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EDITORIAL
Kim Walters

From the President
Being nominated this year for the Citizen of the Year Award at my local Regional Council Australia Day Ceremony
in Gympie has made me reflect on why I personally volunteer and why ECTA is so lucky to have so many
volunteers who support our mission.
Volunteering takes time. Time that
many of us don’t have. I think all of the
members of our State Coordinating,
Journal and Conference Committees,
along with office bearers from our
Regional Groups are busy people,
but we all take the time to give back
and contribute to ECTA and the early
childhood profession.
I know as I have learnt to build and
maintain our websites, learnt to
set up new technologies, facilitate
conferences and project manage
events, I have definitely increased
my skill set, as I am sure all our
Committee Members and Regional
Group Office Bearers who support
ECTA have also done. When we share
our knowledge and mentor others, it
increases these skills even further.
So why do we volunteer?
Currently my roles at ECTA are
President of the State Coordinating
Committee, chair of the Conference
Committee and I am a member of
the Journal committee. I manage the
ECTA website and ECTA Conference
website, and organise and facilitate
the ECTA webinars.
At a local level I chair the ECTA
Cooloola Regional Group, which
meets monthly and organises
local professional development.
I coordinate the annual ‘Little Kids
Day Out’, which is a free community
event in Gympie. This event won
the Community Event of the Year at
the 2017 Gympie Regional Council
Australia Day Awards and is featured
on the AEDC website as an excellent
example of a community’s response
to the AEDC data. Attendance is
slowly growing with 3000 in 2017.
I’m also presently on a committee
2

which is publishing a book entitled
‘When We Were Young’, which
aims to add the voices of children
to the Gympie 150-year birthday
celebrations. The publication is
being funded by the Gympie Regional
Council. When not volunteering for
early childhood (locally and across)
the state, I volunteer to care for my
grandchildren as often as I can.
For
me
personally,
having
opportunities to attend meetings,
forums and representing our ECTA
members on Early Childhood
Stakeholder groups has definitely
developed my confidence in
advocating for ECTA, the early
childhood profession and sharing
our members’ views. Initially in my
early days as ECTA President, when
interviewed by radio or TV journalists,
or speaking to the Education Minister
or Director General, it was hard; but
now with over 13 years experience
in the role it is much easier. Another
example - addressing delegates at
our ECTA Conference, when I first
started, made me nervous and
unsure of myself. Although I knew
the topic and content and was aware
of members’ issues and concerns in
the early childhood field, it was just
a thing I had to overcome. Whilst this
still happens on occasions, generally,
as long as I am well prepared I am
now a confident public speaker. This
wasn’t always the case, I assure you.
The biggest benefit of volunteering for,
me, is the pleasure of working with so
many wonderfully talented, passionate
people that share similar philosophies
and beliefs. Being with like-minded
professionals gives me such a buzz
and I feel we are a big family all
working towards similar goals.
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Volunteering is so rewarding and the bottom line is it
makes you feel good. I recommend it to you all. As you
will see, many committee members take on multiple
roles. I welcome our new committee members and
thank them for volunteering to support ECTA.
The 2018 ECTA State Coordinating Committee
Members consists of me as President; Vice-President
-Allison Borland; Secretary - Joanne Young; Treasurer
- Lisa Cooper; Regional Group Coordinator - Jodie
Riek; Committee Members - Angela Bulmer, Anne
Pearson, Babs Newton and Sharon McKinlay.
Marion Mori continues as editor of the Journal
Committee with support from myself, Angela Drysdale,
Archana Sinh, Jeanie Watt, Jodie Riek, Kate Shapcott,
Kathryn Constantinou, Sarah-Jane Johnson, Sharon
McKinlay and Sue Webster.
The Conference Committee includes me as convenour
with Lisa Cooper supporting me in this role and as
Secretary and Committee Members - Allison Borland,
Anne Hurman, Jenny Caswell, Jenny Daniloff, Joanne
Young, Lynne Ireland, Robbie Liekvold, Samantha
Tolchard and Fei Yu.
What can you do?
Offer to help your ECTA Regional Group or join one of our
ECTA committees. Whilst we try to meet face-to-face

whenever possible, all ECTA meetings have the option
of joining via our online tool that is used for webinars, so
location is no longer a barrier. Volunteering will allow you
to develop pride in your accomplishments, along with the
progress you help achieve. As you reflect on a job well
done, or an improvement initiated or support given to a
colleague, your self-esteem will be given a huge boost.
Whilst building your skill set you will make new friends
as you work together on common goals and have FUN.
Our first webinar for the year commenced on 15th
February and we have seven more in the planning
for 2018. Webinars will be held in March, April, May,
August, September, October and November. Check
the website calendar and eNEWS for all the details as
they are finalised. We choose presenters by looking
at the feedback from delegates from the previous
years conference, so all are guaranteed to be of high
quality with relevant topics to support Early Childhood
Professionals working in all sectors.
The 2018 Conference is shaping up to be another
excellent professional development event. Registrations
opened in February and with over 40 presentations to
choose from, there are sure to be relevant topics to
support your current role. Register now online if you
haven’t already done so. I look forward to seeing you all
there.

43rd ECTA ANNUAL CONFERENCE

30 June 2018

Sheldon Event Centre, Taylor Road, Thornlands

Over 40 workshops designed to be
practical, current, engaging & relevant to
all early childhood professionals teaching
children from birth to eight years of age.
Registration OPEN February 2018

www.ecta.org.au
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Sue Lomas

The Art Project
Indooroopilly Montessori Children’s House is a 168-place Long Day Care Centre with a full Montessori programme.
In 2017 we had four rooms that operated a kindergarten program under the Queensland Kindergarten Guidelines,
catering for a total of 111 children per week.
Every year when I walk into the
kindergarten rooms there are children
who have a natural ability to draw.
However, this innate ability does not
seem to be present in every child.
Why?

My role is that of Project
Coordinator. Project
work at IMCH is designed
to show educators,
children and their
parents the possibilities:
i.e. the amazing
range of learning that
occurs when children
are challenged by
information and activities
which encourage them
to step beyond what is
normally expected of
three to five year olds.
In 2017, project work
had two distinct themes:
Project Work for the
Enquiring Mind which
focused on scientific
enquiry, and The Art
Project that focused on
developing children’s
artistic skills.

My educational background is in the
biological sciences and I am really
fascinated by what neuroscientists
and neurologists are discovering
about the brain and how it works.
Children are born with an almost
unlimited potential to lay down neural
networks. They receive information
from the environment through
sensory pathways which transmit this
information to the brain. They respond
to this sensory information with
movement and it is this movement that
directly causes the formation of neural
pathways. Is it possible then, that
children who show an innate ability to
design and/or draw representational
images early and easily, do so because
they have a genetic advantage for
processing information that arrives

“When I am painting
I am an artist. My
art is different to
everyone else’s
because every artist
is different. When I
grow up I am going
to hang my paintings
in a museum” Toby,
aged 5.
through their visual cortex? Do they
see the world as colours, patterns,
lines and shapes without thinking
about it? Do these children then find
drawing, reproducing those colours,
patterns, line and shapes an easy
task, and practise doing so, because
children like to practise what they
find easy and they, like adults, do
not like to practise things they find
difficult. Practising requires children
to repeat sets of movement and
movement results in the formation
of neural pathways, so this circular
pattern creates competence in a given
skill set.
The question we posed was: “Can all
kindergarten children develop the skill
of recognizing line, shape, colour and
pattern and then use this skill to draw
representational images easily?”
In planning the Art Project, we began
with a few fundamental concepts:
The project must follow the
Montessori principles of concentration,

Vol 24, No 1, 2018
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independence and the acquisition of skills (respectful of
her understanding of sensitive periods for the acquisition
of those skills).
zz The child is considered as competent, strong,
inventive and full of ideas.
zz The work must be done entirely by the children.
zz The work must be meaningful for the children.
zz Most of all, the work must be fun so that children
want to participate and feel empowered by that
participation.
What Approach Did We Take?
John Hayes, Professor Emeritus, Carnegie Mellon
University concluded that the best way to practise
and to set about improving each skill was to focus
on improving the sub-skills that the overall skill is
composed of. (Clear 2018) This concept is the essence
of the Art Project.
All of our kindergarten children have a background
of working with line, shape and colour through the
Sensorial materials in the Montessori classroom. We
began the Art Project by extending their knowledge
so that they could recognise line, shape and colour
in the world around them. The children worked in
small groups with the Project Co-ordinator, using
natural and constructed environments as discussion
points.
The children talked about the lines that made the
shapes of their chairs and tables, the lines created
by shoe laces, drainpipes, shadows, the tree trunks

and branches, and one child talked about the lines
and shapes of the clouds saying, “They are really
thin and that means the clouds are a long way away
today.” As the children are recognising line, shape
and colour, they are also recognizing how these
work together to form patterns. “Lines join together
and they make numbers and letters,” said a fouryear-old girl. “My name is made of lines.” “My T
shirt has lines on it and they make a picture,” added
a boy. “Lines make pictures too.” It is important
that children work in small groups because they
use the ideas and skills of their peers to develop
these skills themselves. As the conversations
continued, the children’s understanding of line and
pattern became much more sophisticated. This
phenomenon was repeated in every small group,
irrespective of the children who comprised the
group.
We then looked at how artists use line, shape and
colour to produce their art works. These artists
came from all around the world; we included art
from the ancient world, Indigenous art and artists
from the 19th, 20th and 21st centuries. The children
then began experimenting with line, shape and
colour using paint and collage, painting and printing.
They were encouraged to describe what they were
doing – building a descriptive vocabulary is an

6
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important component of developing artistic skills.
“My lines are wiggly like a caterpillar.” “Lots of dots
look like it’s raining because rain makes spots on
the ground.” “My lines are fluffy lines.” “Mine are
straight but they are a bit bendy at the end.” “Roads
are bendy, I am doing a road.” “Lines make pipes so
mine are the pipes that carry the electricity and gas
in a tall building and they have to go up, down and
across.”

The educator talks with
the child, using open-ended
questions and discussions so
that the child comes up with
a way of making a symbolic
representation of the image he
or she is working with.
The next stage of the project was to begin to work
on drawing and painting animals, and as any activity

Vol 24, No 1, 2018

in the Montessori system must be purposeful for the
child, we used animals that the children were studying
in the classroom’s Cultural Programme. The various
groups worked on birds, sea creatures, insects and
animals that live in cold environments.
Why did we initially choose animals? Almost every child
has a fascination with animals, and animals are a great
starting point for interesting conversations. Also, all
animals are simply lines and shapes, joined together. If
we analyse any animal – let’s take a dog – we can look
at the shape of the head, the shape of the body, where
the head is in relation to the body, how many legs and
where they are. We can talk about quadrupeds and
what would happen if a dog only had two legs, or if
all its legs were at the head end or the tail end. As
we talked, the children developed an understanding of
the importance of the placement of body parts. When
drawing birds, one group of children had a conversation
about the importance of feathers and tails for flight.
This extended to comparing aeroplanes with birds and
then to a discussion about whether humans could fly.
The children decided humans were too heavy to fly,
but when the educator challenged them to think about
the weight of an aeroplane, they went on to discuss
engines and the speed at which aeroplanes race down
a runway before they take off.

Educating Young Children – Learning and teaching in the early childhood years
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This brings us to the role of the educator. When we
finally mounted and presented our Art Exhibition to
the children’s families, many parents asked if the
educator had drawn the images! When reassured that
at no time had the educator ever drawn anything at all,
they were perplexed as to how the children could be
encouraged to put pen and paintbrush to paper with
such confidence. “He never draws anything at home”,
said one parent. “She draws, but not like this”, said
another.

is ‘perfect’. As an artist, your work will not be a perfect
reproduction of any image, artwork or photograph that
you are referencing. Indeed, as an artist, it is important
that your work is unique.
As the project continued the children went on to
work with buildings, masks of Central America,
elephants in illustrations, and African animals. Works
of contemporary and modern artists were integral to
most of these topics. Artists included Hundertwasser,
Rizzi and members of the Tinga Tinga movement.
Finally, there is another important component to this
project and that is the concept that art is not just about
art. Art is a creative process but art does not stand
alone. It is not just about applying paint, crayon, glue
and paper to a page. A monkey can be taught to do that.
Conversations, story-telling, and learning about the
intentions of the artists whose images we are using are
all an integral part of any meaningful art programme.
When the children previously mentioned were drawing
birds, they were also exploring aerodynamics and
aeronautical design. They went on to discuss the
difference between aeroplane and rocket engines.
One child said that “Rockets work because all the fire
comes out the bottom and onto the ground and that
is what pushes the rocket up into space.” This child
is exploring Newton’s third law of motion – art has
become a vehicle for discussing physics!

The educator’s role is to provide appropriate resources
and to be present in the moment. The educator brings
photographs of animals, images of works by artists
who paint and draw animals, sometimes museum
quality images especially those done by naturalists
of the 19th century. The educator sits at the table
with the children and chats with them as they work.
The educator talks with the child, using open-ended
questions and discussions so that the child comes up
with a way of making a symbolic representation of the
image he or she is working with. Only if the child shows
frustration will the educator’s language become more
specific, using the language of the Sensorial area of
the Montessori classroom, e.g. “Can you see the body?
What shape is the body? Can you think of the name for
that shape? Can you draw a shape like that?”
The children were always told that when they worked
at the art table they themselves were artists. The role
of the artist is to represent something in his or her own
way. When you are working as an artist, your work will
not look like anyone else’s. In this way, we overcame
the problem of children who need to produce work that
8

And essentially, this is why the art project was
successful! It captured the imagination of every child.
It prompted sophisticated conversations and learning.
It subtly asked every child to extend himself or herself
and every child responded. In the words of a fouryear-old girl who was working on birds: “I can’t draw
a bird. Oh – actually I can draw a bird! Can I draw
another bird? I’m really good at drawing birds!” How

The role of the artist is to
represent something in his or
her own way. When you are
working as an artist, your work
will not look like anyone else’s.
In this way, we overcame
the problem of children who
need to produce work that is
‘perfect’.
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long did it take her to gain her confidence? Fifteen
minutes at the art table!!! What were the requirements
of her success? An educator who was ‘in the moment’
with her, like-minded peers working with her, and
appropriate resources.

level of a kindergarten child can, indeed, develop these
skills and use them not only to draw but to develop a
love of drawing.

