‘Alterations in brain and immune function 
produced by mindfulness meditation’, Psychosom Med., vol. 65, 
no. 4, pp. 564–70.

Flook, L, Goldberg, SB, Pinger, L, Bonus, K and Davidson, RJ 2013, 
Mindfulness for teachers: a pilot study to assess effects on 
stress, burnout, and teaching efficacy’, Mind Brain Education, vol. 
7, no. 3, pp. 182–195. doi:10.1111/mbe.12026. 

Hölzel, BK, Carmody, J, Vangel, M, Congleton, C, Yerramsetti, 
SM, Gard, T and Lazar SW 2011, ‘Mindfulness practice leads 
to increases in regional brain gray matter density’, Psychiatry 
Research: Neuroimaging, vol. 191, no. 1, pp. 36–43.

Lazar, SW, Kerr, CE, Wasserman, RH, Gray, JR, Greve, DN, Treadway, 
MT, McGarvey, M, Quinn, BT, Dusek, JA, Benson, H, Rauch, 
SL, Moore, CI and Fischld, B 2005, ‘Meditation experience is 
associated with increased cortical thickness’, Neuroreport, vol. 
16, no. 17, pp. 1893–1897.

Tang, YY, Lu, Q, Fan, M, Yang, Y and Posner MI 2012, ‘Mechanisms 
of white matter changes induced by meditation’, Proceedings 
of the National Academy of Sciences, vol. 109, no. 26, pp. 
10570–10574. 

Weare, K 2012, ‘Evidence for the impact of mindfulness on children 
and young people’, Mindfulness in Schools Project, Retrieved 
from www.mindfulnessinschools.org

‘I found it really difficult 
when we just started, but it is 
getting easier now that we’ve 

done it a couple of times’

‘It helped 
me to calm 
down and 

understand 
why my 

mother had 
been so upset 

with me’
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Breathing to relieve tension
When in doubt BREATH OUT! This wonderful little axiom can be the first step in dealing with anxiety or tension.

When we focus, concentrate or do too 
many things at once, we tend to hold 
our breath. When we worry or feel 
fear, we tend to mouth breathe in a 
shallow way. This leads to a cycle in 
which our oxygen levels come down. 
Acidity in the bloodstream rises. Our 
brain gets less fuel to think, our 
jaw muscles can tighten, our heart 
constricts and we feel depleted, 
put upon, negative, jaded and less 
enthusiastic on an ongoing daily basis. 
This is not an ideal internal condition 
for a teacher who is trying to create 
a relaxed learning environment and 
present a clear, friendly, calm exterior.

There are simple techniques we can 
use to help relieve stress and anxiety.

Breathe through your nose. 
Research indicates that mouth 
breathers are more likely to suffer 
a form of chronic disease. When 
you breathe through your nose, your 
nervous system responds in a more 
complete way and your brain says 
‘All is ok’!

Breathe deeply into your pelvis. 
Quite simply, diaphragmatic breathing 
is fabulous! When we expand low in 
the abdomen on our inhalation and 
draw our naval inward and upward 

on the exhalation, our diaphragm 
becomes a little more elastic and 
makes more space for our lungs to 
expand. This means we inflate the 
lowest lobe of each lung better and 
when we do that, it is easier to make 
decisions while feeling grounded, 
stable and calm.

Your diaphragm is a thin muscular 
domed membrane that separates your 
abdomen from your thoracic chamber 
(chest). You can learn to lower your 
diaphragm at the end of the inhalation. 
Imagine your abdomen and thoracic 
chamber as a two-storey building 
with your abdominal cavity being the 
ground floor and your chest (thorax) 
being the first floor. You can breathe 
into the ground floor, then pause 
and while you are pausing, lower the 
dividing domed muscular membrane 
between the two floors toward the 
basement. Then breathe out slowly 
and allow the diaphragm to float back 
up into your chest.

This exercise is best done lying on 
a firm surface with your knees bent 
and feet flat to the floor or mattress.

You can also practise another version 
of the same exercise by lowering 
your diaphragm at the end of the 

Linda Rago is the 
President of the Shiatsu 
Therapy Association of 
Australia and holds a 
number of qualifications 
including a Bachelor of 
Business Communication 
(QUT), Diploma of 
Oriental Therapies and 
Shiatsu (Melb), Diploma 
of Meiso Shiatsu (Italy), 
Diploma of Okido Yoga 
(International) as well 
as Yoga Life training 
(Bris). She is the Owner/
Operator of The Yoga 
Tower Clinic at Point 
Lookout. Her specialist 
treatment areas 
include breathing as a 
therapeutic tool, injury 
rehabilitation, pain 
management, relaxation, 
and holistic care of the 
mind and body. 