Can all kindergarten children develop the skill of
recognising line, shape, colour and pattern and then
use this skill to draw representational images easily?
I believe that all children who have the developmental

This is why the art project
was successful! It captured
the imagination of every child.
It prompted sophisticated
conversations and learning.
It subtly asked every child to
extend himself or herself and
every child responded.

REFERENCE
Clear, J 2018, Lessons on success and deliberate practice from
Mozart, Picasso and Kobe Bryant, viewed 2 March 2018, https://
jamesclear.com/deliberate-practice
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Sandi Phoenix

The Advocate for Childhood
This is a story about children’s behaviour. About Jacob. About advocating for childhood as part of the early
childhood curriculum.

Sandi Phoenix coaches
and mentors educators
from a strengths-based
perspective, informed
by a comprehensive
understanding of the
NQF and underpinning
theory. Sandi takes
a positive approach
to guiding expected
behavioural choices
within inclusive learning
environments, following
vast experience
working with children
who display complex
behaviours since 2001.
In recent years Sandi
has been involved in
supporting educators
and teams through
individualised in-service
PD, presenting at
conferences, developing
written resources, and
consulting in the design
of curriculum planning
software.
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Let’s discuss ‘that child’ found in many
education and care settings. However,
let’s not label him ‘that child’, and
respectfully use his real name, Jacob.
Jacob is spirited, energetic and a nonconformist. When all the obedient
children are sitting on the carpet,
Jacob is playing with dress ups and
refusing his educator’s attempts
to control him. When he and other
children are happily playing outside,
then asked to come inside, the other
children comply. Not Jacob. He
refuses to abandon his outdoor play
time, to come inside and hear a story
he has heard a thousand times. He
knows that he’ll just struggle to sit still
anyway, so the story will be constantly
interrupted with his educator’s
attempts to behaviour ‘manage’ him
into what is perceived by the adults in
his room as ‘listening behaviour’. He
would much prefer to keep moving,
climbing, running and jumping in the
outdoor space, as children of his age
need to do. So he does.
Freedom is a basic human need.
Basic. Human. Need. Jacob’s freedom
cup needs filling and, in a learning
environment that is frequently
emptying that cup, he becomes
exceptionally creative at compensating
for that. He will get
freedom. He will
insist on it! You see,
Jacob is not like
most of the other
children who will
grudgingly obey. He
is not seeking the
extrinsic reward in
the form of praise
from his educator.
He is motivated
intrinsically to play,
move, learn and

grow in the outdoors. He has a deep
urge to interact with the natural world.
When he is outdoors he is wholly in
the moment, connected and in flow.
He loves the smell of grass as he lies
flat on the ground catching his breath,
the sound of the wind as it rushes
through his hair and the feeling of mud
squishing between his fingers. He can
wonder for an hour at the movement
of an earth worm, the secret missions
of ants, the scuttling of a bug. Jacob
has been on this planet for 4 years.
He learnt to walk just 35 months ago
and has not stopped running, jumping
and climbing everywhere with rigour
and enthusiasm since. He cannot get
enough of what this new, exciting
natural world has to teach him.
However, Jacob knows that, at 10 a.m.
each day his educators will transition
all 22 children in his class inside,
where the children will be herded
through a room routine that involves
all children sitting, listening, lining
up, waiting, hand washing, eating and
sleeping. Once his educators manage
to get him inside, the doors will be
closed. He will be trapped. Jacob’s
strong need for freedom means
he despises this feeling. Jacob is
outgrowing his midday sleep time.
Regardless, he is
forced to stay on his
bed in a darkened
room. Some days
he grows tired of
the restlessness
and falls asleep,
while other times
he is increasingly
agitated and acts
out. Each child in
this class has an
individual rhythm
which is not visible
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because they are not given the time and agency to
move through it. Most of these children are accepting
of adult’s expectations to be compliant, to obey their
every request. Not Jacob. Jacob is an advocate for
this group. He will stand strong in his convictions.
He is still learning how to get his needs met without
impacting on the needs and rights of other people,
so his behaviour is likely to be considered disruptive.
Nevertheless, Jacob will demand change.
Throughout the course of the year, Jacob’s educators
will be forced to reflect on their practices, consult a
behaviour specialist, attend professional development,
network with colleagues, find a mentor, request support
to include him. Eventually, Jacob’s teachers will learn
new things. They’ll realise that providing a flexible
program that respects each child’s individual rhythms
is not only respectful but possible. They will decide
to allow children to move inside or outside for most
of the day. This will see some children still playing
outside under the shade of a tree at midday, while
others choose to move inside earlier. It will become
apparent that transitioning Jacob and all the children
to a meal at once while Jacob is deeply involved in
play outside will result in behavioural challenges. For
this reason, his educators have learnt to respect his
deep level involvement, then nurture it and foster it.
So, eventually morning tea becomes an unhurried
flexible routine where small groups of children at a
time sit with an educator when they’re ready and enjoy
their meal in a social setting that allows for sustained
shared conversation and meaningful interactions.
Jacob’s educators will learn about sensory development
and understand children’s need to move to develop
and integrate their senses. They will discover new
knowledge about the developing proprioceptive and
vestibular senses and realise this development is
much more important in the early years than a ‘school
readiness’ program that focuses on developmentally
inappropriate outcomes (for Jacob) of phonics, scissor
skills, counting and letter recognition through rote
teaching and indoor activities and forced group times.
As a result of their new understanding about children’s
Vol 24, No 1, 2018

development, the educators will increase physical
challenges in the learning environment with rope
ladders, higher climbing frames, and start allowing
children to lift, push and pull heavy things, climb the
trees and hang from the branches like they’ve always
felt the urge to do. Jacob’s educators realise they will
need to know about the benefits of supervised risky
play then how to articulate this information to families.
Their research around this soon inspires them to stop
risk managing by removing risk and start making
informed risk benefit analyses. Jacob’s educators have
now realised his need to run fast, move big, climb high,
so they will access natural open, green spaces in the
local community once a week (to start). The children
respond to this time in nature with joy and enthusiasm
beyond any other part of the program. It’s soon
realised that the children’s interest in nature needs to
extend into the program every day, both indoors and
outdoors.
Jacob has, in effect, transformed the childhood
experience of all the children in his learning
environment. He’s an activist. He burst into the lives of
his educators and shook things up. Practices that had
continued simply because they were always done that
way were reflected upon, rethought and evolved. New
ideas were considered. Evidence and research were
consulted. Change happened. Fast. In less than a year,
Jacob has inspired
change that will
outlast his time in
this space. Jacob
is an advocate for
childhood. He has a
lesson for everyone
he meets. He will
resist,
inspire
and
reconstruct
the
childhood
experience
for
himself and his
peers. He is a
revolutionary.
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43rd ECTA Annual Early
Childhood Conference
8:20 - 4:30 Saturday 30 June 2018
Registration and more information visit via: www.ecta.org.au

Full day registration fees

ECTA Student Members $105 each
ECTA Concessional Members $110 each
ECTA Individual Members $205 each
ECTA Organisational Members staff 1st & 2nd @ $206 each
ECTA Organisational Members staff 3rd & onward @ $290 each
Non-Members of ECTA $345 each

Brisbane, Queensland, Australia

Workshops Options

All delegates attend the keynote plus pre-register for
up to three of the sessions below

HUGE SELECTION OF PRESENTATIONS RELEVANT TO ALL SECTORS
Workshops are offered in one of three-time slots – AM, Lunch (optional) & PM
KEYNOTE: Children, Technology & Play in the 21st Century: What Do We Do Now - Daniel Donahoo
In this dynamic presentation Daniel will help to grow your understanding of the role of technology in children’s lives. He will unpack
where our thinking and ideas about children and technology have come from and how we can help shape the role of technology in
children’s lives to be a positive and worthwhile one. Drawing on the works of Montessori and Piaget, he presents us with the context of
technology in children’s lives to help you consider the importance of offering judicious and appropriate play-based learning
experiences using technology in early learning environments. The presentation will look at the way children’s engagement of
technology shifts significantly across early childhood and into early primary years – and challenges all of us to consider how we
support families to better use technology in relation to children’s lives. Daniel’s exploration and sharing of evidence-based research is
complemented with rich practice stories that will offer many inspiring ideas and an understanding of what play-based learning looks like
when technology is involved. In doing so,Daniel offers a balanced perspective that gives us all the chance to feel optimistic and
empowered about improving the way technology is used and contributes to learning and development in children’s lives.
Workshop Presentations
Age Appropriate Pedagogies: Theory into Action
An Introduction to Talking and Thinking Floorbooks™
Being Me
Care Factor: Moving from Surviving to Thriving
Children's Autonomy - More than Just Chicken or Beef
Circle of Security - A Whole Kindergarten Approach
Communication, Connection and Creativity through the Creative Arts
Creating Healthier Family Relationships
Ecological Storytelling
Empowering Children: Building Social Resilience and Emotional Wellbeing in the Early Years
Enhancing the Entrepreneurial Experience of Young Learners
Forget Nutrition, Time to Teach Food Education so our Kids can Shine
Growing Children’s Emotional Intelligence
How is Your Learning Space Organised? A Sociomaterial Approach Analysis of Children’s Voices
How to Improve Learning and Behaviour in the Early Years through Movement Programs
Igniting STEM Learning through Nature Education
Intentional Teaching and Reflective Practice - You Can't Have One Without the Other!
Music-Making with Purpose: More than Just ‘Twinkle, Twinkle’
Nature Play - Developing Brains' Super Food
Our Image as an Early Childhood Leader
Outdoor Learning: Growing the Mindset
Parents’ Perceptions, Expectations, Adjustments and Experiences as a Child Transitions to School
Programming for Play
Read the Room: Using Musical Activities to Meet Little People Where They Are At
Robotics: Critical and Creative Thinking
Sustainability in Early Childhood Development
Talking Transitions - Connect, Communicate, Inspire again!
Teaching Reading using Personalised and Modified Texts - The Secret to Student Engagement
The Fun Cup: Filling the Child’s Metaphorical Cup of Fun, Joy and Learning
The Practical Implementation of a Whole School Sustainability Program
The Quality of the Engagement
There is No Such Thing as a Good APP
Tiny Dancers: Learning through Dance
Traffic Lights: Understanding Healthy Sexual Development and Protecting Children from Harm
Transition Times Don't Have to be Tricky! – Positive Behaviour Supports for Effective Transitions
Using the Australian Early Development Census (AEDC) to Support Continuity of Learning
What you Need to Know about ADHD and How to Get the Best out of Your Students
Whistle While You Work- Using Music to Transition through the Day
Working with Children with Refugee-related Trauma: An Ecological Approach

Presenters
Julie Bishop, Ellen Brewer
Natashja Treveton
Natashja Treveton
Sonia Moloney
Jennifer Ribarovski
Melissa Clark
Samantha Fazldeen
Jane Hanckel
Jennifer McCormack
Joanna Merton
Deb Brosseuk
Kate Wengier
Melissa Strader, Kathryn Tonges
Evangeline Manassakis
Maureen Hawke, Diane Boyd, Julie Watts
Nell Ward, Kerry Harten, Lee Munn
Jennifer Ribarovski
Sue Lewin
Hyahno Moser
Lisa Palethorpe
Marilyn Way, Kerry Boland
Grant Webb
Madeline Avci
Kath Lloyd
Michelle Scheu
Lukas Ritson
Jo Broadbent
Amanda Corby
Sandi Phoenix
Sherry Bruce
Carol Braunack
Daniel Donahoo
Queensland Ballet
Claire Moran
Rachel Jones
Madeline Hagon
Paula Burgess
Wendy Kerr
Cherie Lamb

Key to Age Range applicable: B (Birth), T (Toddler), PK (Pre-Kindy), K (Kindy), P (Prep), G1 (Grade 1), G2 (Grade2), G3 (Grade3)

Age

P - G2
B-P
B-P
B - G3
B-P
B-K
K-P
B - G3
T - G3
T - G3
K - G3
T - G3
T - G3
T-P
B - G1
K-P
B-P
B-P
B - G3
B-K
T - G3
K-P
B - G3
B-P
P - G2
T - G3
K-P
B - G3
B-P
P - G3
T-P
B - G3
T-P
B - G3
T - G3
B-P
K - G3
K-P
T - G3

C O N V E R SAT I O N S

Pedagogical Leadership
We recognise there is a link between leadership and quality in early years’ education. When leaders are
committed to keeping up to date with best practice and sharing their pedagogical knowledge and expertise,
there are positive outcomes for children and their families. With the recent release of the “Age-appropriate
pedagogies for early years of schooling: Foundation Paper” (DET 2017), it seems timely to discuss our own role
in Pedagogical Leadership. In this edition of Conversations, we ask teachers and ECEC educational leaders
what pedagogical leadership means to them and how it influences their work with colleagues, children and
families.