Linda Rago

An average human takes 21,600 breaths 
per day. Breathing affects the chemistry, 
movement, internal pressure, information 

intake, energy, fluid dynamics, homeostasis, 
structure and posture of each little human 

you teach. 
And it affects YOU!
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exhalation. When you lower the diaphragm at the 
end of the inhalation you become stronger in your 
respiratory muscles and when you practise lowering 
your diaphragm in the pause at the end of the 
exhalation, you calm down and relax. Try it - and feel 
your mind loosen its hold on your body.  

Our respiratory muscles include the diaphragm, the 
intercostal muscles between your ribs, your abdominal 
muscles, and your laryngeal and pharyngeal muscles 
in your neck and throat. Nerves that are influenced 
by the elasticity and condition of your respiratory 
muscles include your vagus/vagal nerve (affecting 
blood pressure, biochemistry, nausea, vertigo, 
dizziness), your glossopharyngeal nerve (affecting 
auditory condition, speech and the tongue), phrenic 
nerve (dorsal respiratory muscles), brachial plexus 
(affecting upper body function including arms, fingers 
and thumbs) and your cranial nerves (headache).

Pulse breath is an effective way to encourage a good 
breathing rhythm and to harmonise the breath with 
your blood pressure. Find your left wrist pulse using 
three fingers of your right hand. Without straining 
or struggling in any way, find the number of pulse 
beats for your inhalation, the number of beats for 
your pause, the number of beats for your exhalation 
and the number of beats for the pause before you 
breath in again. Aim for your exhalation to be twice 
as many beats as your inhalation. (Many people need 
to begin with only two extra beats for the exhalation) 
Gradually increase the numbers and you’ll find that 
your inhalation becomes more passive so you are 
less tense. As you slow down and relax, your blood 
pressure settles. Your nervous system harmonises 
between fight or flight (sympathetic nervous system) 
and rest and digest (parasympathetic nervous system). 
This kind of breathing technique enables you to feel 
more and think less.

Chanting is a good way to find a sustainable breathing 
rhythm with no strain and no struggle. You can 
measure your pulse beats before and after chanting to 
justify the effects.

Wave-like breathing can help establish Resonance 
Frequency Breathing (RFB), which can help with 
symptoms of asthma, behavioural/learning issues, 
anxiety, panic, depression, fibromyalgia, hypertension 
and cardio pulmonary diseases. The first step is 
to imagine a wave-like undulating pattern to your 
breathing. You rise to the top of the wave as you inhale 
then flow down into the trough between waves as 
you exhale. Once breathing in this wave-like rhythmic 
manner, you can use the length of your body like a 
bellows, which is similar to applying a concertina 
action to your spine.  You imagine breathing into an 

expanding line from your lower abdomen behind your 
pubic bone to your spine at T12 (near your waist). As 
you exhale you let that expanding line between those 
two points shorten or relax toward the centre. The 
next level is between T12 to your mid-sternum. The 
third area to expand is between the middle of your 
sternum to T1 (the big vertebra at the base of your 
neck between your shoulders). And the fourth section 
is between T1 and the root of your tongue. It’s like a 
staircase or zigzag pattern joining the front and back of 
your body. Clinical studies show it takes a minimum of 
20 minutes to get into a resonant state and 30 minutes 
to produce very good outcomes. RFB is an oscillation 
so our ‘resonance frequency’ is the particular speed of 
breathing which produces maximum amplitude with 
the least amount of effort. 

Where the mind goes energy flows. Harnessing your 
positive imagination is another way of encouraging a 
healthier breathing pattern. Drawing energy or light to 
zones of the body as we inhale can energise an injury 
site by increasing blood supply and oxygenation of an 
affected area.  

There are also some good ways ways to raise CO2 
and harmonise O2 levels after panic, shock or 
hyperventilation.  

Rebreathing using your own hands cupped around 
your mouth and nose helps as this uses dead space. 

A little bicarb of soda in water and lemon juice is a 
traditional remedy to help after shock.

Using a double out-breath simulated through pinching 
your nose and closing your mouth, a bit like unblocking 
ear pressure in an aeroplane, also helps. 

You can learn some acupressure points which assist 
with lung condition and recovery from breath holding.  
These are easy to access between the thumb and 
index finger, at the radial aspect to your wrist crease 
and at the outer indentation of your elbow crease 
when your arm is bent.