Lisa Palethorpe
Lisa Palethorpe is National
Manager Early Learning
Capability,
Goodstart
Early Learning. During
the past twenty-five years
she has worked in senior
leadership roles within
a broad range of not-forprofit organisations. Lisa is
currently completing her PhD focused on educational
leadership at Griffith University.
Leadership in early childhood education and
care is ... a topic many professionals are confused
by, and may in fact shy away from (Hard 2006). Often
teachers and educators do not realise that they are
enacting leadership in their every day, advocating for
children and their profession, teaching people and
sharing knowledge, working together to collaborate
and then taking the lead to embed the plan. These
are all examples of leadership. Leadership is not
about having a position role, such as a CEO, a
Principal, or a Centre Director, although one would
hope that these roles do indeed have leadership. We
all have the ability to be leaders, and we will all at
times be followers, regardless of who we are and of
our role.
When we lead others we give them ... guidance
and direction. Often this is completed in a shared
manner, taking turns naturally to step up and lead a
project or opportunity. Leadership is about influencing,
and moving towards some sort of change. Of great
importance in our sector is the recognition and
value of the importance of leadership for learning,
supporting our colleagues and peers to embed the
best pedagogical strategy to meet children’s learning,
development and wellbeing outcomes. How are we
leading learning for adults? How are we enacting our
shining stars so that we can learn from each other?
14

Leadership is distinct from management in ...
that leadership is about influencing, motivating and
generating agreement towards a shared vision or
collective goal, what the centre is trying to achieve.
This might be organising a fund-raising activity to
seek funds for a new swing cover, or encouraging
the whole team to be brave and to trial a different
centre routine. Leadership is how we get everybody on
board and committed, without coercion. Management
on the other hand is often considered task-driven
and more organisational: managing staff, rosters and
ensuring the centre works effectively. Leadership
and management are different, often entwined, both
important functions!
Creative leadership is about … applying different
leadership styles to meet the needs of the people
you are trying to influence. Listening, involving, being
courageous and having conviction.
REFERENCE
Hard, L 2006. ‘Horizontal violence in early childhood education and
care: Implications for leadership enactment’. Australian Journal
of Early Childhood, vol. 31, no. 3, pp. 40-48.

Narayan Panthi
Narayan Panthi (Mr Rhyan)
is the Early Childhood
Teacher at Goodstart
Virginia. Originally working
as a High School Teacher in
Nepal, he has been working
as an Early Childhood
Teacher in Australia for
almost 10 years.
Leadership in ECEC is ... leadership in ECEC might
be slightly different to other sectors. In ECEC we
practise and perform what we believe, which is meant
to be done by all educators. So, leadership in ECEC is
planning and implementing a strength-based flexible
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curriculum in learning setting by practising various
indoor and outdoor learning opportunities.
When we lead others, we give them ... an
opportunity to observe us ‘doing’ what we expect them
to do. We simply model behaviours which are clear
enough, purposeful and goal oriented. That might be
an explanation and then a demonstration if required.
Leadership is distinct from management in ... that
with leadership, a leader would be the part of action
itself whereas while managing, the manager might be
the external part of it. In a majority of actions, a leader
models the activity whereas a manager explains the
activity for others to perform.
Creative leadership is about ... being respectful by
using ideas by others with justification. Performing any
action with a growth mindset, asking and addressing
others’ thoughts and ideas in new and innovative ways
is creative leadership for me.

Andrea Caple
Andrea Caple has been
in the early years sector
for 22 years working
in different roles from
Educator to Centre
Director to Area Manager
with Goodstart Early
Learning.
I started my career in
the private sector as a
stepping stone, thinking I would branch into Primary
School teaching, and completed my Bachelor in
Education. However, I felt the continual pull towards
the 0-5 years age group; the early learning space
was too important for me to leave. It continues to be
exciting and I’m inspired seeing the positive changes
within our profession, supporting positive outcomes
for children
Leadership in ECEC is ... asking the right questions,
truly listening to all stakeholders (children, families,
educators and community) and developing a clear
vision which is collaborative with all team members
having a voice. It is taking the time for reflective
practice, which is extremely important to pause
and re-focus along with goal setting - what are the
strategies and resources I need to use to achieve the
goal? Leadership means being outside your comfort
zone and empowering others to discuss solutions to
then explore the ways of working,
Vol 24, No 1, 2018

When we lead others, we give them ... confidence,
purpose to make a difference, an understanding to
do their role to be a high performer and it builds the
capabilities of our people by using a strength based
approach. It is important to acknowledge anyone
can be a leader in the Early Learning environment
no matter what role they may be in as they are
future leaders in our sector. It’s finding champions by
inspiring others to take action, to make a difference in
the lives our children and communities. When we lead
we need to take time to build important relationships
with teams, which are planned and purposeful (if you
don’t make time there will never be the right time so
schedule into the diary)
Leadership is distinct from management in ...
leadership is being open minded, influential, resilient,
have courage and commitment, trust in people, they
create conditions to motivate and inspire team
members to be part of the plan. They are mindful
about what they say, how they act, what they
prioritise and how they measure. It is very different
from management and whilst service management is
important it looks different in many ways. Leadership
aligns people and supports change and is reflective
of their professional identity. Management is adverse
to risk, makes the decisions and can be reactive
with control. Both leadership and management
can successfully overlap with a healthy balance
depending on the circumstances and situation. Again
reflection is the key in this space and is the balance
currently right for you? How does your leadership
impact on your team? Do you have a high-performing
team and if not why and how can you achieve this?
Creative leadership is about ... forward thinking,
lifting the bar all of the time, being creative navigating
through obstacles, stretching and providing chances,
choices and challenges. Promote others to take
action to think outside the box, listen to perspectives
and above all celebrate milestones and moments
in time that matter. Just like every early learning
environment should be ready for every individual child
(rather than children ready for our environments),
we also need to be ready, available and switched
on for all of our team members to thrive, which
will ultimately benefit our children, families and
communities.

“Leadership and learning are
indispensible to each other”
John F. Kennedy
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Sally FoleyLewis
Sally
Foley-Lewis
is an expert in
productive leadership
and
performance
management. She
helps
dedicated
professionals
to
recognise
what’s
stopping
them
from reaching their
full potential, and their team’s potential. Sally helps
you master your people skills so that you improve
productivity for increased profit! She is a professional
speaker and dynamic MC, a master facilitator, executive
coach, mentor and author.
Leadership in ECEC is ... achieved by strengthening
the leader’s personal, professional and people
productivity. It is underpinned by fundamental
knowledge of Early Childhood Education, and critical
leadership skills such as goal setting, prioritisation
and clarity of purpose; establishing and supporting
boundaries for and with self, staff, stakeholders and
children; solid decision making; an ability to delegate;
and mastering interpersonal communication skills that
enable robust conversations, increase engagement
and empower collaboration.

We are happy to visit your
Early Childhood Centre
(metropolitan area only)
to display our full range of
multicultural dolls.
We can post dolls to Queensland Centres
To view our dolls

www.flower-dolls.simplesite.com
and click on Multicultural
Teacher’s price per doll: $30.00
Details for Teacher’s reference are included
To arrange a visit:
Contact Fay Lowe 0467 204 635
Email: flowerdolls38@gmail.com

When we lead others, we give them ... a model
or framework to help them make sense of their role;
an empowered space in which to stand up, serve and
contribute; a feeling of being valued and included; a
connection to purpose.
Leadership is distinct from management in ...
that one works to determine the vision while the other
works to implement it. Managers are not the opposite
of leaders, one is not inferior or negative while the
other is noble, superior or positive. In the true essence
of these roles, Managers are as critical to the success
of an association, centre or delivery of an educational
service as much as leaders are. The quality of both are
what determine success or otherwise.
Creative leadership is about ... permission! When
trust and openness is fostered, ideas, playfulness and
fun are encouraged; respectful debate and assumptions
are supported; risk-taking is facilitated; and short-term
ambiguity permitted. Therefore creative leadership
can flourish.
16
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Lukas Ritson

Who’s the boss - working
democratically in early years’
outdoor spaces

Lukas is a sustainability
educator, small business
owner and the founder
of Own Grown Organics.
He’s passionate about
the outdoors, community
sustainability,
children’s development,
permaculture and good
quality, chemical free
environments. If he’s not
creating natural learning
environments, you
will find him teaching
educators on all aspects
of sustainability and
risky play.

Vol 24, No 1, 2018

The environment as an additional educator – it’s a concept that’s become basic
to the important work we do. But how do we decide what role that educator
will play in our programme? And who decides which of us get to be part of
the decision-making process? These questions are taken to the next level
when we’re talking about the natural environment – the spaces are larger,
the risks greater and the impacts long lasting. For Environments in this issue,
EYC was privileged to speak to Lukas Ritson about the work he and his team
does creating belonging by utilising the natural environment to create “work
groups” and positive social structures. Consultation with children, educators
and families puts them at the centre of the process. We also visited an inner city
Forest School programme in which very young children are supported alongside
older ones to develop their own personal connection with the spaces they find.
Q: Please tell us a bit about how you approach an early years project, how
decision-making is shared, what planning processes lead to ‘positive social
structures’.
The child is always at the centre of each project. We first find out the
developmental needs of the child by researching and calling on the educators,
parents and the wider community. With their input we get a better understanding
of how to support the child and the challenges they face. We then reverse
engineer the play environment design to meet their needs by asking ourselves:
What are they missing out on? Then we do our best to accommodate them
by creating positive learning experiences. For example, we installed a fire pit
at a childcare centre last year - a structure to promote communal activity
to strengthen relationships - which also sparked the interest of parents, the
community and the media.

Educating Young Children – Learning and teaching in the early childhood years

17

ENVIRONMENTS
Q: What has surprised you most when you look back
over the projects you’ve completed? Is there anything
that comes up consistently in your work in the early
years that sets it apart from your other projects?
We have all of this pedagogical theory as a reference
which we apply to our designs with the intention of it
manifesting in behaviour; to see this theory coming
to life so accurately and consistently surprises me
every time. The instantaneous benefit to the social
engagement of the children is pretty consistent too.

Q: How did you come to the approach you use?

the
environment
as the ‘additional
educator’ is fantastic;
however, I think it
can be conveyed
to parents and the
wider community
more
effectively.
As an integral part
of development, we
should be educating
parents on the values of nature alongside the practice
of doing it. It’s great to talk about theory but until
they see it in action, they’re not going to value it.
That leads me to my next want for the sector - the
importance of the work in the early sector receiving
the recognition it deserves. As all the evidence around
the world shows, the importance of creativity to the
individual at an early age is integral to how they grow.
And that comes down to doing the best work we can
and displaying that work. The necessity of sustainable
development – supported by creating connection with
the environment first, then the practical knowledge
can be built upon that - but the importance of having
that connection with nature first and building that
relationship should be the priority.

I was working within the sector as an Outdoor Educator
and I saw that the most effective learning experiences
happened when I created the environment to support
the learning - as opposed to the lesson being driven by
the curriculum.
Q: When you think about your experiences in early years
settings, what would you most like to see changed/
valued/acknowledged/recognised?
There are so many people celebrating and using
the environment more, which is outstanding. The
work that’s being done and this revolution of valuing

18
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Hannah Powell

Forest School is for
everyone
Kurilpa Community Child Care in West End runs a multi-age forest school
program once a week at a local community garden in their wild-space native
plants area. This has allowed children from this very urban and built-up area
develop relationships with the environment in a meaningful way and reap the
many benefits of ongoing exposure to local green spaces. Words and photos by
Hannah Powell.

We are finding new possibilities
New ways to express ourselves
New ways to create
We are finding focus and calm

Vol 24, No 1, 2018
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We are building spaces
That we can own

We are learning new skills
And succeeding on our own

We love to wonder

As we make
discoveries
20
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Rhonda Livingstone

Building capacity through
agency and engagement
Agency and engagement are at the heart of our work as education and care professionals. Agency fosters a feeling of
being a valuable and valid member of a community and provides opportunity for satisfaction in personal achievement.
Meaningful engagement is central to relationship building and, crucially, both agency and engagement promote
strong wellbeing. The National Quality Framework (NQF, ACECQA 2013) and approved learning frameworks offer
a lens for considering agency and engagement and the building of capacity within education and care settings.
Children, families, the wider community and educators, themselves, are all integral to this process.

Rhonda Livingstone is the National
Education Leader, ACECQA. She
also leads the teams responsible for
promoting and recognising quality
educational programs, practices
and policies and supporting the
sector and authorised officers to
build a shared understanding of and
commitment to implementing the
National Quality Framework (NQF);
and continual quality improvement.
Rhonda has a wealth of experience
in the early education and care
sector, having worked in preschools
and long day care centres, and
as an assessor of programs and
services for both the Queensland
Government and the Creche
and Kindergarten Association of
Queensland. Rhonda’s extensive
involvement in the National
Quality Agenda reforms saw her
contribute to the development
of the National Quality Standard
and its guide, assessment and
rating tools and processes, and
the training and testing program
for authorised officers. Rhonda
also worked as a Senior Advisor,
Excellent Rating with ACECQA and
as a sessional education academic
with the Queensland University of
Technology.
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Children’s Agency
For children, agency is “being able
to make choices and decisions,
to influence events and to have
an impact on one’s world”
(DEEWR 2009 p.45). When we
promote children’s agency, we
support children to express and
share their perspectives and to
recognise they have the ability
to influence relationships, ideas
and environments. Children
demonstrate the effectiveness
of their agency when they insist,
persist, resist and challenge.
The National Quality Standard
(NQS, ACECQA 2017) is a key
aspect of the NQF and sets
a high, national benchmark
and an aspirational standard
which aims to raise quality
and drive ongoing continuous
improvement in education
and care services. The NQS
(ACECQA 2017) and the
approved learning frameworks
explicitly acknowledge the

Photo courtesy of Hannah Powell

If we allow
people to shape
their own small
worlds during
childhood, then
they will grow
up knowing and
feeling they can
participate in
shaping the big
world tomorrow.
promotion and enabling of
children’s agency and the
significant role this plays
in developing their sense of
identity and in building their
capacity as competent and
capable learners.
Education
and
care
professionals play a pivotal
role in honouring children’s
right to express their opinions
and participate in civic and
cultural life. In this context, it
is salient to acknowledge that
Australia is a signatory to the
United Nations Convention on
the Rights of the Child, which
recognises that children have a
right to have a say in decisions

Educating Young Children – Learning and teaching in the early childhood years

21

PARTNERSHIPS
that impact on them and to have their opinions taken
into account. These concepts are embedded within
the NQF (ACECQA 2013).
Fostering children’s agency and capacity
When children enact agency they learn about
negotiation, compromise, assertiveness, success,
failure and resilience (Macfarlane & Cartmel 2008).
Agency promotes dispositions such as confidence
and independence. These skills and dispositions give
children the ability and capacity to:
zz solve problems
zz make decisions
zz persist in the face of challenge

central to the guiding principles of the NQF (ACECQA
2013). These foundation principles recognise that
families are children’s first and most important
teachers with rights to make decisions relating to
their children. When we work with a child it is, hence,
important to remember that we are also working with
their family and the broader community. We need to
consider what opportunities are afforded for families
and communities to make meaningful decisions
and choices, to influence events and impact service
delivery and to improve quality outcomes for children.
Children’s sense of belonging and their learning are
challenged when there is little connection between
their family, their community and their education and
care setting.

zz reach their potential in life.
Educators have potential to promote children’s voice
and participation in decision-making processes. This
includes advocating for children’s views and opinions
to be heard and valued within the education and care
environment and the wider community. Educators
also have an important role in informing children
about their rights and responsibilities as citizens
within communities and providing children with
support to engage in and exercise their civil rights and
responsibilities. Promoting children’s rights begins
with a central shared vision of the importance of the
early years and the role of educators as advocates.

Educators play a significant
role in listening to and
learning from families as
well as supporting families’
understanding of the
importance of education and
care in the earliest years.

Agency of families and communities
Partnerships with families is one of the five key
principles of the approved learning frameworks.
Respect and support for the role of families is also

Educators play a significant role in listening to and
learning from families as well as supporting families’
understanding of the importance of education and
care in the earliest years. In building and maintaining
respectful relationships,
educators provide a culture
of open communication and
provide opportunities for
families to exercise their
agency and contribute to
service decision making.
The first key component
of learning outcome two
(Children are connected
with and contribute to their
world) specifically supports
partnerships
with
the
community. The outcome
highlights how helping
children to engage with and
contribute to their community
can contribute to their sense
of being, becoming and
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belonging and understanding of the reciprocal rights
and responsibilities necessary for active community
participation.
When educators build connections and have strong
engagement with the local community, it assists in
building a culture of inclusion and belonging that
supports children’s understanding of community
and identity. In turn, opportunities for community
engagement promote the importance and value of
children’s contribution as citizens to the development
of strong communities.
When educators build relationships with the wider
community and collaborate with people, services
and agencies (in line with Quality Area 6 of the
NQS, ACECQA 2017) they strengthen connections
and develop shared understandings and actions that
support children and families. Educators further play
an important role in working collaboratively with the
community to advocate for the profession and value
of quality education and care, raise awareness of
the importance of childhood (including how children
learn and develop) and lead action towards improving
children’s developmental outcomes.
Professional Agency and the NQS
Quality Area 4 of the NQS (ACECQA 2017): Staffing
Arrangements and Standard 4.2, in particular, reinforce
the significance of professional agency. Educators are
required to interact with each other with mutual respect,
equity and recognition of each other’s strengths and
skills; to affirm, challenge and learn from one another;
and to further develop skills and improve practices and
relationships. Standard 4.2 also asks educators to
be respectful and ethical, to be guided by professional
standards, and to work collaboratively, supporting
each other to develop skills and improve practice and
relationships.
Similarly, Quality Area 7: Leadership and Service
Management requires leaders in the service to
promote a positive organisational culture, build
a professional learning community and strive for
continuous improvement. Professional agency is
supported through leadership and the establishment
and maintenance of a professional workplace in
which educators can openly communicate, participate
in respectful debate and take steps to further
their professional development. The educational
leader also has an influential role in mentoring,
inspiring, motivating, affirming but also challenging
or extending the pedagogy of educators. This, again,
builds the capacity of educators and our profession.
Agency and engagement are critical to the building of
capacity of children, families, the wider community and
Vol 24, No 1, 2018

educators within education and care settings. The NQF
(ACECQA 2013) and approved learning frameworks
provide a critical lens for this vital work.

Agency and engagement
are critical to the
building of capacity
of children, families,
the wider community
and educators within
education and care
settings. The NQF and
approved learning
frameworks provide a
critical lens for this vital
work.
Editor’s note: this article is from a paper presented in
June 2017 at the 42nd ECTA Conference. It refers to
the NQF, 2013.
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What’s in a Label?
Several years ago I was attending
a leadership conference where the
participants were asked to identify
how many years they had been in a
position of leadership. The blanket
response for the people around me
was to list the years that they had
been in an identified and labelled role
as a leader. As I sat there pondering
what number to write, it occurred to
me that during my entire life I had
been a leader to a varying number
of followers. While currently, as an
adult, I am in a defined leadership
position, equipped with formal
titles, in my childhood my followers
were my cousins and friends as I
manifested some imaginary land for
us to disappear into. Children have
a natural propensity to understand
when they need to lead and when
they need to follow. I recall as a
child, knowing that my strength was
creativity, while matters of sport or
engineering were better left to be led
by my peers. Yet, there was never a
situation where one member of the
group dominated the entire direction
of play. It was always a complex
dance that involved both leading and
compromise. We knew each other’s
strengths and naturally stepped aside
when we understood that others
should lead. We intrinsically knew
how to allocate leadership to create
the best play scenario and optimise
learning. It was a productive and
sustainable way of ensuring the
engagement of the community of
players.
This string of thought was not
particularly an epiphany. I have long
considered myself a feminist, and
as such, always approached the idea
of leadership with one eye critically
scanning for ideologies of power and
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control. What this thinking did reveal
to me was that as adults, we set
aside our childhood understanding of
ways to achieve shared goals. Driven
by the traditional, individualistic,
transactional, authoritarian and
micromanagement
leadership
styles, we have dichotomised our
self-view as either leader or nonleader, based on our hierarchical
and labelled position. Evidently
there are always leaders who are
standalone protagonists, leading the
charge to better understandings of
early childhood education (although
I question if there is truly anyone
who stands alone in leadership).
This is not the style of leadership
that I am questioning. What I am
referring to here, is leadership within
early childhood settings, where
there is a community of educators
working within the layer of day-today activities. And so when I stepped
into a labeled leadership role, it was
a distributed leadership lens that I
chose to look through for my practice.
A View to Leadership
Distributed leadership is a perspective
for thinking about leadership in a new
or different way. The intention of the
distribution of leadership is to create
a new ecology in the workplace based
on the collective interactions between
leaders, followers, and the historical,
cultural and physical environments
in which they are contextualised
(Spillane 2012). This way of viewing
leadership focuses on the activities of
leadership and how they are enacted
across a specific organisation. This
includes looking at how leadership
is conducted through the ordinary
activities and practice of each day,
rather than through extraordinary
events (Spillane, 2012). This form of
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leadership is a distinct step away from the tradition of
having leadership practice focus on traits, roles and
responsibilities (Spillane 2012).
Distributed leadership was first envisaged as a
heuristic tool for the practice of leadership (Spillane,
Halverson & Diamond, 2004). It has at times been
used as a prescriptive tool for leadership and
management in educational systems though (Lumby
2013). Here Spillane (2012) offers a cautionary note,
that this is a misuse of what is intended to be a lens
to view leadership though in order to open greater
opportunities for growth and fulfillment through the
reduction of power over others. This perspective on
leadership is not about reproducing a style or manner
of leadership that one central leader can embody.
Rather, it is a way of doing.
If you take a step away from the academic
understanding of distributed leadership, it is easy
enough to understand its core principles. Distribution
is about spreading something so that it is shared.
To use an analogy, if you jump onto a surfboard, you
need to distribute your weight evenly, or you end up
in the ocean. However, this weight distribution does
not remain the same all the time because the ocean
is an ever-changing environment and you have to
adjust your stance to ensure stability. With practice,
surfers learn the natural rhythm of the ocean and trust
that they will know how to distribute their weight. As
humans, balancing is a natural part of our learning,
and the practice of distribution is part of that.
Distributed Leadership in Practice
Enacting distributed leadership requires educators to
shift their mind-set around ideologies of leadership,
to an understanding that in the context of early
childhood education, there are numerous accounts
of leadership and followership manifesting in
interactions between people every day. It is the
understanding that leadership occurs wherever there
is a reciprocal relationship between persons that
has one person providing direction and a willing
participant that follows. It happens between child
and child, educator and child, parent and educator,
educator and educator, and all the combinations in
between. It is important to note here, that followership
can never be forced. Even when given the title of
leader, many people will fail to enact the change that
they desire because they have failed to rally a cohort
of followers.
In principle, distributed leadership already exists in
most early childhood settings. What needs to occur
for distributed leadership to flourish is the knowledge
of its existence. Once people shift their mind-set to
Vol 24, No 1, 2018

understand that they are already leaders they become
more empowered in their capacity to voice their ideas.
Labels also have a habit of creating self-fulfilling
prophecies. People tend to construct their self-view
around the labels they are given. Drawing from
experience, when you begin to moderate the label of
leader, some interesting things begin to occur.
zz Each person’s strengths become more noticeable
and they begin to trust in their own understandings.
zz A community of leaders and learners begins
to emerge as people feel empowered to share
knowledge.
zz Because each person has a different perspective,
new ideas are generated around many of the
components that would be typically addressed by
a leadership team.
zz Things begin to run more smoothly as each
individual takes more responsibility for day-to-day
matters.
zz Educators seek support from each other to
navigate complex issues.
zz People have a sense of belonging, and confidence
on all levels begins to rise.
zz Empathy towards others grows as each person
develops a reciprocal relationship.
Having said all this, I should also add that distributed
leadership is not an instant solution. All relationships
take time to build and evidently people need time to
build, or rebuild their relationship with leadership and
leading. Changing the narrative around leadership
also takes courage and trust, especially for people in
a position of identified leadership. It requires a level of
mindfulness in the actions that these leaders take and
inevitably there will be moments where people revert
to the habits of hierarchy. Finally, by looking through
the lens of distributed leadership you can find a kinder,
more open, balanced, respectful and sustainable way
of leading and following. And if you do dare to take a
look at leadership through the lens of distribution, you
might see a little glimpse of who you were as a leader
when you were a child.
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That sense of achievement, of having
succeeded, of overcoming a challenge
is vital to children’s well-being yet is
often missing in the daily lives of our
young children. Many children are
perceived as not conforming, needing
behaviour management plans and
being ‘challenging’ – comments so
often aimed at those delightfully
active boys and girls! Could this
be a case where the adult is being
challenged and the child is lacking
appropriate challenge?
Vygotsky (1978) refers to the ‘zone
of proximal development’, that
space where children find deep flow
and involvement, where the task is
challenging yet not too easy or too
difficult. It is important that children
face appropriate challenges and
set themselves challenges, not just
physical challenges but intellectual,
emotional and social challenges as
well. When faced with challenges
they are unable to overcome, often
because the expectations are not
appropriate for the individual child,
the child becomes stressed and
may disengage. Long-term stress
becomes toxic stress and may lead
to trauma with associated mental
health problems. To achieve a sense
of accomplishment will always
include an element of risk, that risk of
‘failing’, of making a mistake. Children
need to constantly test their limits, to
realise their abilities and limitations
and they do this through seeking and
accepting challenges.

taking a social risk and the possibility
of being rejected. To attempt a new
maths sum or science experiment
may involve taking an intellectual
risk, it may be too difficult or not
work. To attempt a new experience
or relationship may involve emotional
risk and vulnerability. Physical risk
is the risk most often recognised as
children test their physical limits, to
see how high they can climb, how
far they can jump and how deep
they can dive. Research has shown
that physical risk takers outdoors
are also most likely to be risk takers
indoors, where they look for and
accept a range of challenges; they
are most likely to pick up a new book
or try a difficult sum. Adults are
far more likely to challenge a child
intellectually than physically.