Functional breathing is adaptive and appropriate. 
It supplies metabolic effort and harmonises O2 and 
CO2 in a dynamic exchange. It is connected to your 
movements (via direct and indirect attention) and 
connected to compassionate communication, which is 
at the heart of the work we do.

If we observe happy, healthy or ‘successful’ people 
we can often see their flexibility when ‘reacting to’ 
or ‘recovering from’ stimulation. They constantly and 
easily change from activity to rest. They have flexible 
or functional breathing and you can tell because they 
breathe through their nose, into their abdomen and 
they seem quite elastic.
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Title: 

Nothing!
Author and Illustrator: 
Yasmeen Ismail

Published By: 
Bloomsbury

ISBN: 
978-1-4088-7336-6

RRP: 
$14.99 pb

Reviewed by: 
Marion Mori

Nothing! is one of those lovely books that challenges you to draw on your 
best character voices to really make the most of the wonderful action-
packed imaginative world the main character steps into as she gets 
ready to go out with her mother. It uses visual and rhyming clues that 
encourage the reader follow her, for example, from putting on her shoes 
to wrestling a giant octopus.

We loved reading this aloud together! Our kindergarten children asked 
for it again and again, and were delighted to work together to find all the 
links between Lila’s two worlds. The story unfolded in the same way their 
own imaginative play often does, which made for some interesting (and 
very confident) retelling when they chose to ‘read’ it for themselves.

While the story is bursting with energy and creativity, the illustrations are 
simple and beautiful, and draw a lovely visual difference between the real 
and the imagined. They are reminiscent of the Berenstain Bears books 
of the 1960s and ‘70s and brought back happy childhood memories for 
some of the adults in the room.

The power of this book is in the subtle way it lets Lila express her 
confidence in herself and in her relationships with the adults in her world. 
It speaks to children in the language of their own play and reminds adults 
that we still have the ability to speak that language too – we just need to 
let go and do it.
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Author: 
Lynn Jenkins

Illustrator: 
Author: 
Lynn Jenkins

Published By: 
EK Books

ISBN: 
978-1-925335-42-2

RRP: 
$24.99

Reviewed by: 
Jolie Barrett

Through simple text, this charming story sends a powerful reminder 
of how many of us who are in search for happiness do not realise 
that happiness starts from within. The author’s philosophy is clearly 
embedded in ‘mindfulness’ but is gently expressed through this youthful 
tale.

The story follows a young character, Ollie, who embarks on a treasure 
hunt, thoughtfully organised by his Grandma. With each clue, he gets 
closer to a promised treasure that claims Ollie will find something that 
will ‘make him happy always’. Readers follow the excited young character 
on his quest to find his secret treasure. Of course, Ollie thinks his special 
’treasure’ will be a children’s toy of some sort. Ollie is clearly perplexed 
and somewhat disappointed when he finally solves the treasure map 
and discovers the big surprise awaiting him is himself. Grandma‘s quest 
is a symbolic, sensory journey for Ollie to understand that the greatest 
treasure of all is with us all the time. 

Ollie’s treasure is a beautiful story that fulfils its purpose by enabling the 
reader to pause with its listeners and remember life’s simple message 
– you cannot expect others or items to make you happy, true happiness 
starts with you.

Title: 

Ollie’s treasure:
happiness is easy to find if you just know where to look
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Title: 

Dance 
with me
Author: 
Penny Harrison

Illustrator: 
Gwynneth Jones

Characters: Ballerina, 
little girl who grows up 
during book, objects that 
come to life

Setting: in little girls 
bedroom

Publisher: EXISLE 
Publishing EK Books

ISBN: 978-1-925335-23-1

Reviewed by: Kim Walters 
and granddaughter Isobel 
3 and a half years old.

What a delightful book, it is the story of a ballerina in a music box and 
the little girl who when she grows up loses interest in dancing to the 
music as the ballerina twirls. Lonely the ballerina takes herself on an 
imaginary adventure through the bedroom where we see the objects in 
the room transformed into jungles, oceans, animals etc. One day a new 
little girl appears ‘with a face just like the one she used to know’ and 
begins playing with the ballerina again. Isobel was captivated throughout 
and asked me to reread it several times. Isobel was intrigued by who the 
young child that begins to once again play with the ballerina was.

Lots of discussion points throughout the text around where the animals 
came from, who was the second young girl and using your imagination. 
Isobel especially liked the leopard that emerged from the backpack. After 
reading several times we searched through the illustrations to see which 
objects where transformed. 