We all face emotional, social,
intellectual and physical challenges
on a regular basis, it is part of life and
it is important that children develop
a risk-taking disposition where they
seek and accept a range of challenges.
To join an established group means
26
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Providing for challenging or risky physical activities
outdoors supports those active children who may
struggle to sit still in a classroom and very often allows
these children to thrive, to take on leadership roles
and to demonstrate competence. It is not helpful to be
fearful of the world, many children are now diagnosed
with anxiety and other mental health issues, many
young children lack resilience, and the prescribing of
anti-depressants for children is rising with many of
these under 5 years of age. Building up the resilience
of children will enable them to take on challenges and
cope with what the world throws at them.
Spending time in nature is beneficial for humans of
all ages. Research evidences that within minutes
of accessing a green space, stress levels drop, the
more time spent in nature the bigger the benefits.
Ideally, we should spend regular prolonged periods
of time in a natural environment for overall physical
and emotional wellbeing. Many children today do not
access nature: they live in a climate of fear, their time
is scheduled and rushed, they lack freedom and are
constantly supervised, not trusted, these children are
struggling to cope with resultant low levels of wellbeing which could potentially lead to long term health
and economic issues.
There is often a perception that the outdoors is filled
with hazards, that children may hurt themselves or
run away. David Ball et al. make a distinction between
good and bad hazards; it is helpful to view hazards
in this way. Good hazards are those that the children
Vol 24, No 1, 2018

can see are dangerous and they have developmental
or learning benefits to the children. Good hazards for
example are heights and a burning fire; children know
they are high and that fire is hot. Bad hazards are those
that the children cannot identify or where they cannot
appreciate the severity of the possible consequences.
The duty of the adult is to identify and remove or adapt
the bad hazards, allowing children to self-risk assess
the good hazards and go on to challenge themselves.
In Australia, working with children and with nature
is fairly well established for the younger age groups
through bush or beach kindergartens, while this
practice is not yet common for school age children.
There is no reason for schools not to embrace a naturebased model where the children experience learning in
a natural environment. The first public bush school,
Upper Sturt Bush Primary School in South Australia,
is leading the way with a committed team under the
leadership of Barb Jones. They follow the Australian
curriculum, children are confident and happy and they
are exposed to the risks associated with a bush school
such as making fires, climbing trees, using real tools
and being out in nature without close adult control
or supervision. School numbers have increased with
a long waiting list, NAPLAN scores have improved
considerably and, most importantly, the children show
high levels of engagement and wellbeing.
Being in a natural environment with adults who
realise the value of promoting and supporting a
risk-taking disposition encourages many appropriate
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opportunities for challenge. The abundance of sensory
loose materials such as stones, sticks, shells and
leaves and the changing seasons invite children of all
ages to engage with the environment, to build complex
engineering structures, to create intricate artistic
displays, to problem solve, to explore mathematical
concepts, to communicate and think at a high level
and to investigate real life scientific concepts. Physical
challenges occur naturally as children climb trees,
balance on logs, wade into creeks or the sea, jump
from boulders and cook their own food on fires. These
are elements children are exposed to in real life where
the world is not flat, covered in soft rubber matting
with poles covered in soft material. In the real world
knives are sharp, children are exposed to fire and heat,
they climb and jump from high walls and they may
encounter a snake. Supporting children to physically
challenge themselves in a supervised environment
increases their ability to self-risk assess even when
not supervised; in the long term children will be
much safer when they know how to deal with hazards
and how to protect themselves from unnecessary or
serious harm. The only way we can help children keep
safe, is for them to be able to keep themselves safe.
It is important for the adult to assess the risk
accurately, not just looking at what can go wrong
but also to consider the benefits. In a social or play
context the adult explores the play balance carefully
weighing up the risks with the associated benefits and
then makes a decision based on the result. At times
the risks may outweigh the benefits, and this is where

28

control measures or procedures may be introduced to
reduce the risks to an acceptable level allowing the
experience to happen. It is important to ensure that
all the benefits are not removed through excessive
control measures making the experience boring and
unchallenging. Written benefit-risk assessments
should be completed for activities normally deemed
risky to demonstrate the care and consideration that
went into the opportunity. As nature and children are
unpredictable, adults need to be aware and skilled at
dynamically assessing risks as they occur - a sudden
thunder storm, an unknown dog, a newly fallen tree
can all be assessed on the spot without a written
benefit risk assessment.
Children are capable and competent, they enjoy
challenges - physical, emotional, intellectual and
social, that are developmentally appropriate for
them as individuals. Working with nature supports
all learners, including kinaesthetic learners, in a way
that is natural. Nurturing children in nature builds
resilience, reduces stress and develops a sense of
physical and emotional well-being. In the words of
those who are working with children and nature, ‘Just
do it!’
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Valuing our youngest in early
years settings
In the realm of early childhood
education, much thought and focus
is given to the kindergarten age group
(3-5 years), however, adversely, the
younger years are often overlooked
or glossed over (Sumsion et al. 2009).
Many factors have contributed to this
over the years and it has resulted in
an eruption of stigmas and myths
attached to working with our youngest
child care attendees. One of the most
significant of these is a rising trend in
educators’ preferences to work with
the older age groups as they are seen
as “real” teachers (Fleet & Farrell
2014; Salamon 2011). This is reflected
in the early years’ tertiary training and
in our informing documents such as
the EYLF, with a lot of the wording
emphasising learning in the older
years as well as a majority of the early
childhood research sector prioritising
the older age groups (Fleet & Farrell
2014; Sumsion et al. 2009). There
are also myths and misinformation
prevalent within early years’ settings
that imply meeting children’s needs
for attachment and closeness is
unnecessarily “spoiling” them and
that infants should learn to “toughen
up” (Brownlee et al. 2007). This is
problematic in many ways and has
the potential to have devastating longterm effects on the social, emotional
and
physical
development of
children.
Marshall (2011)
identifies the first
three years of life
as critical periods
for neural sensory
development in
which stimulation
is what moves
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neurons to form clusters which then
build the structure of the cortex. If
adequate and appropriate stimulation
does not occur within this period,
children will have gaps in their vision,
impaired language and delayed
cognitive abilities as well as increased
behavioural and mental health issues
evident from kindergarten onwards
(Dunst & Kassow 2008; Perez &
Peterson 2009). In the 0-2 age bracket,
stimulation must be mediated by a
caregiver to attach meaning to the
stimulus, or it will be disregarded
by the child as unnecessary (Fields
2005). This kind of mediation includes
shared attention, touch, language
and repetition from a trusted adult
and supports the understanding that
children’s earliest relationships are
known as the “active ingredient”
for optimal brain development
(Degotardi & Pearson 2014; Knitzer
& Gilliam 2008; Marshall 2011; Dunst
& Kassow 2008; Gordon 2014).
The first year of life also lays the
foundation for all future socialisation
and relationships (Degotardi & Pearson
2014; Dunst & Kassow 2008; Ebbeck
& Yim 2009). Through interactions
with a primary caregiver with whom
a child has established a secure
attachment, children learn all the
foundational skills required for building
and maintaining social relationships.
These include reading cues, modelling,
mirroring, empathy and self-regulation
(Degotardi & Pearson 2014). These
early attachments also create a
range of resilience buffers that
boost children’s overall health and
development; some of these are lower
cortisol levels, more appropriately met
sleep needs and higher immunity to
illness (Marshall 2011). Additionally,
a sensitive and responsive caregiver
is more likely to provide stimulation
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regularly and in a way that is appropriate to the child’s
needs and developmental level (Dunst & Kassow 2008;
Gordon 2014).

When we consider appropriate pedagogy for this
age group, secure attachments that promote neural
sensory development and enhance relationships are
just the beginning of the story. Shared experiences
with children need to be appropriate to their current
developmental level, with elements of challenge.
Exposure to exploration with all the senses - smell,
touch, taste, hearing and visuals are vital, as well as
integrating opportunities for children to work through
different schema-based learning styles, opportunity
to properly integrate their reflexes to avoid reflex
retention and ensure they achieve their full range of
movement potential (Marshall 2011; Perez & Peterson
2009). In a home environment, these things often
happen organically as children move through the
world alongside an attentive adult. In an early years’
setting, extra attention needs to be paid to ensure
these experiences and opportunities are offered to all
children in a way that is meaningful and relevant for
them and that educators understand what to look for
as well as how to integrate it (Macfarlane 2004).
It is essential that educators have the time and support
to develop positive secure attachments so that they
are able to deliver a program that provides appropriate
pedagogical learning through mediated interactions.
This is an issue that needs to be considered from
multiple platforms (Fleet & Farrell 2014).
zz From a training and education perspective, more
attention needs to be given to the importance of
the educators’ role in the holistic development of
infants and toddlers and the ways in which they
can deliver relevant and responsive programs.
There is clear evidence that demonstrates the level
and quality of training educators receive directly
impacts on the quality of care provided (Brownlee
et al. 2007; Marshall 2011; Perez & Peterson,
2009). As Marshall (2011) states, “caregivers must
understand how vital infant attachment is, and
the role that caring, responsive interaction and
nurturing touch plays in supporting neurosensory
organisation and development”. (P.179)
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zz From a systemic perspective, child care centres
and government regulatory authorities need to
place a higher priority on promoting greater quality
care. They need to be taking into account the value
of the first three years of life, adult to child ratios
and the expectations people have of the educators
working with very young children.
zz Finally, as educators in the field, it is our role
to support the program delivery and pedagogical
evolution of educators in nursery rooms and work
to shift perspectives of the value of educating this
age group.
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Maths is perceived as a complex and
abstract language beyond the reach
of young children; however if we use
everyday experiences, children have
many opportunities in their play to
engage with mathematical concepts
in authentic ways.

positive dispositions and motivate
children to continue to construct their
knowledge using a mathematical
framing. This is much more likely
to build the foundation that allows
children to engage with more
formalised maths in school settings.

There is a growing focus on STEM
(science, technology, engineering
and maths) subjects in both primary
and high school to prepare students
for future employment in the digital
age. Before School Services are
under increasing pressure to prepare
children for maths and science
learning in kindergarten. It is tempting
for teachers to ‘push down’ the
content of the Australian Curriculum
into kindergarten settings and to use
teaching strategies such as ‘skill and
drill’ to teach concepts that children
are not yet ready for.

There are many opportunities in childcentred settings to engage children
in mathematical conversations.
However, educators may overlook
the possibilities for mathematical
learning when children engage in art
experiences. Most early childhood
services offer a range of art
experiences. however have chosen to
focus on printing, collage, sewing and
painting to suggest possibilities for
creating authentic conversations with
children around their own projects.

Teaching content using inappropriate
pedagogy
has
unintended
consequences. Children with limited
experience of mathematical thinking
or children with diverse learning
needs may struggle to engage with
abstract mathematical concepts.
They are likely to see themselves as
poor mathematical learners before
they have even begun school.
A more appropriate way to engage
young children in mathematical
learning is to see maths as a
language that is introduced to
children in meaningful and authentic
ways. Any experience that involves
children constructing meaning
about shape, space, quantity, line
or direction, alongside an adult who
talks the language of maths, will
provide opportunities for building
mathematical concepts. More
importantly, enjoyable interactions
with mathematical thinking build
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Printing
Printing is an exercise in experimenting
with shape and space. Children are
using three dimensional objects to
create two dimensional designs. This
is an interesting problem-solving
exercise as children discover shapes
created by one face of an object that
is usually experienced as a three
dimensional object. Everyday objects
such Duplo bricks, water bottles, fly
swats, or potato mashers become a
source of interesting shapes when
used as printing stamps. Thinking
about the placement of prints on the
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page involves decision making using spatial concepts
such as beside, below, between, near and above.
All are valuable concepts building the mathematical
language that provides a foundation for learning
about geometry. When children are experienced with
printing, an educator tuned into the possibilities for
mathematising can create challenges that encourage
children to explore new mathematical concepts such
as patterning, tessellation (shapes that fit together
like tiles), symmetry, enclosing
space and seriating size.
Collage
Creating with boxes provides
wonderful opportunities for
conversations around, shape,
number and spatial concepts.
After a period of experimentation
with creating three dimensional
objects, most children gain
the confidence to use box collage to represent
people and objects. When children choose their own
projects, they are highly motivated to do the complex
problem solving required to create their construction.
This problem solving occurs at each stage of box
construction. When children draw plans they consider
how to represent their object using line and shape.
Creating the structure requires further decisions about
box sizes, shapes, relative positions and quantity,
for example, ‘How many legs does my pony need?’
Painting the construction is a practical exercise in
responding to shape and area. Conversations might
include; ‘Have you finished painting each side of your
building?’, ‘Do you think you will have enough paint to
cover all of your space shuttle?’ Decorating the object,
for example, adding eyes, hair or scales requires
children to think about quantity and for many objects,
symmetry.
An educator working alongside children can scaffold
the language required to make these decisions explicit
and embed mathematical language in authentic ways
that respect children’s ideas
and interests.
Sewing
Educators often value sewing
and threading experiences for
fine motor skills. However as
children sew or thread, they
also make decisions about the
quantities and placement of
objects. Threads become lines
that have length and change
direction, introducing language
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about corners, curves and angles. Stitches such as
running stitch or whip stitch are units that are repeated
to form patterns. Decorating using buttons or beads
requires spatial language such as near, above, below,
beside, between, as well as number concepts around
quantity, for example ‘How many beads do you need?’
These mathematical conversations relate directly to
the child’s own decisions about their creative project
and support mathematical language in authentic ways.
Painting
Once children move beyond
exploring with mark making,
they frequently move into
representing objects and
people and rarely move back
to experimenting with shape
and colour without adult
encouragement. However, it
is worth encouraging children
to explore line, shape, form,
pattern and colour for their own sake rather than as tools
for representation and to use this opportunity to link
these artistic elements with the language of maths. One
such technique is to challenge the child to create a shape
or line in their favourite colour and then to expand this
shape/line by adding newly created colours based on the
first colour. Each new colour is added around the outside
of the original shape or line, creating a shape that grows
until the page is filled with new colours. Whilst this is
primarily done to encourage the child to make discoveries
about colour it provides some wonderful discussions
about shape, position and size. Once children understand
this technique, they experiment with lines and enclosing
space to discover new and exciting shapes rather than
being restricted by learning about triangles, squares and
circles! Conversations flow naturally about line, shape,
spatial position, covering an area and enclosing spaces.
The richness of art experiences in our early childhood
programs provides wonderful opportunities to
mathematise using children’s own art projects.
Children will be learning the
language of maths in authentic
ways rather than a set of
abstract terms around shape,
number and measurement
that have limited relevance
and meaning for them. A
focus on dispositions such
as enthusiasm and creativity
create a long-term interest in
maths that will provide a solid
foundation for mathematical
learning in school.
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Brenda Kettle and Dr Emily Ross

Strategies for engaging curious young
minds in mathematics
Young children are naturally curious. They
are born needing to learn so much to survive.
As they continue to grow their desire to know
and understand grows with them.

Brenda has over 25 years of experience in education. As
a classroom teacher and Learning Support teacher she
taught across Prep to Year 7 with most of her time spent
working in the early childhood sector. More recently she
has worked as a numeracy coach in a large primary school.
This experience has been a valuable basis for Brenda’s
current role as a Principal Project Officer (Numeracy) in the
Queensland Curriculum and Assessment Authority where
one of her main roles is providing workshops to support
and assist teachers in mathematics teaching.
Dr Emily Ross is currently Manager, Policy and Resource
Development at the Queensland Curriculum and
Assessment Authority. She is a passionate educator who
has led many significant curriculum and assessment
initiatives nationally and for Queensland. Emily has
extensive experience working with schools to implement
the Australian Curriculum having led the development of
many of the Queensland policy positions. Her doctoral thesis
studied the curriculum interpretation and implementation
process of a Queensland school during the implementation
of the Australian Curriculum: Mathematics.

My friend had some bugs on his plant. These bugs like to stay in groups. So it
was easy to figure out that there were 20 bugs.
I can’t remember how they were grouped. Can you think of how they might have
been grouped? Draw what it would look like?
Vol 24, No 1, 2018

As teachers, we sometimes focus on content
and data. Have I taught all of the content
I am required to teach? How have the
children developed in their knowledge? Have
I met the target? Typically, when we think of
learning in mathematics, we think of rules,
algorithms, operations, finding an answer. We
do not always think about the opportunities
that learning in mathematics provides. The
multiple pathways, creative solutions, the
opportunity for a variety of answers based
upon the plethora of variables and strategies.
This article discusses three strategies for
engaging young minds in problem solving.
The strategies are based on current research
in mathematics and provide opportunities for
children to make sense of problems written
as words. They capitalise on children’s natural
inclination to seek solutions to problems
and encourage comprehension of what has
been asked in the word problem, rather than
simply focusing on the numbers or “doing a
sum”.
Strategy 1: Contextualised problems
Researchers, such as Clarke and Roche
(2009) and Brinker-Kent (2000), suggest
that all children are capable of learning
significant mathematical concepts when
they have the opportunity to explore ideas
in contexts that are meaningful to them.
Problem-solving contexts can be drawn from
shared class experiences, individual student
interests or a teacher’s personal stories.
Contexts that are relevant for the children
allow them to easily project themselves
into the situation. The example below came
from one teacher‘s story about her trip to a
friend’s house.
The problem stimulated interest and
curiosity so that children eagerly engaged in
the process of finding a solution. Problems
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need to be challenging but not frustrating. Openended questions such as this example allow multiple
entry points through the possibility of using different
representations and tools. Such questions also
provide the opportunity for a range of solutions and
encourage children to explore alternative approaches.
Strategy 2: Retelling to build understanding
Reading and then retelling a problem, initially without
the numbers, allows a focus on meaning. It supports
children to learn how to approach word problems,
and consider where the important information may
be found within the problem. Removing the numbers
allows opportunity to explore the possibilities that
could be found within the context of the word problem
and removes the temptation to focus on just finding
the answer.
Retelling to build understanding is a strategy that
also helps to minimise barriers for children who
have challenges with reading, as the focus is on the
discussion and dialogue. The following process is
suggested by Wedekind (2011) to build comprehension:
zz Read the problem to the group without giving them
the numbers.
zz Just say ‘mmmm’ for each blank where numbers
would be. The problem may need to be read a
couple of times so the children can visualise what
is happening.
zz Ask a child to tell the group the story in their own
words.
zz Initially this may feel uncomfortable for children as
they naturally want all of the details.
zz Invite others to tell the story in their own words.
This repetition of the story supports all children
to visualise the situation. It provides opportunity
for the teacher to check for understanding of the
problem context.
zz Read the problem again, this time with the numbers
added. Children write the numbers in as it is read.
zz Invite children to tell the story again with the
numbers.
zz Give children time to work on the problem
individually or in small groups.
zz Provide time for some of their key strategies to be
shared and discussed.
Strategy 3: Questions posed by children
As well as being problem solvers, young children are
also natural problem setters. Flynn (2017) suggests
that an effective way for children to focus on making
34

meaning in problem situations is to ask them to
formulate questions around a familiar context. For
example, consider the following scenario about
colouring equipment for the classroom.
Through posing questions children contextualize a
numerical relationship that they want to convey.
During this stage, it is important to ensure that the
children understand that the focus is not yet about
finding the answers. It is providing children with the
opportunity to listen, think, craft their own ideas into
a problem.
Children’s experience in working with a range of
problem types paves the way for success in generating
questions. In the scenario above children may ask
questions such as:
zz How many new colouring pencils and crayons are
there all together?
zz How many more new pencils than new crayons do
we have?
zz If we shared the new colouring equipment evenly
among each group in the class, how many would
each group get?
… students should be expected to engage in
reasoning, exploration, flexible thinking, and
making connections. They know that learning
isn’t easy, and they should enjoy the success of
meeting the challenges that learning demands
of them (Hattie, Fisher & Frey 2017 p. 74).
Learning in the early years provides children with
a tool kit of skills, knowledge and dispositions that
set the foundation for lifelong learning. Building on
children’s curiosity to engage in mathematics, helps
them to see the elegance and power of mathematical
reasoning and aligns learning with the intent of the
Australian Curriculum: Mathematics.
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Why children aren’t physically ready
for school and how you can help
We are becoming a nation of the great indoors. Today, one in three Australians spend less than 18 minutes a day
engaged in outdoor recreational activities. Childhood has moved inside over the last twenty years. Our children
spend less than two hours a day outdoors ranking as some of the least active in the world (Zotti 2014). On average
they spend less time outside than a maximum security prisoner!
Why aren’t today’s children playing
outside until mum calls them in for
tea? Australian children are spending
about four hours a day on screens.
By increasingly relying on technology
for most of their play, they are
dramatically limiting opportunities for
unstructured active outdoor play.

Ingrid is an occupational
therapist on the
Sunshine Coast. She
has a passion for school
readiness arising from
her therapy experiences
with children, her
Master’s in Occupational
Therapy, and her
journey as a mother and
ex-home educator. Ingrid
believes in equipping
children with the
foundational skills for
success at school. She
has spent many years
trialling, researching and
developing music and
activity resources. These
are now used in over ten
countries. Ingrid enjoys
conducting workshops
and collaborating with
educators, teachers and
parents.
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Increasing screen time is not the
only culprit. Other factors include
the increasing impact of urbanisation
with a lack of access to natural
environments. This is compounded
by the declining size of the average
Aussie backyard.
Time poor parents along with a culture
of risk aversion, means that today’s
children have less space to roam and
play. Super ‘safe’, artificially designed
outdoor play spaces seldom allow for
the depth and the range of sensory
motor experiences that children need
to develop their motor skills. It is
worth considering that, if the regulated
amount of outdoor play space per child
in early childhood facilities is large and
varied enough, as for many young
children, it’s their primary exposure to
the outdoor world.
Children are best able to build
strength and coordination through
spontaneous and unstructured play.
Movement and exposure to nature are
two critical factors needed for healthy
child development. Young children
need to spend two to three hours
each day in active rough and tumble
play to achieve adequate sensory
stimulation for the development
of their vestibular, proprioceptive
and tactile systems. With less time

Once children
improve their core
and upper body
strength ... they are
able to sit upright
for longer and they
can pay better
attention while on
the mat. Better
core and proximal
stability also
provides the best
possible foundation
for developing the
control to draw,
write, cut with
scissors ...
available for this, it’s not surprising
that occupational therapists are
being increasingly called upon to
assist children like Ben.
Ben’s story
Five-year-old Ben thought being at
school was hard. He couldn’t seem to
keep up. His fingers got so tired. No
matter how hard he tried, his letters
and numbers were big and wobbly
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looking. He wished that his drawing and colouring wasn’t
scribbly. During maths he kept dropping the counters. Did
the other kids think he was dumb?
Ben’s Prep teacher noticed that he often sat with
his shoulders hunched up or rested his head on the
table during bookwork. She observed him swapping
the crayon from his right to left hand while colouring
his worksheets. While he held his pencil okay, he
didn’t seem to have good control over it at all.
Ben produced very little written work. His ‘stories’
consisted of a word or two. She was worried as
he was falling behind and becoming discouraged.
Ben’s parents reported that Ben had avoided pencil
and paper type activities at Kindy. They expressed
concern about Ben’s low self-esteem. But Ben is
not alone. In his Prep class of 27, there are six other
students quietly struggling to physically cope with
their school days.
Alarming emerging trend
Alarmingly, according to findings from the Australian
Early Development Census, in Prep classrooms, one
out of four children age five years is behind in their fine
and/or gross motor skills, physical independence and/
or readiness for the school day. This doesn’t include
children with special needs. Since the last census
in 2012, the percentage of children classified as
developmentally vulnerable in the physical health and
wellbeing domain has increased (AEDC 2015).
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OT screenings for early identification
Think about the four to five-year-old children you know
and work with. According to the statistics, how many
will have these physical challenges? Do you struggle
to identify them because they don’t meet the criteria
for a diagnosis?
Without training, it’s easy to miss the Kindergarten and
Prep children who have or are at risk of more subtle
motor delays. Identification is particularly challenging in
the unstructured play environments of early childhood
setting. Children tend to avoid things they find difficult.
Without well-trained eyes to see subtle signs, these
children slip through the cracks into Prep. Valuable
play opportunities to hone in on required skills are lost.
Between four and six years of age there’s a critical
window for the development of fine motor skills.
Occupational therapists who work with children
are ideally suited to help with early identification
and intervention for under developed motor skills.
Given our current challenges, best practice calls
for educators and teachers to liaise with their local
therapists for general screening sessions. It is time
and cost effective for these to occur in educational
settings. I advocate across-the-board Kindergarten
screenings no later than six months before starting
school. Screenings in Prep should occur by term two
to allow for sufficient time to address any delays or
immaturities before problems compound.
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New partnerships, new learning
I have found that parents look strongly to their child’s
educator or teacher for guidance as to whether an
occupational therapy screen is necessary. Educators
and teachers play a crucial role in fostering parent
and therapist relationships. It goes without saying
that parents and caregivers will need to be on board
for general screenings to occur. Parental perceptions
on the value of a screen for their child will need to be
addressed. Education and exposure to the important
contribution of occupational therapists in the area of
school readiness will be vital.
I am sure that many occupational therapists working with
children will be willing to share at parent evenings. From
a therapist’s perspective, we can contribute in many
areas of child development. Parents must hear that
swiping screens and pressing buttons doesn’t provide
the hands-on physical interactions that children need to
learn and develop. While looking productive, this doesn’t
allow for the development of the muscle strength and
coordination which leads to good fine motor skills.
I explain to parents that good fine motor skills
are important. Fine motor skills are linked to the
development of attention and are a major contributor
to school readiness. When their child takes a crayon
and draws they are not only developing fine motor
control, but at the same time, they are activating
their prefrontal cortex. This part of the brain is critical
for self-regulation: paying attention, exercising selfcontrol and using working memory.
What’s more, research shows that fine motor skills are
a significant predictor of later academic achievement.
Five-year-old children with good, fine motor writing
and fine motor manipulative skills do better on maths
and reading in Year Two than those with less developed
fine motor skills (Dinehart & Manfra 2013).
There are links between fine motor skills and attention,
and fine motor skills and learning that we are just
beginning to understand. Don’t forget that up to 60% of a
child’s time in class is spent on fine motor tasks. Children
need good, fine motor skills to cope well at school.
Creating opportunities for exercise play
We all agree that children need to move and they need
to move a lot! Strength comes from the repetition
obtained from playing for extended periods of time. As
time spent riding, climbing or jumping on a trampoline
is in short supply, we need to create opportunities for
what I call exercise play.
Exercise play targets the core and proximal muscle
groups especially in the shoulder region. It involves
heavy work actions like lifting, pulling, pushing,
Vol 24, No 1, 2018

climbing and crawling. Some popular exercise-play
activities include animal walks and animal statues.
Children love pretending to be animals moving slowly
in deliberate ways as we tell stories. They find it fun to
see how long they can curl up like a snail, and lift their
head, neck, arms and legs against gravity.
Once children improve their core and upper body
strength, they find being active outside easier and more
enjoyable. In turn their gross motor skills improve and
their motivation to play physically also increases. Not
only this, but they are able to sit upright for longer
and they can pay better attention while on the mat.
Better core and proximal stability also provides the best
possible foundation for developing the control to draw,
write, cut with scissors and all the other myriad of things
children need to do well with their hands and fingers.
Vertical and three-friends play
Having children work in a vertical plane against
gravity has many benefits including developing
proximal stability and wrist extension. Small pieces of
sidewalk chalk, some simple shape templates, a large
chalkboard or chalk wall and a plastic spray bottle
filled with water, is my number one for developing
prewriting skills. As long as they are taught to draw
at shoulder-level with their elbow below their hand,
they will naturally hold their wrist in a bent back or
extended position. Teach them to hold the chalk and
the spray bottle neck and trigger in their three friends,
or thumb, pointer and middle fingers. Then they
will be on their way to developing the strength and
coordination they need to succeed at school.
Helpful Websites
www.learnwithmyfantasticfingers.com
www.mamaot.com
www.ot-mom-learning-activities.com
www.theinspiredtreehouse.com
Editor’s note: Ingrid’s article appeared in issue 23.3
with the wrong introduction. It is being reprinted
correctly in this issue, with our apologies.
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Catherine Stark