Overall a lovely story with beautiful illustrations and with lots of 
opportunities for discussions. The story would be suitable for children 
three to eight-years-old, especially those that love to dance.
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Title: 

Our dog 
Benji
Author: 
Pete Carter

Illustrator: 
James Henderson

Published by: EK Books

RRP: $19.99 HB

ISBN: 9781925335330

Reviewed by: Julie Jones

Our dog Benji is a delightful story told from the perspective of a young 
child about their family dog Benji who will eat “almost anything and 
everything.” This is in stark contrast to the child who says they would like 
to be more adventurous like Benji, with the story going on to describe the 
many items that Benji will eat such as mushrooms, olives, grass, bugs 
and even slimy avocado! By the end of the story the child concludes that 
even though they will never be as adventurous as Benji (such as eating 
flowers or bugs) they will eat fruit and vegetables. 

I am sure that many frustrated parents with children who are fussy eaters 
would welcome the message in this book, which is told in a humorous way 
that young children can easily relate to. Our kindy group enjoyed the story 
and it led to a discussion about the children’s pets and the unusual items 
that they sometimes like to eat! The book is a smaller size (A5) which I 
needed to be mindful of when reading to the group to ensure everyone 
could see the duotone illustrations, which so beautifully complement the 
author’s words. A recommended book for early childhood settings and 
for families to share at home with the hope that it will encourage fussy 
eaters to be a little more adventurous! 
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Title: 

Spark
Author: 
Adam Wallace

Illustrator: 
Andrew Plant

Publisher: Ford Street

ISBN: 978-1-925272-40-6

RRP: $14.95 PB

Reviewed by: Jeanie Watt

The simple illustrations and sparse text in this book belie the many 
hidden messages the book offers.

This book has the potential to be a stimulus for a lot of interesting 
discussions and possibly spread itself over many areas of the curriculum.

The most obvious being fire safety – the children who listened to the story 
wondered how the fire started. A cigarette butt seemed quite foreign to 
most of the children – which is a great win for the government’s health 
awareness campaign. This could lead on to a discussion about good fires 
and bad fires. “We have a campfire when we go camping,” stated Will.

The questions were asked – what would happen to the people whose 
house was burnt down. The children could identify with the pain of losing 
their home, their toys – and even wondered what would happen if their 
food got burnt. Empathy was offered to the families affected. Where 
are the people living now? “I think that the house could be fixed up by a 
princess with a magic wand” suggested Ramona.

What would happen to the animals in the bush? Their homes would be 
gone – we didn’t see many animals. The children identified with times 
that they had visited a forest, National Park or even local park with lots 
of trees– and felt that it would be very sad not to be able to go there 
anymore. And even sadder if the animals couldn’t live there anymore. 

Another thought provoking message in the book is that of friendship. 
Good friendships and bad friendships. What if someone is asking you to do 
something that you don’t want to do? Was the wind really a good friend? 
And then there is the matter of remorse – what do you do when you are 
sorry for your actions? How do you make amends?

The children were delighted at the end of the story to see the beginning 
of bush regeneration – the two tiny shoots coming out of the blackness. 
“I loved the leaves best” said Vivienne. A delightful conclusion - there is 
always hope at the end!

Reiterating – there are a lot of potential directions that this simple  story 
could take. Take your pick and run with it. Enjoy!
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Style
We like to maintain a uniformity of approach within the journal. Here are some examples of the preferred ‘house’ 
style.
• Use Australian spelling in preference to American.
• Write numbers up to twelve as words; figures are used for numbers 13 upwards. (For example: one, eleven, 18, 

• Use the following examples to help you write dates and times: 
 15 February 2006, 1900s.

• Usually, you would write amounts of money in numerals. (For example: 20c or $0.20, $120 and $88.15.) 

• Use italics for titles. For example: 
• Aim for a style that is free of jargon or slang (unless this is relevant to your contribution). 
• Don’t assume that your audience has prior knowledge of your topic. For example, it is possible your readers 

• Advertorial should not be included.

Referencing
If your contribution concludes with a list of references, you should check these carefully as the editor may only 
pick obvious typographical errors. A search on Google usually brings up any reference you do not have to hand.
Maybe you need help with referencing. If so, you should find the 
edn)
ECTA Journal. 
Example of referencing for a book: O’Hagan M 2001, 
Example of referencing for a journal: Bredekamp S (2006) ‘Staying true to our principles’, 
Vol 12 No. 2, Spring 2006, Australia.
Direct quotations within your article should be in italics and referenced with name of author and the source. 