Yoga for Kids
At the heart of yoga lies stillness, quiet, calm. Yoga for children generates energy and positivity to give strength
of will and confidence. In the early childhood setting yoga is creative, fun and joyous and gives wonderful self help
skills to deal with the challenges that children may face day to day.
Within our changing world there are
high demands and challenges all
around us. The advancing of technology
has created longer working hours and
families and children are affected
more these days by anxiety and
depression. As Dani Reidy, founder of
Angel Yoga 4 Kids, states “As anxiety
and depression levels are rising every
year, children need skills and tools to
manage their emotions”.
Catherine Stark is a
Qualified Yoga Teacher
specialising in kids
and families. With her
experience spanning
across 20 years in the
Human Services sector,
working with children
in child care services,
kindergartens, children
with special needs/
disabilities, and then
going on to teach yoga
within early childhood
settings, yoga studios
and privately, she has
developed a broad range
of skills that nurture and
support the developing
child in a creative and
fun way.
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The technological age creates more
“headwork” as I like to put it, busier
minds, sitting more and using less
movement. In my view, it is important
for young children to have a routine
time in each day to move their bodies,
slow down their minds and integrate
all parts of their being. If children are
only working the mind there is not a
harmony between physical, mental,
emotional and spiritual aspects.
When there is a balance within for
our young children then there is
more clear thinking, and coping with
challenges is easier.
When we allow stress and anxiety
to overtake our lives, there is less
joy, less resilience. To best serve
our growing communities we as
educators need the skills to teach
our young children in the classroom
self-help tools. Fun ways to release
pent up emotions, ways to balance
and feel strong and ways to calm
the busy mind in a busy world.
According to Dani Reidy from Yoga
Baby, children learn healthy habits
early in life in addition to awareness
of their bodies, their capabilities and
their uniqueness; most importantly,
children also learn proper breathing
techniques and methods to bring their
minds and body to stillness. They
become able to calm themselves and

In the context of
early childhood
settings, yoga aligns
beautifully with the
National Quality
Standards.
focus their minds in the midst of our
busy, fast-paced world. Yoga is a
wonderful tool to assist educators in
the classroom.
So what is yoga? In essence, it simply
translates as union, harmony within
us (Isaacson 1996). Hatha yoga is the
style practised mostly in the Western
world and represents the physical
poses and breathing techniques
working together; ‘Hatha’ simply
means force, or will. At the core of
yoga however is the mind’s stillness,
the mind’s ability to be completely
calm and not reactive to our inner
and outer worlds.
Harmony: It is a practice and a
discipline that can help support
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mental, emotional, spiritual and physical development
and wellbeing.
The science is there to back up yoga; its benefits
are measured. Lowering the heart rate through deep
breathing will calm the flight/fight response, activating
the relaxation response (Benson, 1976). The relaxation
response will produce happy chemicals in the brain
and calm the cortisol in the body that is produced
when stressed. The poses can detoxify the body of
impurities, and the relaxation helps to restore the
nervous system.
In the context of early childhood settings yoga aligns
beautifully with the National Quality Standards as
seen in Elements 2.1.2, rest and relaxation, and 2.2.2,
planned and spontaneous physical activity (ACECQA,
2017). As educators we are always aiming to foster
the development of each child and documentation is
important - yoga can be documented as enhancing all
parts of a child’s wellbeing. These include:
zz physical development – yoga moves oxygen around
the body, cleansing body systems
zz emotional development – yoga releases pent up
emotions through relaxation response
zz mental development – yoga calms the brain
through breath and focus
zz spiritual – yoga connects children to their inner
strength and self-esteem

children be guided by your voice and count to ten
slowly. Tell the children that when they hear each
number they take a big belly breath. Their hands
are laying on their belly, the rising and falling of
their belly is like waves moving. The belly is like
the ocean!
Here I have touched on what yoga is, its benefits and
how the demands of current times impact on children
and families. With the whole being nourished through
yoga, the minds of our children can be equipped with
valuable tools to navigate their worlds.
We need to value the very important job we have as
educators and if we can also value holistic education
within our roles, then we are preparing our future
generations for success.
I will leave you with this quote from the Early Years
Learning Framework (2009),
Holistic approaches to teaching and learning
recognise the connectedness of mind, body
and spirit. When early childhood educators
take a holistic approach they pay attention to
children’s physical, personal, social, emotional
and spiritual wellbeing as well as cognitive
aspects of learning” (p.14).
Isn’t yoga just perfectly aligned?
NAMASTE

From my experience of teaching yoga to children, yoga
can be ordered into moving, breathing and resting.
Fun creative yoga through music and dance, and
storytelling and games, engages the children.
zz Moving - a warm up to lubricate the joints
and promote blood flow can be done with fun
music that you think will get everyone going.
Following this, animal poses like cat, downward
dog, frog and nature poses like mountain pose
and tree pose can all be incorporated into a
story. The children can instigate an adventure
within nature! Engaging whole body learning
through movement.
zz Breathing - to follow the movement, which will
release pent up emotion and excess energy,
breathing is wonderful to calm the mind and to
bring attention and focus. Count the breaths with
each finger, lifting up a finger - breath one, lift
another finger – breathe two ... and so on. You can
then go backwards from five to one.
zz Resting - once the calm inner silence is encouraged
through breathing it is time to lay down for calming
melodies that your group responds to. Let the
Vol 24, No 1, 2018
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Kath Lloyd

Music for Sharing & Caring:
making connections & cultivating
supportive group dynamics

Kath Lloyd is an early childhood
music specialist, with a particular
interest in interpersonal
development. She has been a
registered KMEIA (Kodály Music
Education Institute of Australia)
teacher since 2000, holds “do-remi: music for children” classes
at her home and at the Margaret
Cribb Child Care Centre, UQ.
She coordinates and teaches the
Griffith University Conservatorium
Early Childhood Music program,
including weekly sessions at the
Lady Cilento Children’s Hospital
school. Kath offers professional
development workshops to peers
and child care centre carers, and
mentors graduates.
Keen to deepen her understanding
of children’s cognitive, language,
social and emotional development,
Kath is working on a Bachelor of
Behavioural Science (Psychology)
at QUT. She believes that singing
is every child’s first language, their
voices are their first instrument,
and that active engagement in
musical activities has far-reaching
impact on all areas of their
development.
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As an early childhood music
specialist teaching in many
and varied contexts, I have
accumulated a ‘tool box’
of trusty songs and musical
games that have proven
themselves to be highly
effective as interpersonal
icebreakers and intrapersonal
confidence builders. In addition,
they gently communicate my
expectations of the children’s
behaviour: within themselves,
towards me and towards each
other. Before I share a few
examples of these songs and
the progression of their usage,
I would like to reflect upon
the necessity of cultivating
an
emotionally
primed
environment for optimum
learning.
I rarely need to specify or
elaborate upon ‘classroom
rules’, but when I do, this is it:
Be Kind.
These two words carry a lot
of meaning. To be kind, to both
ourselves and to each other, we
need to:
zz keep our hands and feet to
ourselves, so that we don’t
hurt ourselves or each other.
zz be aware of how our words
and actions might impact
upon those around us.
zz know that we all feel shy
sometimes, and that “I
know that you’ll know when
you’re ready” (to be mindful
of the fine line between
encouraging and pushing!)

zz listen when someone else,
including me, is singing or
speaking
zz give each other time for
thoughts to blossom into
words and sentences
zz remember that looking after
each other includes looking
after each other’s feelings.
Before we can even begin to
guide and educate the children
in our care, it is imperative
that we first cultivate a shared
sense of inclusion. When every
child feels included, valued
and cared for by each other,
the group dynamic will be
cohesive, supportive and feel
safe. In this space, a child’s
internalised ‘noise’ - such as
self-consciousness, tension,
competitiveness and resistance
- is able to quieten and relax. The
children are then mentally and
emotionally freed to be more
open, aware and receptive to

Singing and playing
musical games with
children provides a
playful framework
for a carer to
lead by example,
alleviating the
need for constant
behavioural
negotiations.
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directives and input, and willing to try new activities,
experiences and social interactions.
Singing and playing musical games with children
provides a playful framework for a carer to lead by
example, alleviating the need for constant behavioural
negotiations. The children will notice, for example,
when another child’s suggestions are validated, and
then experience that validation for themselves when it
is their turn to share, and be listened to.
When providing
remember to:

music-making

opportunities,

zz create a supportive space that you invite a child to
step into. Never push or shame
zz notice when reticence becomes resistance and
withdrawal. Know when to back off
zz model acceptance, self-acceptance,
judgement and non-labelling

non-

zz notice, acknowledge and validate the children’s
feelings and mood. “I understand”
zz read the room - meet the children where they are
“at”, connect and then re-direct
zz nurture self-awareness and empathy. Model “I
feel...” statements
zz laugh at your own mistakes. Brush them off.
Taking the pressure off yourself takes the pressure
off the children and makes it feel safe for them to
“have a go”
zz be aware of when a personal hurdle has been
attempted, if not overcome, and praise the effort
made
zz focus on the positive - compliment the behaviour
that you want more of, and redirect energy and
attention away from less than desirable behaviour.
Children observe and emulate the little but constant
things that we say and do. Our students’ behaviour
often holds up a mirror to our own state of mind, ways

To model the behaviour that
we expect from the children,
we need to be mindful, selfreflective and self-aware of our
own interpersonal skills and
intrapersonal dialogue.
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of interacting and methods of problem solving. To
model the behaviour that we expect from the children,
we need to be mindful, self-reflective and self-aware of
our own interpersonal skills and intrapersonal dialogue.
Musical game-playing can provide opportunities for
both children and carers to develop these skills in a
playfully non-pressured setting.
Although I am a music teacher, my overall objective
is to encourage, nurture and support all facets of a
child’s development: social, emotional, cognitive and
physical. Musical activities in early childhood create
opportunities for children to practise sharing, turntaking, listening, self-regulating and supporting each
other’s efforts. In this sensitive and expressive context,
it is natural to demonstrate taking care of each other
both physically and emotionally: with kind hands, kind
hearts and beautiful manners. Dramatic play allows
for the exploration of emotions and the chance to
practise self-reflection. Confidence develops through
the process of singing in groups, then sub-groups,
pairs and as individuals. Emotional resilience builds
by taking micro-risks such as making suggestions
and negotiating partnerships. The accompanying fine
motor and gross motor actions, including cross lateral
movements, prime the body and brain for future
multi-coordination: listening, feeling, moving, singing,
reading and anticipating whilst simultaneously playing
a musical instrument. In music-making contexts, the
children and I cultivate together a kind, caring and
mutually respectful environment - and then in this
fertile ground, the seeds of musicianship take root and
steadily begin to flourish.
This experience is of course transferable to other
contexts such as child care centres, kindergartens
and schools. Although the carer’s aim might not be
to create future musicians, musical engagement can
effectively lay the groundwork for the development of
emotional intelligence, upon which a framework can
then be built to support other areas of learning such
as literacy and numeracy.
An example of an activity that can be used in this
multi-faceted manner is the well-known:
Five cheeky monkeys jumping on the bed,
One fell off and bumped his head,
Mumma called the doctor and the doctor said,
“No more monkeys jumping on the bed!”
In this de-cumulative counting rhyme (for three to
five year-olds), the children experience dramatic play
as a group (jumping: a great way to burn off pentup energy in a self-controlled manner, particularly
if the children have been sitting for a while and are
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Musical engagement can
effectively lay the groundwork
for the development of
emotional intelligence, upon
which a framework can then
be built to support other areas
of learning such as literacy and
numeracy.
becoming wriggly or disruptive) and as individuals
(one at a time, pretending to bump their head and
be sad). The individual experience is extended when
that same child is asked to count the remaining
monkeys, and then becomes the doctor - speaking and
acting out the final line on their own. In a supportive
environment (listening to and applauding each other)
where it is understood that everyone will get a go (if
it’s a large group, have two “fall off” at a time - then
the class will get to experience counting-down in
twos), enthusiasm and re-directed attention generally
overrides self-consciousness. Meanwhile, countingdown is visually reinforced by the reduction of bodies,
and an individual’s counting-up can be guided and
practised.
A progressive confidence builder for younger children
(one to three year-olds) is the little song/activity:
Andy Pandy, sugar and candy, all pop up!
Andy Pandy, sugar and candy, all pop down!
Andy Pandy, sugar and candy, all pop in!
Andy Pandy, sugar and candy, all pop out!
(Forrai 1998)

This activity starts off in the safety of a shared
group experience, and works towards supported
opportunities for individuals to “step into the
spotlight”. The children sit around the outside edge
of a hoop or circular piece of fabric. Each has, for
example a panda bear, and bounces them on their
lap (on the beat) until they hear the word “up!”
(accentuated by highest note of the melody). They
then wave their toy in the air until they hear the
word “down!” (accentuated by the lowest note of the
melody). On the word “in!” they jump the toy into the
circle, and on the word “out!” they jump the toy back
out. This activity sets up the understanding of waiting
to act until you hear the directive, and discerning the
difference in meaning of the four directives. As the
children become practised at the activity, mix up the
order of directives, and give the children time to selfcorrect.
Later on, invite individuals to take a turn bouncing
their toy on their own. This provides an opportunity
for them to be a “soloist” but in the secure position
of still sitting in the group. Finally, model to the
children standing up on your own, patting the beat
on your thighs, anticipating and then jumping in at
the appropriate moment, and then turning around,
patting the beat and jumping out of the circle. Give
yourself an enthusiastic round of applause and then
invite individual children to take a turn on their own.
Encourage their class-mates to sing for them, and
to clap and praise their efforts afterwards. Some
children will want to take it even further and “do
their own” singing, which is of course wonderful
and deserving of much praise and many hurrahs!
Remember to also praise “supportive friends” who
are working hard to wait patiently for their turn.
Music is an effective “tool” for interpersonal
development as it offers us a means of connecting
and communicating with each other at deeper levels
of engagement. It is the language of feelings and
emotions: expressions of individuality shared via social
exchange.
‘Music is nourishment, and a comforting elixir. Music
multiplies the beauty of life and all its values’, Zoltan
Kodály.
REFERENCES
Forrai, K 1998, Music in Preschool, 2nd edn, Clayfield School of
Music, Brisbane.
Kodaly, Z, retrieved February 2018 https://quotefancy.com/
quote/1727731/Zoltan-Kodaly-Music-is-nourishment-and-acomforting-elixir-Music-multiplies-the-beauty-of
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Sally Foley-Lewis

Leaders - Your start
impacts your productivity
The start of every year always means two things for me: reflection and
planning. These are especially important when you’re a leader responsible for
the management, education, care and wellbeing of the diversity of people in
your early years setting.
When I was a teenager I took to heart the phrase ‘start as you mean to go on’.
I would start projects with the equal amounts of determination and force and I
would hold strong until the project was done. This was the start of a strongly
held habit in me that, to not finish a project, would frustrate me. I’ve even
been labelled a ‘Complete-Finisher’ and I wore it with a badge of honour. If you
wanted something done, you gave it to me! In teams and collaborations, I’d be
the one spurring everyone on to finish their part.
Pairing 20+
years experience
with exceptional
qualifications, Sally has
inspired, trained and
developed people from
many industries: early
childhood education
across Australia; gyms
in Germany; shipbuilding
and oil and gas
companies in the Middle
East, to community
organisations in outback
Australia, just to name
a few.

One of the biggest problems with
this habit was that as I kept taking
on - and completing - projects, I
would get the acknowledgement of
doing so, reinforcing and deepening
the habit. Acknowledgement in and
of itself is not a problem until you
look at what it’s reinforcing and any
knock-on effects. Many behaviours
are strengths until they are pushed
to an extreme and then they can
become a weakness or threat.

zz how you start your day to ensure it
unfolds as close to how you expect

I was always ready to tackle a project
and get it done except for when it
came to me. I didn’t even think to put
myself first. Scheduling me in the
context of health, mindfulness, stress
reduction, maintaining friendships,
recreational pursuits all dropped
away because I was busy finishing
projects, getting the work done. I
burned out. But did I learn after my
first burnout? No, it’s taken years and
a few big hits to knock some sense
into me.

International leadership expert John
C Maxwell is credited with saying
that our lives won’t change if we don’t
change the day to day. The secret of
your success is found in your daily
routine.

So now, at the start of the year, as I
think about the phrase ‘start as you
mean to go on’, it has new meaning.
It’s about:
zz doing what’s right to make sure
you can go on strong
Vol 24, No 1, 2018

zz checking your goals and monthly,
weekly and daily plans to ensure
they are constantly aligned
zz doing a reality check on how much
you’ve done to look after yourself.
This can take a lot of effort especially,
if you’re like me, there’s significant
work involved to undo a long-held
and deep habit.

It’s a new year so now is a great
time to check in on how you start
your day! It’s easy to Google the
morning rituals of millionaires or the
uber successful and to take lessons
from their routines. Mark Zuckerberg
of Facebook fame is famous for
minimising decisions by wearing
the same t-shirt every day. Richard
Branson of the famous Virgin brand is
known for sleeping with the curtains
open so the sunrise hits his face and
he can bounce out of bed.
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In Hal Elrod’s The (6-minute) Miracle Morning (Elrod
2012) he explains his transformation from a near-fatal
car accident (he was declared dead for six minutes), to
living a successful and fulfilling life.

Commit to your new routine for 30 days: Elrod advises
that the first 10 days are hard to bear, the middle 10
days are easier but still foreign, and the final 10 days
you’ll notice that you’ll enjoy it.

Have a morning routine

When you get you right, when you start your day right,
you show up as a much calmer, thoughtful and present
leader for your team and this gets reflected all the
way through to the children in your centre or service.
Think about it: it’s called HAPPY new year for a reason:
for a fresh start. Why not make it HAPPY new day …
everyday.

zz Watch your thoughts as you go to bed; they set you
up for tomorrow.
zz Stop hitting the snooze button.
zz Wake up and declare your purpose for the day.
zz Have a morning routine that you can make a habit.

zz Exercise: there are apps that have 7 min workouts,
so it’s not about time; it’s about movement. (I
stretch and then walk our 3.8 acre block).

This is not about being all Pollyanna and rose-coloured
glasses. Tough, frustrating and annoying things happen:
it’s how you choose to deal with it, learn from it, grow
your resilience because of it, that matters. Never
forget that others look to you and how you handle the
tough stuff, more so than the wins and successes. This
is part of your leadership.

zz Read for personal development.

What will you do to start as you mean to go on?

zz Use purposeful silence in the morning for
meditation, mindfulness, breathing exercises.
zz Affirmations and visualisation.

zz Write for gratitude and for capturing your thoughts
and feelings.

REFERENCE
Elrod, Hal 2012, The (6-minute) Miracle Morning, viewed February
2018, <http://halelrod.com/6-minute-miracle-morning/>

zz Share this routine with an accountability partner.
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Forest school and outdoor learning in the early years is a comprehensive
introduction to the Forest School movement in the United Kingdom. It
traces the historical roots of the Forest School movement in Europe and
describes how these ideas have been implemented in the UK using case
studies that the author was involved in as examples. What is a Forest
School? Sara Knight offers the definition arrived at by the Forest School
National Governing Body working group in 2012 as:

Title:

Forest
School
and
Outdoor
Learning
in the
Early
Years

Forest School is an inspirational process, that offers ALL learners
regular opportunities to achieve, develop confidence and selfesteem, through hands on learning experiences in a local woodland
or natural environment with trees.
Forest School is a specialised approach that sits within and
complements the wider context of outdoor and woodland learning.
She also uses her own definition summed up by eight key elements;
zz The setting is not the usual one.
zz The Forest School is made as safe as is reasonably possible, in order
to facilitate children’s risk-taking.
zz Forest School happens over time.
zz There is no such thing as bad weather, only bad clothing.
zz Trust is centre.
zz The learning is play-based and, as far as possible, child-initiated and
child-led.

Author:
Sara Knight

zz The blocks and the sessions have beginnings and ends.
zz The staff are trained.

Publisher:
Sage Publications Ltd,
London, 2013
ISBN: 9781446255315
Reviewed by:
Kate Shapcott
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The many examples that Knight uses illustrate the wide diversity of
Forest Schools emerging in the UK. She makes a passionate case for the
value of Forest School learning and devotes a chapter on how to work
with parents and carers to create a Forest School experience for children.
Above all the book is aimed at offering practical support to those who
wish to implement Forest School learning in their own contexts.
As an early childhood teacher in a long day care setting, this book provided
me with an international context for what we are working towards
with our regular Kindergarten
farm excursions and a theoretical
framework within which to place
our program. I was attracted to
reading it because I wanted to know
more about the place of the Forest
School within the nature pedagogy
movement. This book has answered
some of my questions but has raised
many more and has allowed me to
further refine the focus of my current
interest in Nature Pedagogy. I am on
an exciting journey into more fully
understanding the current thinking
and practice in this area.
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This gorgeous book is about twins, which struck a chord in our class as
we have twins. It helped the children realise that even though twins often
look alike, talk the same and are almost impossible to tell apart – they
are often very different people inside. Grace & Katie are like that – Grace
is very neat and tidy while Katie is a free spirit and loves a mess. It was
also useful as it is about mapmaking, which fitted in with part of our
maths unit. I think it helped the children realise that there is no right or
wrong way to be an artist and helped them focus on their own creativity.
We made maps and the children painted them, making each one very
different. This book would be excellent in the lower school: however,
my Year Fours really enjoyed it and I will use it every year when starting
maps. They enjoy reading it throughout the year and you can often see
them drawing maps from the book. A great resource for any school
library and any class.

Title:

Grace &
Katie
Author:
Susanne Merritt
Illustrator:
Liz Anelli

Teaching support materials available from ekbooks.org

Publisher:
Exisle Publishing
ISBN: 9781925335545
Reviewed by:
Kerri Groves & Gympie
Central State School
Year 4
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Title:

Love this story – brought tears to my eyes!

Finn and
Puss

It is basically about a lonely, young boy who finds a cat who brings him
great joy but of course her owner is looking for her so he must decide to
do the right thing and return her. This makes him sad but he feels good
about doing the right thing. In the end Puss has babies and Finn gets to
keep one. Great story about having ethics and always doing the right
thing – this led to a long discussion about doing the right thing even when
you don’t have to and how that makes us feel about ourselves. We talked
about how important pets are, and how caring and forgiving they can
be. It also is a good example of a simple story and we did innovations on
the story line. The illustrations are simple as well and the children loved
illustrating their innovations.

Author:
Robert Vescio
Illustrator:
Melissa Mackie

This beautiful book is suitable for the lower school or reluctant readers
– only has 80 words of text but was great to use in the upper school for
teaching narratives and ethics.

Publisher:
Exisle Publishing

Teaching support materials available from ekbooks.org

ISBN: 9781925335507
Reviewed by:
Kerri Groves Gympie
Central State School
Year 2
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Title:

Visiting
You:
A Journey
of Love
Author:
Rebecca Sharpe Shelberg
Illustrator:

Where are you going today? Everyone has a different agenda. This
little boy sees beyond the grumpy faces, and the diversity of his fellow
travellers, curiously asking them where they are off to. Their answers are
varied and complex.
What do you love to do? Where do you love to go? And what is your
favourite way to get there? Is it by bus or train or ferry? Where does our
book character like to go, and why is it called ‘Hope Meadows’?
This book has many threads that can be woven into intentional teaching
moments, or related to special days. It could be related to Father’s,
Mother’s or even Grandparent’s Day. It could be an adjunct book for
modes of transport as well as being a companion book for death and
dying. Have you ever been to a cemetery?
Why are we all different and how are we all different? It looks at
differences with compassionate eyes. It looks at stereotypes in a nonjudgmental way. It may change some readers’ points of view.
This beautifully illustrated book, with alternating sepia pages, will
capture the attention of any child. It’s a great addition to anyone’s library.

Andrea Edmonds

Publisher:
EK Books
ISBN: 9781925335668
Reviewed by:
Jeanie Watt
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Guidelines for writers
The EYC editorial panel welcomes articles and ideas for possible inclusion in the journal.
One of the journal’s strengths is in the variety and individuality of contributions. These style guidelines should help you
to prepare your contribution in the EYC ‘style’.
Style
We like to maintain a uniformity of approach within the journal. Here are some examples of the preferred ‘house’ style.
• Use Australian spelling in preference to American.
• Write numbers up to twelve as words; figures are used for numbers 13 upwards. (For example: one, eleven, 18, 200.)
Exceptions are where numbers appear in a table, list or refer to a measure. (For example: Anne was seven-years-old
when she walked 5 kilometres to school.)
• Use the following examples to help you write dates and times:
15 February 2006, 1900s.
She left at 7.25 am in order to catch the seven-forty train.
• Usually, you would write amounts of money in numerals. (For example: 20c or $0.20, $120 and $88.15.) Words may
be used in approximations such as ‘he made millions of dollars’.
• Use italics for titles. For example: The Australian rather than ‘The Australian’.
• Use a single space after full stop.
• Use single quotes.
• Use an en dash between spans of numbers.
• Aim for a style that is free of jargon or slang (unless this is relevant to your contribution).
• Don’t assume that your audience has prior knowledge of your topic. For example, it is possible your readers will not
be familiar with an acronym that you use every day. You should use the full reference the first time, followed by the
acronym in brackets as shown here: Early Childhood Teachers’ Association (ECTA).
• Advertorial should not be included.
Referencing
If your contribution concludes with a list of references, you should check these carefully as the editor may only
pick obvious typographical errors. A search on Google usually brings up any reference you do not have to hand.
Maybe you need help with referencing. If so, .... The preferred style for the ECTA Journal is the author-date system
(pp. 188–208 of the Style manual for authors, editors and printers, 6th ed.).
Example of in-text citations: This approach (Smith 1995; Tyler 2002) suggests ...
Example of book referencing: O’Hagan, M 2001, Early years practitioner, 4th edn, Harcourt, London.
Example of journal referencing: Bredekamp, S 2006, ‘Staying true to our principles’, Educating Young Children, vol. 12,
no. 2, pp. 21–4.
Direct quotations within your article should be in italics and referenced with name of author and the source.

Specific terminology
We are presently compiling a standardised list of frequently used terms. Examples are:
• day care (rather than daycare or day-care)
• child care (rather than childcare or child-care)
• preschool (rather than pre-school)
• the Preparatory Year or Prep (rather than prep)
• Year One, Year Two/Three (words rather than numbers)
• ‘the staff members are’ (instead of the awkward singular noun ‘the staff is ...’)
• five-year-olds (i.e. age with hyphens)
The journal committee reserves the right to undertake some minimal editing or rewriting in order to maintain
conformity of ‘house style’. If an article is provisionally accepted, but fairly major changes are required, we will contact
you to discuss this.
Length of contribution
• Article: 1200 words • Book review: 300 words • Regular article: 650 words
Form of submission
Your contribution should be submitted via email to info@ecta.org.au Photographs may be submitted digitally –
minimum 3 megapixels on the highest resolution. Art works should be scanned. Photographs require a release
agreement. A hard copy should also be included.
Author release forms must be signed and a hard copy forwarded to ECTA 20 Hilton Road, Gympie, Qld. 4570. Where
original artwork or material has been submitted it will be returned at the contributor’s request. All contributors will be
sent a copy of the journal.