Specific terminology
We are presently compiling a standardised list of frequently used terms. Examples are:

The journal committee reserves the right to undertake some minimal editing or rewriting in order to maintain 
conformity of ‘house style’. If an article is provisionally accepted, but fairly major changes are required, we will contact 
you to discuss this.
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•  Article: 1200 words  •  Book review: 300 words  •  Regular article: 650 words

Form of submission
Your contribution should be submitted via email to 
minimum 3 megapixels on the highest resolution. Art works should be scanned. Photographs require a release 
agreement. A hard copy should also be included.

Author release forms must be signed and a hard copy forwarded to ECTA 20 Hilton Road, Gympie, Qld. 4570. Where 
original artwork or material has been submitted it will be returned at the contributor’s request. All contributors will be sent 
a copy of the journal.
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PUBLISHED BY Guidelines for writers
The EYC editorial panel welcomes articles and ideas for possible inclusion in the journal.
One of the journal’s strengths is in the variety and individuality of contributions. These style guidelines should help you 
to prepare your contribution in the EYC ‘style’.

Style
We like to maintain a uniformity of approach within the journal. Here are some examples of the preferred ‘house’ style.
• Use Australian spelling in preference to American.
• Write numbers up to twelve as words; figures are used for numbers 13 upwards. (For example: one, eleven, 18, 200.) 

Exceptions are where numbers appear in a table, list or refer to a measure. (For example: Anne was seven-years-old 
when she walked 5 kilometres to school.) 

• Use the following examples to help you write dates and times: 
15 February 2006, 1900s. 
She left at 7.25 am in order to catch the seven-forty train.

• Usually, you would write amounts of money in numerals. (For example: 20c or $0.20, $120 and $88.15.) Words may 
be used in approximations such as ‘he made millions of dollars’.

• Use italics for titles. For example: The Australian rather than ‘The Australian’.
• Use a single space after full stop.
• Use single quotes.
• Use an en dash between spans of numbers.
• Aim for a style that is free of jargon or slang (unless this is relevant to your contribution).
• Don’t assume that your audience has prior knowledge of your topic. For example, it is possible your readers will not 

be familiar with an acronym that you use every day. You should use the full reference the first time, followed by the 
acronym in brackets as shown here: Early Childhood Teachers’ Association (ECTA).

• Advertorial should not be included. 

Referencing
If your contribution concludes with a list of references, you should check these carefully as the editor may only 
pick obvious typographical errors. A search on Google usually brings up any reference you do not have to hand.
Maybe you need help with referencing. If so, .... The preferred style for the ECTA Journal is the author-date system (pp. 
188–208 of the Style manual for authors, editors and printers, 6th ed.).
Example of in-text citations: This approach (Smith 1995; Tyler 2002) suggests ...
Example of book referencing: O’Hagan, M 2001, Early years practitioner, 4th edn, Harcourt, London.
Example of journal referencing: Bredekamp, S 2006, ‘Staying true to our principles’, Educating Young Children, vol. 12, 
no. 2, pp. 21–4.

Direct quotations within your article should be in italics and referenced with name of author and the source.

Specific terminology
We are presently compiling a standardised list of frequently used terms. Examples are: 
• day care (rather than daycare or day-care) 
• child care (rather than childcare or child-care) 
• preschool (rather than pre-school) 
• the Preparatory Year or Prep (rather than prep) 
• Year One, Year Two/Three (words rather than numbers) 
• ‘the staff members are’ (instead of the awkward singular noun ‘the staff is ...’)  
• five-year-olds (i.e. age with hyphens)
The journal committee reserves the right to undertake some minimal editing or rewriting in order to maintain 
conformity of ‘house style’. If an article is provisionally accepted, but fairly major changes are required, we will contact 
you to discuss this.

Length of contribution
• Article: 1200 words  •  Book review: 300 words  •  Regular article: 650 words 

Form of submission 
Your contribution should be submitted via email to info@ecta.org.au  Photographs may be submitted digitally – 
minimum 3 megapixels on the highest resolution. Art works should be scanned. Photographs require a release 
agreement. A hard copy should also be included. 
Author release forms must be signed and a hard copy forwarded to ECTA 20 Hilton Road, Gympie, Qld. 4570. Where 
original artwork or material has been submitted it will be returned at the contributor’s request. All contributors will be 
sent a copy of the journal.
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